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Problem
The importance of interpersonal issues to female id en tity  
achievement has been noted by a number of researchers ( e .g . , G illig an , 
1982; Bardwick, 1970, 1971, 1972, 1979; Thorbecke & Grotevant, 1982). 
This study attempted to determine what degree of com patib ility  
existed between higher degrees of id en tity  resolution in females, and 
an interpersonal and values orientation re flec ting  a balance between 
self-achievement and mutually rewarding interpersonal achievements.
I t  was hypothesized that the ideal balance represented by 
the concept of interdependence would be more closely related to 
higher id en tity  scores than would autonomous self-achievement 
or trad itiona l achievement-through-others.
1
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Method
The study was based on data collected from 247 female 
college students between the ages of 17 and 22. Students were 
sampled by a two-part questionnaire measuring values orientation  
and id e n tity , and by a separate questionnaire measuring Schutz's 
(1966) three basic relationship areas of inclusion, contro l, and 
affection .
Results
1. Values orientation showed a tendency fo r id e n tity  scores 
to be higher, the more self-achieving the woman.
2. Interpersonal orientation revealed s ign ifican t differences  
on sexual id e n tity  among groups in the affection area. In te r­
dependent students scored s ig n ifican tly  higher than others. There 
were s ign ifican t differences in a l l  relationship areas among groups 
where dependent behaviors were implied. Persons indicating such 
behaviors had lower id e n tity  scores.
3. Females from a ll-fem ale  schools were higher on id e n tity
achievement than females from coeducational in s titu tio n s . They were
also s ig n ifican tly  older.
Conclusions and Recommendations
Scoring patterns deviated consistently from normal d is t r i ­
butions. Sometimes r e l ia b i l i t y  coeffic ients and point-m ulti seria l 
correlation coeffic ients revealed a less than e ffec tive  assessment 
of constructs with th is  population. These conclusions were reached:
1. The population studied was unique.
2. The results could not be generalized fo r the female
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
adult population as a whole; however, fo r th is  group, autonomy 
appeared to be the preferred orientation fo r id en tity  achieving 
students.
3. Attempts to measure abstract concepts with existing  
instruments may not be adequate, especially with females.
Consequently, these recommendations are made:
1. The study should be replicated with a more representa­
tiv e  adolescent female population.
2. Concepts of id e n tity  and interdependence need to be
re fi ned.
3. Efforts must be made to develop a comprehensive instru ­
ment to measure id e n tity , based on sound psychological theories of 
women's development.
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CHAPTER I
INTRODUCTION
The in tent of this study was to assess female id en tity  
development among college students from a psychosocial perspective.
I t  was exploratory in nature, and the approach was prompted by a 
ca ll fo r a new psychology of women (M ille r ,  1976, p. 83) based on 
positive aspects of th e ir  a f f i l ia t iv e  nature. The suggestion was 
that methods of re la ting  are a v ita l context fo r the female's 
id e n tity  achievement. The goal was to iso late  the dynamics of in te r ­
personal orientation (tha t is , methods of re la tin g  to s e lf  and others) 
which may be linked to the female's d e fin itio n  of herself as a unique 
ind iv idu al.
Chodorow (1974) noted that early  social environment is  
experienced d iffe re n tly  by male and female children. Thus feminine 
personality comes to define i ts e l f  in re la tion  to and connection 
with other people more than does masculine personality.
G illigan  (1982b) expanded Chodorow's analysis of the in te r­
personal aspects of gender dynamics, noting that female id en tity  
formation takes place in the context of ongoing relationship.
Mothers experience daughters as more l ik e ,  and continuous w ith, 
themselves. G irls , in identify ing  themselves as female, experience 
themselves as lik e  th e ir  mothers, thus fusing the experience of 
attachment or a f f i l ia t io n  with the process of id e n tity  formation.
1
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Erikson's stage theory has been the most active catalyst fo r  
new explorations of the feminine id en tity . The sequential movement 
from id e n tity  to intimacy in his theory was modified by Erikson 
himself, when dealing with females. He suggested a tentativeness in 
female id en tity  development that does not ex ist with the male.
This tentativeness he attribu ted  to women's need to f i l l  the "inner 
space" of th e ir  psychobiological make-up through marriage and family 
(Erikson, 1968, p. 266).
A New Perspective fo r Women
Advocates of a new perspective fo r women have extended the 
identity-in tim acy issue to a more global re lational emphasis. Douvan 
and Adel son (1966) made one of the e a r lie r  contributions to this  
process. They suggested that the psychosocial task involving intimacy 
might be concurrent with and even precede id e n tity  resolution fo r  
women.
More recently , Marcia and Friedman (1970) noted the 
absence of a consistent system of theoretical formulations and 
experimental operations fo r ego id e n tity  in women. Marcia (1976a) 
conceded that neither orthodox psychoanalytic theory nor Erikson's 
theory has concerned i ts e l f  e ith er as much or as e ffe c tiv e ly  with 
women as with men (p. 98).
Elyse Morgan (1982) contended that the Eriksonian model of
female id en tity  formation is  flawed insofar as biological rather
than psychosocial factors predominate (p. 205). She stated:
The existence of a lte rn ative  options fo r women in society 
compels us to attend more fu lly  to the influence of psycho­
social variables on the process and outcome of female id en tity .
(p. 20)
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Based on research by Rubin (1979) and Bernard (1975), Morgan 
suggested that interpersonal relationships experienced by women as 
preparatory to id e n tity  achievement must include some which are 
congruent with th e ir  emerging id en tity . For the non-traditional 
woman, the potential of relationships during adolescence and early  
childhood had been enhanced (p. 207). This means that a woman who 
is  not following the stereotypically feminine path of personal 
development, needs her female peer group to validate her id e n tity .
Morgan stated that rapidly changing values have lim ited the 
impact of the tra d it io n a lly  potent Identity-shaping relationships, 
such as mother-daughter, daughter-mother, and man-woman. Female- 
female friendships now provide essential support systems fo r valida­
tion of se lf in an era of wider role options. Morgan added:
Moreover, the rap id ity  with which changes occurred has pro­
duced a s ituation  in which l i f e  cycle status lim its  one's ro le - 
model u t i l i t y  fo r others. The vast m ajority of middle-aged 
women, fo r instance, have not experienced the kind of female 
adolescence that is dominant today, and while th is experiential 
gap may have existed to some extent in the past, i t  has become 
especially pronounced in an era of rapidly sh ifting  basic 
values, (p. 210)
Concepts of autonomy and a f f i l ia t io n ,  intimacy and id e n tity ;  
independence, dependence, and interdependence are the threads of 
human interaction with which current psychologists have been grappling 
in th e ir  attempts to determine th e ir  effects on the process of 
women's id e n tity  development. In th is  study, they were investigated  
as components of interrelatedness under the general heading of 
feminine values and interpersonal orientation and tested against 
a measure of id e n tity  development.
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The Dilemma in Research and Theory
Marcia (1976a) indicated one source of the dilemma of 
feminine id en tity  research. He observed that women, tra d it io n a lly ,  
have not been expected to form an id e n tity  as much as they have 
been expected to absorb and perpetuate one (p. 124). Forming an 
id en tity  is  characterized by moving away from primary nurturers in 
the home, especially the mother; orienting oneself to s e lf­
achievement in ways unique to the ind iv idual. Absorbing an id en tity  
enta ils  a certain degree of continuity between the s e lf and a sig­
n ifican t other, usually the mother.
Sanguiliano (1978) summarized the dilemma of researchers by 
noting that the view of adulthood as a series of orderly, predictable, 
linear progressions— steps that are age specific—makes l i t t l e  room 
fo r the impact of the unexpected c r it ic a l events that change the 
focus and direction of women's live s .
Why has i t  seemed more arduous fo r women to come into th e ir  
own than men? Sanguiliano (1978) noted that the mother is  the p r i­
mary source of id e n tific a tio n  fo r male and female in fants . To 
id en tify  himself as masculine, the male must separate himself from 
the 'apron s tr in g '. I t  is thus clear to him that id e n tity  must be 
achieved.
Males are encouraged to achieve th e ir  masculine id en tity  by 
separation from the primary nurturer (the mother). Iden tifica tio n  
and a f f i l ia t io n  with the same-sex parent is rewarded in females. 
Sanguiliano stated that there is l i t t l e  doubt that autonomy, id e n tity , 
and intimacy are the "complex female strands" that need unravelling  
i f  a woman's journey toward her separate se lf is to be understood 
(p. 41).
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Empirical support fo r the weight given to psychosocial 
factors in determining female id e n tity  development is  often ambiguous 
fo r these reasons:
1. Most existing  measures of id e n tity  are based on con­
structs related to sequential stages, now challenged as the only 
option fo r females. The challenge comes from the findings of in te r ­
personal theorists that the developmental tasks of id e n tity  and 
intimacy are achieved concurrently in many women.
2. There is an absence of a consistent system of theoretical 
formulations and experimental operations fo r ego id e n tity  in women 
(Marcia & Friedman, 1970).
Statement of the Problem
Morgan (1982) suggested that recent changes in values have 
made i t  necessary fo r interpersonal relations experienced prior to 
id en tity  achievement to be congruent with an emerging id e n tity . Few 
deny that adolescents o f the 1980s have faced wider options than 
females tra d it io n a lly  had to face. At the same time, feminine 
theorists (e .g .,  G illig a n , 1982b; Bardwick, 1970, 1971, 1979) have 
emphasized the important function of a f f i l ia t io n  in the evolution 
of the female id en tity .
A review of lite ra tu re  revealed statements suggesting three 
kinds of orientation . One is the autonomous or independent type 
more consistently associated with males. Another is the stereo­
typical feminine type associated with passive or dependent behaviors 
and attitudes. The th ird  is referred to by such terms as in te r­
connection and interdependence.
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This th ird  orientation  represents a concept of mature human 
interaction which embraces both the autonomous and the a f f i l ia t iv e  
a ttr ib u te * of the identity-achieved person. This concept is con­
sidered an ideal interpersonal orientation fo r both males and 
females (Chickering, 1969, p. 74). In th is study, the problem was 
to determine, through assessment of feminine values and in terper­
sonal values, which of these orientations or combination of them, 
is s ig n ifican tly  related to id en tity  development.
Purpose of the Study 
Interpersonal concerns, such as fu l f i l l in g  se lf through
others, have been viewed in the context of d e fic its  or even hind­
rances to the formation of a unique personal id e n tity . The goal of 
th is  study was to determine whether th is is so, or i f  a specific  
kind of interpersonal orientation could be a positive indicator of 
id en tity  achievement. An a lte rn ative  goal was to determine i f  a 
more autonomous orientation in the female is as s ig n ifican tly  
related to id e n tity  achievement as i t  is said to be in the male.
Rationale fo r the Study
Many attempts have been made to extend the measurement of
id en tity  to include variables considered more typical of female 
development. Several studies have highlighted the inadequacies 
of previous methodologies. Marcia (1976b), fo r example, noted the 
in s ta b ility  in the results of his identity -s ta tu s  interview when i t  
was used with women. His concern fo r appropriate issues on which 
to assess women's id e n tity  led to two adjustments to test the c r is is -  
commitment process on an issue relevant to women. The f i r s t
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adjustment added to the assessment of commitment to occupation and 
ideology, the idea of commitment to marriage and fam ily. I t  was 
expected that there might be evidence of co n flic t between in c lin ­
ations towards marriage and fam ily and inclinations toward career. 
P ilo t studies, however, showed these issues to be non-conflictual.
A further attempt was made to get at the interpersonal 
dimension through questions on pre-marital sex (Schenkel & Marcia, 
1972). The results discriminated between statuses more credibly, 
especially when comparisons were made on measures of anxiety and 
self-esteem. For example, women who had achieved an id en tity  with 
respect to th e ir  attitudes toward sexuality scored in the direction  
of greater psychological comfort— lower anxiety and higher s e lf­
esteem (Marcia, 1976b, p. 105).
Marcia noted a recurring theme of in s ta b ility  in the results  
of the id en tity  status concept when i t  was used with women, leading 
him to conclude that the statuses had a d iffe ren t significance for 
women and fo r men. On measures of ego strength, chronological 
proximity to id e n tity  achievement was the best predictor of behavior. 
That is , Moratoriums (who move through the co n flic t resolution which 
is a prerequisite fo r id e n tity  achievement) also resembled Iden tity  
achievers in behavior. With women, i t  was the Foreclosures (those 
who adopt an id e n tity  without c o n flic t resolution, and were not 
considered to exh ib it much ego strength) who resembled the Iden tity  
Achievers.
A sim ilar departure from the results obtained with males 
occurred when the statuses were assessed in re lation  to d if f ic u lty  
of college major chosen and self-esteem. The same Iden tity
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Achievement plus Foreclosure, and Moratorium plus Id e n tity  D if­
fusion clusters were found.
Schenkel (1972), who studied field-dependence (d if f ic u lty  
in separating oneself from one's environment) and independence as 
underlying id en tity  statuses, discovered that two of Marcia's 
statuses, Iden tity  Achievement and Foreclosure, were not re a lly  
separate statuses. That is ,  there was some overlapping of character 
is tie s  typical of those in these two statuses.
Linda Hopkins (1977), not sa tis fied  that Marcia's improved 
Id en tity  Status Interview addressed feminine issues, validated an 
ego id en tity  status test fo r women based on Erikson's "inner space" 
theory (discussed in chapter 2 ). Her Inner Space instrument was 
intended to be a feminine answer to Marcia's instrument referred to 
by Hopkins as a measure of Outer Space issues because of its  re le ­
vance to males. Her findings suggested that both instruments should 
be used with females, because they appeared to measure separate 
aspects of id en tity .
Conflicts in findings and admitted inadequacies in existing  
procedures ju s t ify  new approaches. A recent study (Grotevant & 
Cooper, 1981) expanded Marcia's id en tity  status questionnaire to 
include— along with the orig inal commitment areas of occupation— 
re lig ion  and p o lit ic s , commitment to friendships, dating, and sex 
roles. This study used yet another re la tiv e ly  novel approach as i t  
viewed id en tity  development in a re lational context.
Significance of the Study 
Studies in ego id e n tity  development in women are so pro­
l i f i c  that one cannot safely claim a unique approach. However, the
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interpersonal approach is a s ign ifican t departure from most existing  
empirical research. Its  importance lie s  in the potential fo r  
em pirically validating what has been suggested more often by 
clin ic ians and theorists in th e ir  observations of feminine person­
a l i ty  and behavior. A study to establish a lin k  between an a f f i l i -  
ative orientation and positive id e n tity  development is important 
because i t  focuses on aspects of feminine personality development 
and socialization which defy measurement of id e n tity  development on 
c r ite r ia  tra d itio n a lly  applied to males.
These c r i te r ia ,  in essence, are:
1. The concept of id e n tity  development as s t r ic t ly  sequen­
t i a l ,  with the task o f establishing id en tity  preceding the develop­
mental task of achieving intimacy.
2. The concept of id e n tity  as achieved through separateness.
Instead, studies of females reveal:
1. A concept of id e n tity  development which is  not purely 
sequential but often circuitous and concomitant with intimacy.
2. A concept of id en tity  as established through in te r ­
connection.
Iden tity  has been closely a llie d  to the concepts of in d i­
viduation (separation). Consequently, suggestions that i t  could be 
positive ly  linked to relatedness (other than Erikson's determination) 
are s t i l l  generating much speculation and new explorations. Thorbecke 
and Grotevant (1982, p. 490) suggested that future research should 
attend to both aspects of human existence represented by the id e n tity  
pathways of s e lf-d e fin itio n  through separatedness and autonomy, and 
s e lf-d e fin itio n  in which relationships play a v ita l part. Feminine
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theorists are adamant that relatedness or a f f i l ia t io n  cannot be 
minimized or ignored in any study of female id e n tity  development.
D efin ition  of Terms
Id e n tity . Id e n tity , in th is  study, is  used synonymously 
with the psychoanalytic term "ego id en tity"  described as seeing one­
se lf as a d is tin c t e n t ity , unique, with idiosyncratic assets and 
l ia b i l i t ie s  (Wilkerson, Protinsky, Maxwell & Lentner, 1982, p. 33). 
However, i t  also has a broader contextual d e fin itio n  suggested by 
Erikson (1961) who said i t  connotes both a persistent sameness w ithin  
oneself and a persistent sharing of some kind of esssential character 
with others (p. 102).
The sameness within oneself refers to the inner core o f the 
personality which defines who one is as a unique ind iv idual. The 
sharing of some kind of essential character with others refers to 
those things which an individual holds in common with his or her 
fellow  humans.
Interdependence. Interdependence is defined, in th is  study, 
according to in terpretations by Chickering (1969) and G illig an  
(1982)). Chickering defined i t  as "mature dependence" which permits 
boundaries of personal choice to be made clear and enables persons 
to be agents fo r themselves, while carving an existence out o f the 
larger physical, soc ia l, and h is torica l context. Interdependence 
is indicated when college students recognize they cannot dispense 
with parents, nor can they comfortably accept continued support 
without working fo r i t .  I t  also means they cannot receive benefits  
from the social structure without contributing to i t ,  and that loving 
and being loved are complementary (p. 74). In essence,
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interdependence is  achieved with the recognition of the areas in 
which one must acknowledge the need of assistance from others, and 
those in which one is able to fend fo r oneself.
G illigan (1982b) described interdependence as a rea liza tion  
that everyone, to some extent, has responsib ilities  to look out for 
each other (p. 147). In interdependence is a recognition that there 
is  a d iffe re n tia tio n  between s e lf and other; however, s e lf and other 
are recognized as connected rather than separate and opposed. In te r­
dependence is  a dynamic form of relationship which represents the 
c ry s ta lliza tio n  of a woman's awareness that she needs to act 
responsively toward se lf and others and thus sustain connection.
I t  releases her from a "bond" of continuing dependence (p. 149).
Chickering's de fin itio n  suggests balance between independent 
or autonomous orientations and mature interpersonal orientations  
where a person objectively contributes to a re lationship, and 
receives benefits from another person in that relationship. G illig an 's  
description suggests an interconnection, rather than a dichotomy 
between the two orientations. The boundaries of interconnection are 
established by personal choice.
Since Chickering posited the clearest a rticu la tio n  of a con­
cept lying a t the base of G illig an 's  concern about women and re la tio n ­
ships, he is frequently cited in th is  research, and his d e fin itio n  
is  used as the operational d e fin itio n  which is reflected in the term 
"balanced" in orientation towards s e lf and others as measured on the 
MAFERR Inventory of Feminine Values. I t  is reflected in the term 
"balance" between expressed and wanted aspects of a behavior as 
measured on the Fundamental Interpersonal Relations
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Orientation-Behavior (FIRO-B) Inventory. The concept is indicated 
by mid-range scores on the MAFERR and matching expressed/wanted 
scores in the moderate and high ranges of the FIRO-B.
In other words, "balance" is  represented in two ways: the
balance one maintains fo r oneself between the extremes of s e lf­
achievement and achievement through others; and the balance a person 
has in a dyadic or group relationship that permits that person to 
receive from a relationship a measure of a behavior which is equal 
to the person's desire to express s im ilar behavior.
Independence. The word "independence" takes its  origin  
from the Greek "autonomos" Webster's New Collegiate D ictionary, 1974). 
I t  is  used interchangeably with "autonomous" or "autonomy" in th is  
research. Independence is characterized by the a b i l i ty  to accomplish 
fo r oneself, to re ly  on one's own a b i l i t ie s ,  to tru s t one's judgment, 
to invest oneself in a task fo r its  own sake (Bardwick, 1971, p. 115). 
I t  is described as confidence that one can take care of oneself and 
survive on one's own resources (Scarf, 1980, p. 18).
Dependence. The term dependence has a variety  of interpre­
tations in the l ite ra tu re , more of them negative than positive. Used 
p o s itive ly , the term usually carries a descriptor, such as Chickering's 
"mature dependence" which he equated with interdependence suggesting 
that a person is  capable of acting independently or autonomously, or 
acting in concert with others. Other descriptors representing a 
positive use of the term "dependence" include "healthy dependence" 
(Bardwick, 1971, p. 115) s im ila rly  equated with interdependence; or 
"instrumental dependence" (O'Leary, 1977), an objective seeking of 
needed help. Unless used with positive modifiers such as the above,
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the term is  used in th is  study to indicate a person's unhealthy 
reliance on others fo r what he or she could accomplish fo r himself 
or herself (Bardwick, 1971); or feelings of inadequacy and vulner­
a b il i ty .
N evill (1974) noted that dependent behavior could be defined 
in various ways. In general, however, a l l  defin itio ns  appear to 
involve at least one common component: reliance on others fo r help,
approval, and attention .
Values. Values are described as a system of evaluative  
c r ite r ia  formulated by an individual in the process of his or her 
development (Horrocks & Jackson, 1972, p. 73). These values develop 
through mental and emotional encoding of learning experiences and 
socia lization  with s ign ifican t other persons over a period of time.
A value, according to Milton Rokeach (1968) is  a standard or yard­
stick to guide actions, a ttitu d es , comparisons, evaluations, and 
ju s tif ic a tio n  of s e lf and others (p. 160).
Horrocks and Jackson (1972) maintained that "All of an in d i­
vidual's  specific  id e n titie s  are representative of h is/her value 
system to an extent that a substantial equation exists between the 
id e n tity  concept constellation and the value system" (p. 78).
Horrocks and Jackson tended to re fe r to " id en tities"  rather 
than "identity" because they considered that a person's self-concept 
or self-meaning varies according to a given s itu ation . Id en tities  
re fer to self-hypotheses representing "an ind iv idu a l's  picture of 
himself fo r a given situation or purpose" (p. 50).
Interpersonal Types. This term is  used in connection with 
Schutz's Fundamental Interpersonal Relations Orientation— Behavior
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Inventory. Schutz coined a number of terms to describe the person­
a l i t y  types which exh ib it specific  behaviors as measured on his 
inventory (Schutz, 1978, pp. 13-15). Three terms used by Schutz 
to describe behaviors in the area of Control are used in th is  study. 
They are Democratic, Autocratic, and Abdicratic. In addition, 
several terms were coined by th is  researcher to describe behaviors 
measured in th is  sample. One is the term M in icratic  in the area 
of Control. Other new terms fo r interpersonal types on the FIRO-B 
which are used fo r the f i r s t  time in the present study, are In te r­
personal, Recipient, In it ia t in g , and Impersonal (In c lu s io n ), and 
Intim ate, So lic itous, Expressive, and Distant (A ffec tion ).
The Interpersonal scorer on the FIRO-B is  one whose Inclusion 
scores fo r expressed and wanted behaviors on the Inclusion scale are 
matched in both the moderate and high ranges established by Schutz. 
That is ,  a female maintains an appropriate balance between the 
amount of inclusion behavior which she expresses and the amount she 
desires from others, with a moderate to high degree of in ten s ity .
Such persons f i t  the description of Schutz's Social person who feels  
himself or herself a worthwhile, s ig n ifican t individual who con­
siders l i f e  worth liv in g . Such persons are capable of being genu­
inely interested in others, feel that others w ill include them in 
th e ir  a c t iv it ie s , and that others are interested in them (1978,
P- 14).
The Recipient scorer is the one whose Inclusion scores on 
wanted behaviors exceed those on expressed behaviors. Such a 
female is compatible with the dependent type of individual who wants 
others to take the in it ia t iv e  in relationships. She desires
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inclusion to some degree but lacks the self-assurance to seek a 
satisfy ing level of a relationship through her own e ffo rts . In 
relationships, her attention is more focused on what she needs to 
bolster her inadequacies than on what she can o ffe r  to healthy 
interchange.
The In it ia t in g  type is one whose Inclusion scores on 
expressed behaviors exceed those on wanted behaviors. This person 
is the in it ia to r  in group interaction and may tend to manipulate 
relationships more often than the Interpersonal type. While her 
motives may be a genuine desire to reach out to others, her lower 
desire to be included may reveal a mild d is in te res t in relationships 
where she is not in control. Some feelings o f inadequacy underlie 
the power play, but the In it ia to r  is generally more socially  
acceptable and more positive in relationships than the "Oversocial" 
person described by Schutz (1978, p. 13) who seeks people incessantly 
because he or she is a fra id  of being ignored.
The Impersonal scorer is  the equivalent of Schutz*s "Under­
social" person, described as "introverted" and "withdrawn" (p. 13). 
Schutz says that behind th is  person's withdrawal are feelings of 
anxiety and h o s tility  which he or she attempts to hide behind a 
facade of superiority and the private conviction that others do 
not understand him or her. This person uses se lf-su ffic ien cy  as a 
technique fo r existing without others. The scorer receives low 
scores on both wanted and expressed behaviors.
The Democratic type on the Control dimension was described 
by Schutz as one who, in childhood, successfully resolved relations  
with others in the control area. That person feels  comfortable
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
16
giving or not giving orders, taking or not taking orders as appro­
priate to the situation (p. 14). The Democrat feels himself or 
herself to be a capable, responsible person. That person feels the 
need neither to shrink from responsib ility  nor to try  constantly 
to prove how competent he or she is . He or she feels that other 
people respect his or her competence and tru s t him or her with 
decision making.
The Autocratic type, according to Schutz (p. 14), tr ie s  to 
dominate others and strives to establish a power hierarchy with him­
s e lf or herself at the top. Persons in this category have higher 
scores on expressed control than on wanted control. They are afra id  
others w ill not only res is t th e ir  influence but w ill dominate them. 
B asically, they do not feel capable of discharging obligation , but 
use every opportunity to disprove this fee ling . Their purpose is  
to prove a point, when at a deeper level they think other persons 
consider them incapable of making decisions fo r themselves. Their 
response is  to make a ll decisions fo r everyone. Behind th is  is a 
strong fear that others may make decisions fo r them, and that others 
do not tru s t them.
The Abdicratic person is  one who abdicates power and 
responsib ility  in interpersonal behavior. Their type is  reflected  
on higher wanted control behavior than expressed control behavior. 
According to Schutz (p. 14), they gravitate toward the subordinate 
position where they w ill not have the responsib ility  fo r making 
decisions and where someone else takes charge. They want to be 
relieved o f th e ir  obligations. They do not control others even 
when i t  is  appropriate. They never make decisions that they can
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re fer to someone else. They are followers, or a t most, loyal 
lieutenants, but rare ly  the persons who take the responsib ility  fo r  
making the f in a l decision. Their real feelings are that they are 
incapable of responsible behavior and they are aware that others 
know i t .
The M in icratic  type is  defined, in th is study, as the one 
who scores low on both expressed and wanted con tro l. Schutz does 
not have a separate category fo r th is ind iv idual. Control issues, 
fo r th is  ind iv idu al, have a d iffe ren t meaning. Their low expressed 
and low wanted control scores suggest a d is in terest in the h ier­
archical position dictated by the concept of control. These persons 
neither want to control nor want to be controlled. I t  may be that 
overt control is  perceived as threatening to a satisfy ing re la tio n ­
ship.
The person described as Intimate on the Affection scale is 
sim ilar to the type Schutz ca lls  Personal (p. 15). That person has 
successfully resolved affectional relations with other people and 
has no problems with close, emotional relations with others. These 
persons are comfortable in personal relations and can re la te  com­
fo rtab ly  in a s ituation requiring emotional distance. Being liked  
is important to them; but, i f  they are not lik e d , they can accept 
that th is  is  the resu lt of the re lation  between themselves and others. 
That is ,  being d isliked is not equated with being an unlovable 
person. The Intimate type feels he or she is a lovable person 
especially to people who know him or her w e ll. The Intimate type 
is capable of giving genuine a ffection .
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The Solicitous type is  one whose desire to receive affection  
exceeds the desire to express affection . Like Schutz's Overpersonal 
(p. 14), these persons' primary desire in interpersonal relations  
is to be liked . Being liked  is extremely important in order to 
re lieve inner anxiety about being rejected and unlovable. However, 
more so than Schutz's type (who have both high expressed and wanted 
affection  scores), the type of people suggested above have such 
deep-seated feelings of inadequacy that they are not even w illin g  
to risk  overt attempts to gain approval by being personal, intim ate, 
and confiding.
The Expressive type scores higher on expressed affection  
than on wanted a ffec tio n . These persons have a unique need to be 
emotionally nurturing, while ve iling  th e ir  own secret desire to be 
nurtured in return. They sa tis fy  emotional needs by being the 
in it ia to rs  of close affectional relationships. Their lower wanted 
affection  scores might imply a degree of se lf-su ffic ien cy  which could 
be deceptive even to themselves, while on the other hand, i t  might 
be an attempt to preserve a part of th e ir  personhood as uniquely 
th e ir  own.
The Distant person corresponds to Schutz's Underpersonal 
type. These persons have low scores on expressed and wanted a ffec­
tio n . According to Schutz (p. 14) they avoid close, personal ties  
with others. They maintain relations on a s u p e rfic ia l, d istant level 
and are most comfortable when others do the same. These persons 
find the affection area very painful since they have been rejected; 
they therefore avoid close personal re lations in the fu ture . Being 
su p erfic ia lly  frien d ly  to everyone provides a safeguard against
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having to get emotionally close to any one person. The dyadic 
re lation  is a threatening one. The deepest anxiety of these persons 
is  that they are unlovable.
Statement of Research Hypotheses
The research hypotheses state in a general manner what was 
expected to be the outcome of the research.
1. Those subjects who score in the middle range o f the 
MAFERR inventory and demonstrate an interpersonal "balance" by 
matched scores fo r Expressed and Wanted behaviors in the moderate 
to high range on the FIRO-B w ill score s ig n ific a n tly  higher on each 
id en tity  construct on the Erwin Id en tity  Scale than subjects in 
other categories.
2. Subjects who score in the middle range o f the MAFERR 
inventory and demonstrate an interpersonal balance by matched 
scores fo r Expressed and Wanted behaviors in the moderate to high 
range on the FIRO-B w il l  score s ig n ific a n tly  higher on the to ta l 
Erwin Id en tity  Scale than subjects in other categories.
These hypotheses re fle c t the use of three instruments. Two 
of them measured the independent variables of feminine values and 
interpersonal orientation: the MAFERR Inventory of Feminine Values
(MAFERR), Form A (Steinman & Fox, 1966) and the Fundamental In te r­
personal Relations Orientation— Behavior (FIRO-B) scale.
The th ird  measured the dependent variable of id e n tity  
development. The Erwin Id en tity  Scale ( EIS) measured three con­
structs in id e n tity  development. The constructs are Confidence, 
Sexual Id e n tity , and Conceptions about Body and Appearance (explan­
ations of these occur under "instrumentation" in chapter 3 ).
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The MAFERR represented an attempt to measure methods of 
re la ting  from a sociological perspective while the FIRO-B probed 
the deeper psychological principles involved in relationships. The 
Erwin scale was chosen because i t  was developed on the basis of 
Chickering's theory of id e n tity  development which was selected 
because of its  espousal of constructs considered relevant to th is  
study.
Three groups are id en tifie d  on the MAFERR. They are the 
"balanced" or interdependent group consisting of those who scored 
in the middle range of the instrument, and the groups scoring in 
the upper and lower ranges, respectively.
The groups on the FIRO-B are given type names to distinguish  
them one from another. The interdependent groups are those which 
achieve moderate/moderate or high/high matched scores on the FIRO-B 
dimensions of Inclusion and A ffection , and moderate/moderate matched 
scores on the FIRO-B dimension of Control.
These interdependent groups are designated as Interpersonal 
on the Inclusion scale, Democratic on the Control scale, and In t i ­
mate on the Affection scale. Those who want more of a behavior, 
in an interpersonal sense than they express, are considered dependent 
and are typed as Recipient on the Inclusion scale, Abdicratic on the 
Control scale, and Solicitous on the Affection scale. Those who 
express more of a behavior than they desire or want are considered 
independent and somewhat contro lling . They are designated as In i t ia t ­
ing on the Inclusion scale, Autocratic on the Control scale,
Expressive on the Affection scale. Persons who indicate a low desire 
fo r interaction are considered independent but withdrawn. They are
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designated as Impersonal on the Inclusion scale, M inicratic on the 
Control scale, and Distant on the Affection scale.
The null hypotheses are stated sp e c ifica lly  as twenty 
hypotheses in chapter 3.
Limi tations  
Measurement
This research attempted to re la te  the concept of " in te r­
dependence" to positive id e n tity  development in females. Surveys, 
to date, have not produced evidence of existing scales which measure 
"interdependence" as defined in  th is  study. The MAFERR Inventory 
of Feminine Values and the FIRO-B give an approximation of in te r­
dependent orientations marked by middle or "balanced" groupings on 
obtained scores.
The grouping is  designated as a "balance" between orientation  
towards se lf and orientation towards others on the MAFERR instrument. 
I t  is represented on the FIRO-B by a balance between Expressed and 
Wanted behaviors represented by matching scores in the middle and 
high ranges. That is ,  subjects considered to be interdependent in 
orientation have to score in the "moderate" or "balanced" categories 
on the two instruments.
Such subjects are able to give and receive at a balanced 
level on the FIRO-B interpersonal dimensions of Inclusion, Control, 
and Affection. Persons in the four groupings, or categories, of 
each dimension are Interpersonal, Recipient, In it ia t in g , and Imper­
sonal fo r Inclusion; Democratic, Abdicratic, Autocratic, and Mini­
c ra tic  for Control; and Intim ate, Solicitous, Expressive, and Distant 
fo r Affection.
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Because persons designated as "balanced" (on the MAFERR) 
and "interdependent" (on the FIRO-B) are grouped by a method of 
assessment which is  only an approximation of interdependence, 
research results have been interpreted with caution.
Population
The study was lim ited  to post-secondary schools or college 
populations. Non-college females in transition  from adolescence 
to adulthood were not represented. This lim its  the potential fo r  
applying the findings to a ll females in the la te  adolescent to early  
adulthood period.
Variables which might influence values, such as socio­
economic status of subjects and re lig ious and cultural influences, 
were not isolated fo r study in th is  project. This lim ita tio n  was 
related to restric tions of time and resources.
The method and rationale used fo r the selection of subjects 
are outlined in chapter 3.
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CHAPTER I I
REVIEW OF LITERATURE 
Introduction
Erikson's theory of id e n tity  achievement in women produced 
f e r t i le  ground fo r questioning, defin ing , and expanding concepts of 
fem in in ity , women's values, and the feminine ro le . The theoretical 
basis fo r the study took root in Erikson's stage theory and his 
concept of feminine id e n tity  formation.
Id en tity  Research and Theory 
Theoretical Framework
A summary of Erikson's theory and the concepts of three 
researchers who have b u ilt  upon i t  is  essential to an understanding 
of additional lite ra tu re  and research reviewed in th is  chapter.
James Marcia (1966), Arthur Chickering (1969), and T. Dary Erwin 
(1978) have expanded Eriksonian theory to emerge with concepts of 
id en tity  development as a process that is both internal and external.
According to Erwin (p. 22 ), Chickering focused on the In te r­
nal process of re la ting  to oneself and the world, and Marcia, on the 
external process of choosing a social role in the world. Erwin sug­
gests an "overlap" in these processes. While these men articu lated  
theories of id e n tity  formation which lend themselves especially  to 
empirical studies, a theoretical framework fo r th is study would not 
be complete without reference to the work of Carol G illigan  (1982b).
23
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Erikson's Theory
Id en tity  and the inner space
Id en tity  achievement is the developmental task of the f i f t h  
of Erikson's eight stages (Erikson, 1963). While Erikson cited  
adolescence as a crucial period fo r achievement of th is  task, he 
inferred a tentativeness in females. Erikson (1968) asserted that 
id e n tity  formation fo r women d iffe rs  from that of men because women's 
somatic design harbors an inner space destined to bear the offspring  
of chosen men.
Erikson based his inner space concept on early  observations 
of children 's play (p. 270) and his re -in terp re ta tion  o f c lin ic a l 
observations of women by psychoanalysts. While asserting that a 
woman's somatic design highlights the psychosexual aspect of her 
id e n tity  (p. 283), he suggested that she may go fa r  in postponing 
i ts  ( i . e . ,  id e n tity ) closure while tra in ing herself as a worker and 
a c itizen  and while developing as a person within the role possi­
b i l i t ie s  of her time.
He considered the l i f e  stage crucial to the emergence of the 
integrated female id e n tity  as the "step from youth to maturity" 
when a young woman relinquishes the care received from parental 
fam ily to commit herself to the love of a stranger and the care to 
be given him and th e ir  offspring ( p . -265).
Ethic of care
The eth ic of care has been variously described in terms of 
relationships (Bardwick, 1970, p. 16; Hoffman, 1975, p. 731; Lo tt, 
1981, p. 169); as a f f i l ia t io n s  (Bardwick, 1971); as attachment
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(M ille r , 1976, p. 83); and nurturance (Bern, 1975, p. 8 ). Other 
synonymous descriptions are used in the lite ra tu re  in an attempt to 
define th is  interpersonal component of the female id e n tity .
Erikson described th is  interpersonal component in more 
general terms when he suggested that mental and emotional a b il i ty  to 
receive and give f id e l i ty  marks the conclusion of adolescence, while 
adulthood begins the a b il i ty  to receive and give love and care 
(Erikson, 1968, p. 265).
Marcia and id e n tity  statuses
James E. Marcia has been one of the more p ro lif ic  recent
researchers on id en tity  formation. In a study of college women
conducted with Meredith Friedman (1970), Marcia concluded that he
supported studies by Douvan and Adelson (1966) which suggest that
females' psychosocial c ris is  involving intimacy may be concurrent
with or even precede the c ris is  of id en tity .
Four id en tity  statuses
Id en tity  statuses conceived by Erikson were used by Marcia 
to develop his Iden tity  Status Interview form. In an Id en tity  
Achieved status, an individual has experienced c ris is  and reached 
commitment to occupation or ideology. Subjects in the Moratorium 
status are currently in c ris is  with vague commitments. Persons in 
Foreclosure exh ib it commitment without evidence of having experienced 
c ris is . Persons in the Id en tity  Diffusion status have made no commit­
ment and there is  no evidence of an attempt to make one.
Marcia's otherwise excellent instrument omits a th ird  
dimension of significance to females, that of commitment to
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relationships. However, i ts  value as a resource fo r id e n tity  
studies has been Indicated by several researchers (e .g .,  Erwin,
1978; Hopkins, 1977; Josselson, 1972; Schenkel & Marcia, 1972).
Chickerinq's model of id e n tity
Chickering's study of id en tity  (1969) is concerned with its  
implications fo r educational reform. Chickering developed a seven- 
vector synthesis of id e n tity  theories largely  based on the work of 
Erikson and Robert White (1963). Chickering's model is  presented in 
Figure 1. I t  spans an age group ranging from 17 or 18 years to 
the middle and la te  20s.
Seven Vectors
Chickering's seven vectors are: competence, emotions,
autonomy, interpersonal relationships, purpose, id e n tity , and 
in te g rity . At the base of his vectors are competence— in te lle c tu a l. 
physical, and interpersonal; emotions— successful management or 
s e lf-c o n tro l; and autonomy.
Identity  is the developmental core, based in the three 
primary vectors and forming the base fo r the subsequent vectors of 
freeing interpersonal re la tio n s , c la rify in g  purposes, and developing 
in te g r ity .'
G illig an 's  conceptualization 
of the feminine id en tity
To a large extent, the feminine id e n tity  as seen through the
eyes of Carol G illigan strips away from theories already cited that
which is  irre levan t to or a d istortion  of the feminine personality,
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C larify in g  Purposes
Freeing Interpersonal 
Relationships
Developing In te g rity
ESTABLISHING IDENTITY
Achieving Competence Becoming Autonomous
Managing Emotions
Fig. 1. Chickering's model of Id en tity  Development.
and salvages those truths th is  present study sought to discover 
em pirica lly .
Gender id e n tity  she described as the "unchanging core of 
personality formation" (1982b, p. 7 ). Acknowledging its  embeddedness 
in relationships, G illigan expanded Erikson's view of feminine 
id e n tity  to describe i t  as a process by which the female comes to 
know herself as she is  known, through her relationships (p. 12).
Erwin: measuring the
core o f iden tity
Erwin (1978) validated an instrument to measure id e n tity , 
prim arily  based on Chickering's approach. The Erwin Id en tity  Scale 
(EIS) measures the constructs which Erwin labels Confidence,
Sexual Id en tity , and Conceptions about Body and Appearance. Personal 
confidence, according to Erwin, is a component of id e n tity  that 
Chickering did not d ire c tly  state but, nevertheless, implied (p. 12).
Erwin noted the s p e c ific ity  of Chickering's allusions to 
the other two aspects of id e n tity  when he said the two "principal 
components" of th is  increasing sense of s e lf "are conceptions
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concerning body and appearance, and c la r if ic a ito n  of sexual id e n ti­
fica tio n " (Chickering, 1969, p. 82). These constructs are more 
extensively treated la te r  in th is  review of lite ra tu re  under th e ir  
specific  t i t le s .
Rationale fo r use
Erwin's scale is based on Chickering's model and, lik e  
Chickering's research, is  normed on college populations. Chickering 
described th is  population in tran s itio n  from la te  adolescence to 
adulthood as "young adult" (1969, p. 2 ). I f  id e n tity  is the primary 
developmental task of adolescence, what support is there fo r the use 
of an id e n tity  scale (Erwin's) which is  normed on college populations 
matching the age ranges of Chickering's subjects?
Factors which lend support to the choice are the following:
1. There is disagreement among psychologists about exact age 
parameters. Adolescence has been said to span the period between 
childhood and adulthood approximating ages 12 or 13 to the la te  teens 
and early  20s (Papalia & Olds, 1981). At the same time, early  
adulthood has been said to s ta rt at the end of the teen years and 
embrace the early  20s (Crow & Graham, 1973). There is  obvious over­
lapping, and the parameters are not fixed by consensus.
2. I t  is  suggested that the female's id e n tity  development 
may be a more protracted a f fa ir  than a male's (Marcia, 1976b, p.
124). I t  is also considered to be less age specific and sequential 
(Sanguiliano, 1978, p. 43).
3. Chickering's vectors represent a synthesis of develop­
mental theories which provide a broad contextual base fo r defining  
id e n tity  and accommodating f le x ib le  age and gender characteris tics .
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Erikson (1959), as quoted by Chickering (1969, p. 79), noted that 
although the more lasting  and economical methods of id e n tity  main­
tenance are fo r t if ie d  in adolescence, id e n tity  is constantly lost and 
regained (p. 70).
Not only is  Chickering's model f le x ib le , but i t  also comes 
closest to the theories espoused by G illigan and others while a rtic u ­
la ting  more c learly  that which th is  study measured. The Erwin scale, 
having its  basis in the Chickering model, was, therefore, a natural 
choice.
Themes in Female Iden tity  Research 
Feminine values in role orientations
Alexandra Botwinik Fand (1955) hypothesized that there are 
at least two kinds of women. One type holds a trad itio n a l role 
orien tation , perceiving herself as a counterpart, s im ilar to Erikson's 
description. The other holds a lib e ra l concept of a feminine role  
which results in f u l f i l l in g  herself d ire c tly  through rea liz ing  her 
own p o te n tia litie s .
Fand's study supports her hypothesis that the choice of role  
orientation is determined by the woman's self-concept. What is 
sign ifican t is  that her subjects, as a group, perceived themselves 
as having a balanced orientation between s e lf and others. Yet, 
they perceived the average woman as more other-centered (tra d itio n a l)  
role orientation) and men's ideal woman as highly other-centered.
What surfaces here is a discrepancy between self-perceptions and 
perceptions of societal norms.
Archer (1985, pp. 294-295) c ited  three types of women.
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(1) The trad itio n a l woman is  consistent with conventional expecta­
tions, choosing such careers as secretary, teacher, or nurse, and pre­
ferring  the more feminine a c t iv it ie s  of cooking, cleaning, and caring 
fo r spouse and children as a primary responsib ility . (2) The l ib e r ­
ated woman is represented as a person who makes choices irrespective  
of societal conventions and possibly clashing with norms. Liberated 
females might choose careers as truck drivers or researchers, fo r  
example. Their preferred fam ily role might be based on a 50-50 s p lit  
of responsib ilities  with a spouse. (3) The th ird  type of woman is one 
Archer referred to as " tran s itio n a l."  This person's orientation is  
represented by vascination  between the two other orientations. She 
is not comfortable with being tra d it io n a l, yet does not want to demon­
strate the liberated orientation e ith er. A transitional woman might 
have d if f ic u lty  choosing between careers as a doctor, which intrigues  
and scares her, and a nurse, which is  too approved. She may demon­
strate a feminine sex role on some occasions or about some things, 
and defensively in s is t on being seen as a "person" about others. In 
fam ily roles she may want primary responsib ility  fo r children but 
in s is t that she is  capable of cutting the grass and taking out the 
garbage as needed.
Archer's trad itio n a l woman may be equated with the other- 
oriented woman described by Fand. Her lib e ra l woman is s im ilar to 
Fand's lib e ra l woman (also described by Steinmann, 1963, as s e lf -  
achieving). However, Archer's trans itiona l woman does not match the 
"balanced" female recognized by Steinmann as maintaining an e q u ilib ­
rium between orientation towards se lf and orientation towards others. 
Archer's transitional female is  actually  in the process of sh ifting
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the emphasis in her re la tiona l o rien ta tio n , or even vasci H a tin g  
between the two extremes of libera lism  and the stereotypical, con­
ventional pre-occupation with tra d itio n a l feminine roles.
Clarke and Klelne (1984) found, in th e ir  study of 60 college 
women, that those who adopted a trad itio n a l orientation toward the 
female role accepted a paren tally  or soc ia lly  chosen id e n tity .
Those who passed through crises in pursuit of id e n tity  tended to 
become nontraditional in th e ir  orientation to work and fam ily.
Gender, sex ro le , and patterns 
of Development
B illings (1974) made an observation which carries implica­
tions fo r recent contextual theories of id e n tity  development in 
women. She noted the d is tinc tion  between being female, which is  
one's sex, and being feminine, which represents one's sex ro le .
"Sex is a state of being and inherent. Sex role is a state of mind 
and learned" (p. 60). While i t  is  acknowledged that one's biology 
may tend to shape some aspects of one's behavior, gender is  obviously 
not determined by social learning, whereas sex roles are.
I f  i t  is the feminine ro le that theorists have more fre ­
quently addressed, and i f  i t  is  learned, as B illings suggested, then 
the p o s s ib ility  exists fo r both stereotypical and non-stereotypical 
orientations based on the impact of social learning.
While Douvan and Adel son (1966) found the typical pattern  
of id en tity  formation as that o f the unambivalent, feminine g ir l  
who remains tentative  in her id e n tity  un til she adapts her needs to 
a marriage relationship , changes in values in ensuing years are 
evident in the discoveries of la te r  research. For example, Bardwick
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(1971) found that middle-class college-educated women maintained a 
secondary id en tity  component related to vocational success. She noted 
that among the middle class, tra d itio n a l sex role behaviors were break­
ing down. This was strongly correlated with educational leve ls . That
is ,  the higher the educational level reached by a woman the more non­
trad itio n a l she became in her outlook and l ife -s ty le .
Implications of stereotyping
Research since Steinmann and Fox (1966) has been grappling 
with what is stereotypical and what is  actual in the orientation  of 
women as i t  relates to th e ir  development and adjustment. Sandra L.
Bern (1975), who developed an instrument to measure psychological 
androgyny, called fo r the freeing of human personality from the 
"prison of sex-role stereotyping . . ." (p. 15). Androgyny des­
cribes a personal orientation combining both, so-called, male and 
female behavioral characteristics.
However, her frequent use of the terms "masculine" and "femin­
ine" and th e ir  varying descriptive connotations such as "agentic" and 
"communal," "instrumental" and "expressive," "independent" and 
"nurturant" suggests the inescapability  of stereotypical thinking.
Nevertheless, Bern urged that fem in in ity , too often defined 
as the absence of m asculinity, ought to be considered as a positive  
dimension in its  own rig h t (p. 4 ).
Relationship between sex 
role and id en tity
In conclusion, these researchers have indicated that there 
are d iffe re n t types of ro le-o rientations that ex is t among women, 
and that these do a ffe c t women's behavior and s e lf-d e fin itio n . Two
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forces are a t work in shaping patterns of behavior and id e n tity  
development; one is  the biological determinant called gender and the 
other consists of socially-learned gender-typed behaviors and values 
associated with sex roles. As indicated e a r lie r  by Clarke and Kleine 
(1984), a p articu la r sex-role orientation can re f le c t  the type of 
id e n tity  pathway chosen by a woman. There is , therefore, a 
re lationship between sex-role orientation  and id e n tity  development.
Bern (1975) properly recommended the freeing of the human 
personality from sex-role stereotyping. However, i t  is  d i f f ic u lt  
to  divorce gender and sex-role orientation  from a study of the 
evolution of a woman's id e n tity .
The Relational Context of Id en tity  
Other theorists have called fo r a change in perspective 
by acknowledging that so-called "feminine" a ttribu tes  cannot and 
should not be denied. Whether learned or innate, they shape the 
female's development and the context of her id e n tity . These the­
o ris ts  approached Bern's concept of the androgynous person, except 
tha t th e ir  concepts have a broader, psychosocial base.
G illigan  (1982b) attacked Freudian concepts of women's 
development as a problem in theory which has been cast as a problem 
in  women's development, and the problem of women's development has 
been located in th e ir  experience of relationships (p. 7 ). Rather 
than describing women's development in terms of d e f ic its , G illigan  
suggested, life -c y c le  theorists should recognize the difference of 
the female experience. "The elusive mystery of women's development," 
she stated, " lie s  in i ts  recognition of the continuing importance 
of attachment in  the human l i f e  cycle" (p. 23).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
34
In her chapter on "Images of Relationships," G illigan  
responded to Lawrence Kohl berg on issues of moral judgment and the 
p it fa l ls  of in terpreting  women's concepts of the ethics of justice  
and care. She stated: "These disparate visions in th e ir  tension
re fle c t the paradoxical truths of human experience— that we know 
ourselves as separate only insofar as we d iffe re n tia te  other from 
self" (p. 63).
The inference is  that there must be a re lationa l context in 
which one can define s e lf . In an e a r lie r  chapter, G illigan  
suggested that stereotypes o f masculinity and fem in in ity resu lt in 
a concept of adulthood that is  out of balance because i t  favors 
separateness of the individual se lf over connection with others.
An autonomous l i f e  of work is  favored over the interdependence of 
love and care.
G illigan  noted that the bipolar a ttribu tes of attachment and 
separation anchor the cycle of human l i f e .  The concepts of attach­
ment and separation that appear in adolescence as id e n tity  and 
intimacy appear in adulthood as love and work (p. 151). C iting  
McClelland (1975), she noted that women are more concerned than men 
with both sides of an interdependent relationship and are quicker 
to recognize th e ir  own interdependence (G illig an , 1982b, p. 167).
I f  interdependence is ,  as Chickering said, the "capstone" 
of autonomy (1969, p. 12), then th is may be the ideal re lationa l 
context fo r id e n tity  achievement.
Autonomy, a f f i l ia t io n ,  and 
the emerging se lf
Foote and C o ttre ll (1970), in  th e ir  study of id e n tity  and 
interpersonal competence, traced a recurring theme among such
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well-known theorists as Alfred Adler, Eric Fromm, and Karen Horney. 
All recognized the dependence of optimal development along s e lf­
chosen lines upon one's social relations with others (p. 40). The 
authors defined autonomy in terms of genuine self-government which 
also requires ease in giving and receiving evaluations of se lf and 
others (p. 54).
Hayes (1982, p. 158) stated that the d iffe re n tia tio n  of the 
se lf from the non-self is achieved through social in teraction . 
Chickering (1969, p. 77) said that autonomy is  the resu lt of reaching 
a level of maturity in which relationships of reciprocal respect and 
helpfulness are developed with parents and peers. Although Chodorow 
(c ited in chapter one, p. 1) suggested that males experience the 
social environment d iffe re n tly  from females, she was not concluding 
that the impact of social in teraction  is non-existent in the male's 
pathway to s e lf- id e n tif ic a tio n . Rather, the impact is not as 
intense as with the female. Her statement, therefore, does not 
contradict the statements of Hayes and Chickering.
Bardwick (1971) noted that women normally do not partic ipate  
in roles which threaten th e ir  a f f i l ia t iv e  needs, because these 
needs are c r it ic a l in th e ir  basic concept o f themselves.
According to Adi Shmueli (1978), a human being draws his 
or her id e n tity  from a group. "You are what you are p a rtly  because 
you belong to th is or that group of people" (p. 2 ). Marcia (1976b) 
suggested that a sense of id e n tity  is  not to ta lly  independent of 
social support. Social support was necessary in its  formation and, 
at some point, is  also important fo r its  maintenance.





Q ualities of independence were described by B illings  as
attitudes and habits of s e lf-s u ffic ie n c y , which g ir ls  are normally
not encouraged to acquire (1974, p. 3 ). Independence means learning
to take knocks, protect oneself, run risks , and compete. Women, she
f e l t ,  could be independent by breaking away from certain patterns of
thinking. These patterns are the childhood dependencies of le tt in g
others decide what one's l i f e  should be l ik e ,  following the ru les ,
always turning to others fo r  advice.
On the other hand, B illin g s  was not advocating a concept of
independence which denies basic human needs. She stated that
"Independence should help you acknowledge your basic need fo r love
and find positive ways of establishing human contact" (p. 173).
Women and dependence
Bardwick (1971) concentrated a chapter of her book on 
dependence, passivity, and aggression. She summarized a number of 
ways in which dependence may demonstrate i ts e lf :  i t  may be
a ffe c tio n a l, a crutch fo r coping, or aggressive, a ll of which 
indicate a leaning on someone else fo r support (p. 115).
Her description of healthy dependence in women is  s e n s itiv ity  
to the needs of people important to them which allows appropriate 
nurturant or supportive behaviors. Unhealthy dependence is the 
tendency to lean on others fo r a c t iv it ie s  one could or ought to be 
able to do fo r oneself. This is  an attempt to maintain a re la tio n ­
ship through weakness rather than a more eg a lita rian  interdependence.
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O'Leary (1977) outlined three kinds o f dependence- 
instrumental, emotional, and aggressive. Instrumental dependency 
is  manifested in objective attempts to seek help; emotional dependency 
has as its  goal the obtaining of comfort, a ffe c tio n , and support. 
Aggressive dependency is  the attempt to protect the s e lf  from feeling  
vulnerable by using learned tactics  to exert influence over others 
(pp. 69-70).
Of the three types, instrumental dependence corresponds most 
closely to the "healthy dependence" described by Bardwick, while 
aggressive, and to a lesser extent, emotional dependence are con­
sidered unhealthy dependence.
Women and interdependence
The concept of interdependence suggests a mature re la tion  to 
s e lf and others. Chickering (1969, p. 13) placed i t  w ithin the 
developmental vector of autonomy where change occurs in three sub­
vectors— emotional independence, instrumental independence, and 
recognition and acceptance of interdependencies. Chickering said 
that the complementary tasks of emotional independence (disengage­
ment from parents) and instrumental independence (increased confi­
dence in one's capacity to do things fo r oneself) culminate in  the 
a b i l i ty  to define one's lim its  for giving and receiving.
G illigan (1982b) broke the term down into the essential of 
responsib ility  (individual in it ia t iv e )  and care (concern fo r the 
well-being of others).
Since the re a lity  of connection 1s experienced by women as 
given rather than as fre e ly  contracted, they arrive  a t an under­
standing of l i f e  that re flec ts  the lim its  of autonomy and control. 
As a resu lt, women's development delineates the path . . .  to a 
m aturity realized through interdependence and taking care.
(p. 172)
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While research reviewed so fa r  has not cited th is  type of 
mature relatedness as contributory to positive id e n tity  develop­
ment, there are a number of references to its  implications fo r  
sustaining or demolishing the woman's sense of s e lf . G illig an , 
cited in Giele (1982), said that fo r many women, the disruption  
of an a f f i l ia t io n  is perceived not ju s t as a loss of a relationship  
but as "something closer to a to ta l loss of se lf"  (p. 109).
I t  would appear, here, that G illigar. was describing the 
woman who is lacking in the q u a lities  of independence and instru­
mental dependence which are the essence of interdependence as 
described by Bardwick (1971, p. 115). The prevailing theme in 
existing lite ra tu re  is that the evolving id e n tity  of the female is  
re lational in context. What the theorists quoted in the preceding 
paragraphs have proposed is  that th is  re lational context may be 
e ith e r healthy or unhealthy.
The match between intrapersonal .■ „
and interpersonal a ttribu tes i
What appears to be crucial to the female's id e n tity  develop­
ment is  its  contextual base. That contextual base is  re lational 
and is  enhanced by a match between the intra-personal a ttribu tes  
of values and psychological make-up of the ind iv idu al, and the 
interpersonal support of the social environment. Nielson and 
Edwards (1982) found l i t t l e  difference between women of d iffe ren t  
values orientation , when they were measured on self-concept. These 
researchers found that the social environment provided support fo r  
both lib e ra l and trad itiona l orientations and, thus, women f e l t  
good about themselves. This is the congruence between s e lf and
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social id en tity  referred to by Higgins (1978).
Nielson and Edwards lis ted  a number of factors which con­
trib u te  to the female's positive fee ling  about herself. These 
include psychological and sociological influences such as a 
woman's temperament and in te re s t, cultural support and how she 
in terprets i t ,  as well as re lig ion .
To summarize the re lational context of id e n tity  these 
key issues need to be addressed: Why is women's id e n tity  develop­
ment re lational in context? What are the characteristics of this  
re lational context? What is the ideal context? What is the 
relationship between self-defined and soc ia lly  defined identity?
F irs t, women's id e n tity  development is  re lational in con­
tex t because of the importance role-attachment plays in women's 
development—as G illigan stated, women's id e n tity  is her personality  
core and is  achieved and maintained as she comes to know herself as 
she is  known through her relationships. The characteristics of the 
re lational context may s h ift  from the extreme of independence/ 
autonomy, to that of excessive dependence, to the balance of in te r ­
dependence.
The re lational concept of interdependence addresses most 
e ffe c tiv e ly  the dual concerns of id e n tity  and intimacy, autonomy 
and a f f i l ia t io n .  I t  is ,  therefore, the ideal context. F in a lly , 
there is  a s e lf-id e n tity  and a s o c ia l-id e n tity  whose congruence 
is  essential to positive personal development.
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Studies on Values
Steinmann (1966) saw a need fo r ongoing study of women's 
own attitudes toward the concept of the feminine ro le . A fter 
twenty years of cross-cultural research, Steinmann (1975) concluded 
that women of varied backgrounds, ages, and ethnic and national 
groups have specific values re la ting  to feminine roles and behavior 
(p. 2 ). These include the b e lie f that men desire an extremely 
fam ily-oriented woman (men surveyed expressed exactly the contrary).
Steinmann's conclusions from the data were that females 
were saying pretty  much what they want to be, not what men would 
like  them to be. That is , when women described th e ir  ideal woman, 
they were describing the woman they would lik e  to be. Furthermore, 
they assumed that th is type was also the ideal woman in a man's 
eyes. However, the men's portrayal of the ideal woman was quite  
d iffe re n t and, in fa c t, pictured her as fa r  more independent and 
self-achieving.
This assessment was supported in a study by Voss and Skinner 
(1975) who replicated an e a r lie r  study by Rappaport, Payne, and 
Steinmann (1970) on concepts of s e lf and the ideal woman as held by 
college women. Voss and Skinner's sample of college women per­
ceived man's ideal woman as having a strong in tra fa m ilia l o rientation , 
with married college women indicating th is  to a greater extent than 
single students.
This sample and the group studied by Rappaport, Payne, and 
Steinmann shared the same values in th e ir  concepts of the ideal 
woman. The samples did d i f fe r ,  however, in self-perceptions. Voss 
and Skinner found that although both the 1969 group (Rappaport,
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Payne, & Steinmann, 1970) and the 1973 sample (Voss 4 Skinner, 1975) 
of married college women perceived themselves as having an extra- 
fam ilia l o rien ta tion , the 1973 group did so to a s ig n ifican tly  
greater degree. The single women in the 1973 sample perceived them­
selves as being s ig n ific a n tly  more self-achieving (extra fam ilia l 
orien tation ) than did the 1969 single women. The difference was 
most marked among single women. In 1969, they expressed an in tra ­
famil ia l orientation and, in 1973, they expressed an ex tra fam ilia l 
orientation . Voss and Skinner concluded.
During th is  time period women have stead ily  and increasingly  
demanded greater rig h ts , opportunities, and respo nsib ilities  in 
c iv ic , p o lit ic a l ,  and educational arenas. Women today seem to 
fee l more comfortable about expressing self-achieving orientation  
than did women in past years; i t  is  more soc ia lly  acceptable and 
desirable. The data indicated, however, that although married 
women in 1973 rejected the tra d itio n a l stereotype fo r themselves 
and th e ir  ideal woman, a l l  groups s t i l l  a ttrib u ted  th is  in tra -  
fa m ilia l and domestic orientation to man's ideal woman.
The data, they added, appear to show that changes in a t t i ­
tudes toward women's stereotyped roles are occurring. However, 
according to them, i t  is possible that changes are also taking place 
in males' a ttitu d es; that is ,  males are taking a more lib e ra l view 
of womanhood which acknowledges the rig h t of a woman to be involved 
in achievement outside the home. Women, on the other hand, may be 
basing th e ir  perceptions on misconceptions of male a ttitu d es— 
a ttrib u tin g  to men the stereotypical a ttitudes of past years when 
women's chief concern was expected to be with home and fam ily.
An attempt by Nielson and Edwards (1982) to lin k  feminine 
role orientation to self-concept fa ile d  to show any d istinction  
between subjects who perceived themselves as l ib e r a l,  tra d it io n a l,  
or neutral in orientation on the MAFERR inventory. A ll three groups
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had to ta l positive self-concept scores above the norm mean.
The researchers saw th is  resu lt as providing a basis fo r  
questioning previous w rite rs ' assumptions that a neutral or androgy­
nous role orientation is the most desirable ro le fo r a woman who 
would be f u l f i l le d  in her personal and vocational l i f e .  They 
suggested that primary e ffo r t  be directed a t encouraging and helping 
women to make th e ir  own role choice.
Adamek and M ille r  (1982) replicated a study done in 1969 
using the MAFERR Inventory of Feminine Values. The la te r  sample 
consisted of 180 senior women at Kent State University. Although 
i t  was expected that the 1980 sample would exh ib it more liberated  
a ttitu d es , the extent of the change was "unanticipated." The 
1980 sample expressed more lib e ra l attitudes in every category.
Stevens, Barton, and Gardner's (1983) research pointed out 
what is most paradoxical about women's stance. They found in 
th e ir  sample of 65 B ritish  and American women from 20 to 70 years 
of age, that the students and the mature (o lder) subjects advocated a 
"balanced" position (th a t is ,  a compromise between the trad itio n a l 
homemaker role and the modern career-woman ro le ). However, in te r ­
view data showed that none o f the mature subjects was liv in g  a 
balanced position and the m ajority of students did not advocate 
a balanced position fo r themselves when they married (th a t is ,  they 
wanted to stop working when they had ch ildren).
Steinmann suggested that women appear to be moving towards a 
combination of self-achievement and fam ilia l resp o n s ib ilities , but 
continue to feel frustrated by various discrim inatory practices 
which hinder th e ir  progress (p. 9).
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Steinmann has held that stereotypical attitudes and lack 
of communication between males and females contribute to th is con­
f l i c t .  Gordon and Hall (1974), in conducting a study with 229 
college women, found that women's perception o f the males' 
stereotype of fem in in ity  is the best predictor of various types 
of conflicts experienced.
Feminine values and id en tity : A look '
a t social norms and self-perception
The findings of Gordon and H a ll's  study may point to a 
source of c o n flic t based on a woman's attempt to meet what she 
perceives as the expectations of her male counterpart. Marcia 
(1976b) pointed out that "ego iden tity  is a subjective feeling  
arising from self-perception" (p. 9 ). Whether or not a woman 
feels co n flic t may depend on her values or her own perception of 
and a b il i ty  to handle alleged or real tensions between fu lf illm e n t  
of s e lf and fu lf illm e n t of the expectations of others.
Gordon and Hall (1974) found that the "more potent, sup­
portive, and unemotional the woman f e l t ,  the more sa tis fied , and 
the happier she was . . . "  (p. 243). Judith Bardwick (H arris , 1975) 
experienced l i t t l e  of the tensions alleged to cause co n flic t fo r a 
woman tuned to achievement and a f f i l ia t iv e  needs.
In a taped interview , Bardwick told of an achievement 
orientation fostered in a school fo r g ifted  children of both sexes. 
Her subsequent marriage to a supportive spouse was enhanced by 
her experience with bearing children when she was " to ta lly  unpre­
pared" fo r her "profound pleasure in them."
Where themes of co n flic t occur in the l ite ra tu re , i t  could be
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explained by two main theories. One, illu s tra te d  by Matina Horner 
(1972) and her "fear of success" among women, is  symptomatic of 
what occurs when societal norms cross the natural inc lination  or 
endowment of the female. The other, suggested by Ashway (1980), 
notes that societal and sexual roles are so much less delineated 
today that i t  is  not unusual fo r normal, healthy female adults to 
be in co n flic t about who they are. Ashway added:
Given the fac t that adult women are currently struggling 
with th e ir  roles and id e n tit ie s , i t  is  no wonder that the 
problem is exacerbated fo r female adolescents who a t that 
stage of development normally are grappling with id en tity  
co n flic ts , (p. 483)
One theory highlights the c o n flic t f e l t  by a woman who wants 
to move against the trad itio n a l expectations of society. The other 
highlights the c o n flic t which occurs when so many more options are 
available from which a woman must choose.
Lidz (1976, p. 384) stated that highly educated women who 
move through the period of youth find real c o n flic t between th e ir  
self-image as highly competent persons who wish to pursue careers 
and societal expectations of them. On the other hand, Birnbaum
(1975), who studied bright women who were homemakers, married 
professionals, and single professionals, found that married and 
single professional women derive a v ita l source of personal 
id en tity  and satisfaction  in th e ir  work which enhances th e ir  
feeling of se lf worth.
Hodgson and Fischer (1979) insisted that regardless of the 
elusive concepts of adjustment, the young woman faces basic con­
f l ic ts  in her pursuit of a sense of s e lf . Her options appear to 
be much more varied than those facing a young man (p. 689). Cooper
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and Robinson (1984), in a study of 200 college freshmen, found 
there was a strong negative correlation between home/family versus 
career values among female students but not among male. The 
researchers noted that i t  is the females that continue to evidence 
some interference o f career motivation by th e ir  orientation toward 
home and fam ily.
Yogev (1983) suggested that the "con flic t"  theory was more 
widely supported in the 1960s than in the 1970s which marked the 
evolution of women's social and cultural roles and a consequent 
change in attitudes toward women and work. "In contrast to the 
'e ith e r /o r ' approach of the e a r lie r  period, the option of 'both' 
emerges," Yogev stated.
These researchers traced a pattern of women's development 
that moved from career-home ambivalence in lo ya lties  to a dual­
loya lty  pattern (a move that might be interpreted as a s h ift  from 
role confusion to m ultip le ro les).
Feminine values: A new per­
spective on support systems
Morgan (1982) highlighted the potential of female-female 
friendships in va lidating  and supporting personal development in an 
era when values are substantia lly  d iffe re n t from a generation ago. 
Middle-aged women, not having experienced the type of adolescence 
of the current generation, may no longer be adequate as role models. 
Commenting on this "experiential gap," she stated:
I t  has become especially  pronounced in an era of rapidly  
sh ifting  basic values. I t  is  fo r th is  reason that the id en ti­
fica tio n s , experiences and validation necessary fo r adopting a 
non-traditional id e n tity  must often derive from one's friendship  
with women peers, (p . 210)
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Bardwick (1979) characterized these relationships as 
anchors fo r those women who re jec t th e ir  parents' norms and values. 
Douvan (1970) highlighted the value of same-sex relationships in 
adolescence. These friendships among g ir ls  tended to provide 
reassurance fo r a g ir l  struggling with the ambiguity of her 
developing sexuality (p. 35).
This ambiguity, Douvan stressed, is  inherently greater and 
more diffuse than that of boys. For one th ing, the g i r l 's  repro­
ductive organs are internal and inaccessible and her sexual excite­
ment creates no dramatic changes comparable to those experienced 
by the male. Douvan added:
The special in te n s ity , m utuality, and sharing that g ir ls  seek 
and find in  friendship (and that distinguished th e ir  friendships 
from the more activ ity -cen tered , less intim ate colleagueship 
of boys) may stem from the g ir l 's  need to discover the nature 
and meaning of her sexual impulses by sharing information and 
feeling with other g ir ls  who are experiencing the same mysterious 
and unsettling new impulses, (p. 35)
Interpersonal Orientation: A S ignificant
Aspect of Feminine Development
Donelson and Gullahorn (1977) saw id en tity  and sexuality  
as central themes of adolescence fo r both sexes. The divergence 
occurs with the th ird  theme; fo r g ir ls ,  i t  is interpersonal 
re la tions , and fo r boys, i t  is autonomy. Interpersonal m aturity  
in females appears to be related to self-confidence (p. 161).
Lott (1981) noted th a t, from girlhood, the female has 
been encouraged to seek reinforcement and feedback from persons 
rather than from the effectiveness or success with which she 
performs. Consequently, good interpersonal relationships have
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become important contributors to a woman's self-esteem. She added, 
"Women, I suspect, spend a great deal of time ta lk ing  about, 
worrying about, and taking part in relationships, i . e . ,  person- 
oriented a c tiv it ie s "  (p. E70).
Atkinson and Raynor (1974) cited some positive outcomes 
of interpersonal re lationships. They maintained that social sensi­
t iv i t y  and competence may be by-products of a developmental process 
that emphasizes heterosexual and interpersonal relationships. 
According to Kaufman and Richardson (1982):
Indeed, the expectancy-value models of achievement 
occasionally make reference to 's izing  up' a b i l i t y ,  or 
'dispositional expectancy' (the a b il ity  of an actor to 
evaluate the s k ills  necessary to play a particu la r role and 
the rewards associated with successful performance), as an 
important motivator in achievement-oriented situations.
(p. 31)
Alishio and Schilling  (1983) suggested that the interpersonal 
focus leads women to develop more re la t iv is t ic  reasoning, p a rtic ­
u la rly  in moral and in te llec tu a l situations which have in te r ­
personal im plications. Indeed, Kanter (1976), in a series of 
experiments, found that even female game-playing strategy tended 
to be accommodative— that is ,  including rather than excluding, 
and oriented toward other people rather than toward winning.
Observations of women at work (U llia n , 1984) corroborated 
the findings of a d is tin c t female orientation toward interpersonal 
relationships. Women tended to be concerned with close, immediate 
relationships, remaining loyal to the local work group rather than 
aspiring to promotions that might cause them to leave th e ir  social 
environment.
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Correlates of Interpersonal Competence 
Self-Achievement and Identity
Kaufman and Richardson (1982) stated thatthe so-called  
interpersonal route to id e n tity  fo r the female does seem to be at 
odds with strong achievement motivation; however, the p o ss ib ility  
of other developmental paths and outcomes should not be overlooked. 
They added:
The a b i l i t y ,  r e a l is t ic a l ly ,  to assess the interpersonal 
strategies and s k ills  fo r success in a particu la r setting is an 
important component of successful achievement. This estimating 
a b il ity  may be described as a form of competence especially  
necessary fo r people ty p ic a lly  low in social power. Therefore, 
while we recognize the powerful gender-role constraints imposed 
upon young females, we also recognize the potential achievement 
strengths they may be developing in th e ir  adolescent years.
(p. 31)
Sanguiliano (1978) noted that in adolescence, when strivings  
for independence increase, so do ambivalences. This is especially  
so i f  independence has carried with i t  the threat of incurring 
mother's displeasure, anxiety, and envy (p. 257).
Baruch's (1976) study of pre- and post-adolescent g ir ls
found that the g ir ls  who perceived themselves as competent were
more lik e ly  to have mothers who valued t ra its  such as independence
and assertiveness, both in th e ir  daughters and in themselves, than
were the g ir ls  who did not see themselves as competent. She adds:
The best thing a mother can do fo r herself and her daughter 
is  to assign the highest p r io r ity  to enriching her own l i f e  
and increasing the satisfactions she derives from i t  while 
remaining open-minded about the way her daughter chooses to 
f u l f i l l  the needs and capacities of her own separate per­
sonality. (p. 86)
Sanguiliano f e l t  that family patterning is  very Important, 
p articu la rly  to the female whose sense of self-esteem includes a 
feeling of competence or a desire fo r success in non-traditional
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areas. For that person to maintain any stable sense o f id e n tity  or 
self-regard , the type of fa th e r's  and mother's influences are 
pivotal matters.
Barnett and Baruch (1978) observed that before in d u s tria l­
ization  and over-population reduced the social and economic value 
of woman's labor in the home and her role in bearing and rearing  
children, tra d itio n a l feminine competence was a "viable means of 
gaining status, power and g ra tific a tio n "  (p. 20). For certain  
women, in certain s ituations, the pattern has remained so, and tra ­
d itional feminine competence has been recognized as a viable means of 
gaining status. The authors cited McClelland's (1975) p o rtra it  of 
the Quaker mother-in-law whose values of sharing and giving are 
reinforced by the Quaker society.
Solnit (1979) said that the f i t  between the individual
adolescent's search fo r competence and the social supports fo r or
obstacles against acquiring and expressing competence are c ru c ia l.
To the degree that the fam ilia l or cultural balance favors 
fa c i l i ta t io n , the teenager is able to move smoothly towards 
more mature relationships with parents. . . .  This transition  
leads to increasing independence, without the need fo r empa- 
sizing or d istorting  the normative assertiveness and rebel­
liousness of adolescence, (p. 43)
Powerful in te lle c tu a l, psychological, and emotional 
forces are vying with each other as l i f e  experiences, education, 
and commitment of parents, s ib lings, and grandparents enable these 
forces to become parts of a single, integrated person. The parts 
become subservient to the "synthesis of a clear and a ttrac tive  
outcome, a unique id e n tity ."
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Summary
Recurring themes In the lite ra tu re  have suggested that the 
self-knowledge described by G illigan 1s associated with sex roles  
and values (Fand, 1955; Bardwick, 1971; Clarke & Klelne, 1984;
Archer, 1985), and the woman's recognition of the importance of 
attachment (G illig a n , 1982). Authors agree that sex roles and 
values might vary considerably among women and be influenced by the 
social environment (Voss & Skinner, 1975; Adamek & M il le r ,  1982;
Nielson & Edwards, 1982) making i t  d i f f ic u lt  to delineate a c lear 
pathway linking a woman's view of herself and what is  considered 
positive id en tity  development.
There is  an obvious divergence of opinion on the matter of 
how conflicted a woman may feel in her attempt to find  herse lf. Themes 
of co n flic t are s t i l l  more prevalent than themes of tra n q u ility .
The following summarizes examples of c o n flic t themes cited
e a r lie r:
1. Difference between profession and practice (Stevens,
Barton, & Gardner, 1983) noted on page 43.
2. Frustration among women because of society's discrim­
inatory practices (Steinmann, 1975).
3. The "fear of success" in women theory (Horner, 1972).
4. Societal and sexual roles not c learly  delineated  
(Ashway, 1980).
5. C onflict between self-expectations and societal 
expectations (L idz, 1976).
6. More varied options open to women than men (Hodgson & 
Fischer, 1979).
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7. C onflict between fa m ilia l orientation and career moti­
vation (Cooper & Robinson, 1984).
Theorists who proposed a more tranquil s ituation  suggested 
these theoretical viewpoints:
1. Personality factors influence women's satis faction  and 
smooth the path of her adjustment (Gordon & H a ll, 1974).
2. Supportive social and fa m ilia l environments a lle v ia te  
the tension (H arris , 1975).
3. A successful vocational id e n tity  makes fo r a satisfying  
personal id e n tity , a t least with bright women (Birnbaum, 1975).
4. Values of the 1980s supporting dual roles have removed 
conflic ts  in women's e ffo rts  to find s e lf -fu lf i l lm e n t (Yogev, 1983).
5. New peer support systems are a positive influence  
(Bardwick, 1979; Morgan, 1982).
Most authors cited  the interpersonal theme as the dimension 
of adolescent development which distinguished the female from the 
male. There is  a recognition o f an "interpersonal" route to 
id en tity  achievement in women. However, those who advocated 
fostering independence in females as a way of aiding successful 
id e n tity  achievement were about as vocal as those who saw in te r­
dependence as a positive factor in women's development.
The importance of the interpersonal theme suggested by 
interdependence seems to l ie  (1 ) in its  usefulness in explaining  
the paradoxes of the results of studies in women's id e n tity  develop­
ment, in p articu la r M arcia's; and (2 ) in its  demand fo r a broader 
view of the issues on which women's id e n tity  needs to be assessed.
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FIRO-B: A Look a t the Components
Schutz (1966) devised an in tr ic a te  theory of interpersonal 
behavior based on his own observations and the formulations of a 
number of investigators, including Bion (1949). He concluded that 
three interpersonal areas seemed to cover most interpersonal 
behavior. These he called inclusion, control, and a ffection . Work 
leading to his interpersonal theory began as early  as 1952 and cul­
minated in 1958 with an instrument designed to assess the levels  
of a behavior in these areas as expressed and wanted by an 
individual or group (Schutz, 1966).
Inclusion
Schutz defined th is  as the maintenance of a satisfactory  
re lation  with people with respect to association and interaction  
(p. 18). This relationship might include that which is  psycho­
lo g ic a lly  comfortable on a dimension ranging from orig inating or 
in it ia t in g  interaction with a ll people to not in it ia t in g  interaction  
with anyone, and a psychologically comfortable re lation  with people 
with respect to e lic it in g  behavior from them somewhere on the 
dimension ranging from always in it ia t in g  interaction with the se lf 
to never in it ia t in g  interaction with the s e lf.
On the level of fee lings, the need fo r inclusion is defined 
as the need to establish and maintain a feeling  of mutual in terest 
with other people. This feeling includes being able to take an 
in terest in other people to a satisfactory degree and having other 
people interested in the s e lf to a satisfactory degree.
With regard to the self-concept, the need fo r inclusion
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is  the need to feel that the se lf is s ign ifican t and worthwhile. 
Inclusion is usually a one-to-many re la tio n .
Control
Schutz (1966, p. 18) defined the interpersonal need fo r  
control as the need to establish and maintain satisfactory relations  
with other people with respect to control and power. This satis ­
factory re lation  includes a psychologically comfortable re lation  
with people somewhere on a dimension ranging from controlling a ll  
the behavior of other people to not controlling any of the behavior 
of others; and a psychologically comfortable re lation  with people 
with respect to e lic it in g  behavior from them somewhere on a 
dimension ranging from always being controlled by them to never 
being controlled by them.
The need fo r control is evident in feelings when there is  
a need to establish and maintain a feeling  of mutual respect fo r  
the competence and responsib ility  of others. This feeling  includes 
being able to respect others to a satisfactory degree. The need 
fo r control, defined a t the level of perceiving the s e lf , is the 
need to feel that one is a competent, responsible person.
Schutz made the following d istinction  between the need 
fo r control and the need fo r e ith er inclusion or affection:
I t  d iffe rs  from inclusion behavior in that i t  does not 
require prominence. The concept of the 'power behind the 
throne' is an excellent example of a role that would f i l l  a 
high control need and a low need fo r inclusion. Control 
behavior d iffe rs  from affection behavior in that i t  has to do 
with power relations rather than emotional closeness, (p. 23)
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Sites (1973) called control the most fundamental component 
in individual and social l i f e .  The Ind iv idu al, e ith er on his or 
her own or in coalition  with others, attempts to control the 
situational context by controlling the behavior of others as well 
as his own, thus making control the most important dynamic of 
social and individual l i f e .
Sites further stated (p. 58) that defin itions of s e lf have 
d iffe re n t implications fo r control in d iffe re n t group situations. 
For example, a female defining herself as a woman and being defined 
as a woman in a group of male businessmen, may lack s ign ifican t 
control p o s s ib ilit ie s  (aside from the purely sexual ones). In a 
women's group, however, th is component of the d e fin itio n  of s e lf  
may be to her advantage.
G illigan  (1982 b) said i t  is  d i f f ic u l t  to conceive of control
without considering the elements of power— because i t  s ign ifies
the a b i l i ty  or capability  to e ffe c t some act or change. How does
the female experience power? G illigan  gave this insight
from studies made by McClelland (1975):
. . . The focus of interdependence is  manifest in fantasies  
that equate power with giving and care. McClelland reports 
that while men represent powerful a c tiv ity  as assertion and 
aggression, women in contrast, portray acts of nurturance as 
acts of strength, (pp. 167, 168)
G illigan further stated (p. 172) that since the re a lity  of 
connection is experienced by women as given rather than fre e ly  
contracted, they arrive at an understanding of l i f e  that re flec ts  
the lim its  of autonomy and contro l.
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Affection
Schutz's description of the interpersonal need fo r affection  
is demonstrated behaviorally by a need to establish and maintain a 
satisfactory re lation  with others with respect to love and 
a ffec tion . This re lation  includes a psychologically comfortable 
(dyadic) re lation  with others somewhere on a dimension ranging 
from in it ia t in g  close, personal re lations with everyone to 
originating close, personal relations with no one; and a psycho­
lo g ic a lly  comfortable re lation  with people with respect to 
e lic it in g  behavior from them on a dimension ranging from always 
originating close, personal relations toward the s e lf  to never 
originating close, personal re lations toward the s e lf .
At the fee ling  le v e l, the need fo r affection  is defined 
as the need to establish and maintain a fee lin g  of mutual affection  
with others. This fee ling  includes being able to love other 
people to a satisfactory degree, and having others love the se lf  
to a satisfactory degree.
The need fo r a ffec tio n , defined a t the level of the s e lf-  
concept, is the need to feel that the s e lf is  lovable.
Fundamental Interpersonal Relations 
Orientation and Femininity
The FIRO-B has been used in considerable research in a 
varie ty  o f f ie ld s  since 1958. A number of studies are cited  
here to determine what differences, i f  any, ex is t in the re lational 
styles of females. Among a number of occupational and student 
groups to whom the FIRO-B was administered were nurses, Radcliffe  
freshmen, and female high-school students.
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According to Schutz (1978): "Being the recipients of in te r­
action rather than the in it ia to rs  follows the tra d itio n a l sex 
roles. The three highest preferences fo r receiving . . . were 
made by Radcliffe freshmen, female high-school students, and 
nurses" (p. 9 ). He added, however, that these norms were obtained 
before much of the recent emphasis on the avoidance o f sex- 
stereotyping.
A comparison of scores obtained from 1,012 Harvard fresh­
men (male) and 228 Radcliffe  freshmen (female) indicated a 
d is tin c t d ifference among adolescents between the ages of 16 and 
20. Scores of Harvard freshmen f e l l  also most dead center on the 
0-9 Guttman-type scale used in the FIRO-B, on both the Expressed 
and Wanted behaviors. While mean scores ranged from 4.1 to 5 .6 , 
Radcliffe ladies obtained mean scores ranging from 2.9 to 5.4. The 
lowest mean score was obtained on the dimension of expressed 
control. In te res tin g ly , a mean score of 4.7 was obtained fo r  
wanted control supporting Schutz' e a r lie r  statement about females' 
preference fo r receiving behaviors.
The least d isp arity  between expressed and wanted behavior 
scores fo r the R adcliffe  freshmen occurred on the Inclusion scale, 
with a mean score of 4.6 fo r expressed inclusion and 5.4 fo r wanted 
inclusion. A preference fo r receiving behavior was also evident in 
the affection scale where the mean score fo r wanted affection  was 
5.0 compared with 3.7 on the expressed a ffec tion .
Comparatively speaking, the highest scores on the Affection  
scale were obtained by nurses with a mean score of 4 .4  fo r expressed 
affection  and 5.9 fo r wanted a ffection . Again, the Control Variable
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had a 3.0 mean on the expressed control dimension. For wanted con­
t r o l ,  a mean score of 5.0 was obtained. Female high-school students 
(N = 4, 488) obtained a low mean score of 1.9 on expressed control 
with a re la tiv e ly  low mean score of 3.1 fo r wanted control.
A study by Burton and Goggin (1985) using the FIRO-BC 
(children 's version of the FIRO-B) with 282 g ir ls  and boys aged 
9 to 12 years indicated that g ir ls  scored higher on expressed 
inclusion and on expressed and wanted a ffec tio n , but scored lower 
than boys on expressed and wanted control. Burton and Goggin found 
no s ign ifican t differences between 9- and 10-year-olds in th e ir  
samples. However, from ages 11 through 13, g ir ls  and boys exhibited  
markedly d iffe re n t p ro file s , with the largest differences between 
13-year-old g ir ls  and boys. Age-gender interactions were among the 
variables, they f e l t ,  that contributed to differences in scores on 
the FIRO-BC. As early  as 1965, Exline, Gray, and Schuette reported 
that college-aged women scored higher than college-aged men on the 
two inclusion and the two affection scales.
Meredith (1976) studied 238 Japanese-American and Caucasian- 
American college students in Hawaii and found sex differences on 
the expressed inclusion and expressed affection scales. Japanese- 
American females had mean scores higher than Japanese-American 
males on expressed inclusion, while both Japanese-American females 
and Caucasian-American females had s ig n ifican tly  higher expressed 
affection than th e ir  male counterparts.
Gender differences, therefore, become apparent in scores 
obtained on the FIRO-B beginning in pre-adolescence and become 
more marked as subjects move into adulthood.
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Babladelis (1978) found in her study that males expressed 
more control towards others, but females f e l t  more control by 
others. Babladelis used both the FIRO-B scale and the FIRO-F 
(Feeling) scale. An in teresting  sex difference appeared on the 
FIRO Feeling scale when females showed more expressed control 
on the feeling level than did males. The researcher noted that 
males expressed more control behavlorally.
This has s ign ifican t implications fo r instruments used to 
assess females' orientation and the outward demonstration of i t .
I t  may mean that women have a greater desire fo r a behavior than they
actually practice or outwardly acknowledge that they practice. More 
s p e c ifica lly , in the area of control, they may have a greater desire 
to control than they are able to e ffe c t.
The Interpersonal Id en tity  and 
Its  Assessment
Chickering (1969) located the prelude to an established 
id en tity  at a level of m aturity in which satisfying relationships  
are sustained despite distance and disagreement (p. 77). The lin e  
of d istinction  between an autonomous woman and a stereotypical, 
dependent female does not appear to be a question of the absence 
of interpersonal concerns but an evolutionary process from dependent 
relationships to authentic, less symbiotic relationships.
Kolbenschlag (1979) says i t  is  a slow and painful transformation, 
which, fo r some, may take a life tim e . She added:
The autonomous woman is l ik e ly  to be more genuinely
supportive and less sentimental in her relationships. She 
w ill enjoy greater freedom in the expression of affection with 
both men and women because she has the confidence of control 
over her own v u ln e ra b ility , and is  not greedy fo r emotional 
reinforcement of her fra g ile  ego. (p. 63)
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Chickering stated that when the vectors of emotional inde­
pendence, instrumental independence, and interdependence are under­
taken with success, th is  contributes to a "solid sense of s e lf that 
assumes form" (p. 80). I t  is Chickering's b e lie f that a firm  sense 
of id e n tity  is  indicated by a s h if t  toward greater tru s t, inde­
pendence, and in d iv id u a lity .
Relationships, he said, are now less symbiotic, but the sup­
port provided in the relationships is  more simple and strong. Friend­
ships, therefore, persist through times of separation and noncommun­
ication .
This "interpersonal id en tity"  was found to be negatively  
correlated with competitiveness fo r women (Thorbecke & Grotevant,
1982) and pos itive ly  correlated with competitiveness fo r males. 
Thorbecke and Grotevant fu rther discovered that id en tity  formation 
in the occupational and interpersonal domains was more in te r ­
related fo r females than fo r males (p. 489). For young women, i t  
appeared more important to negotiate successful id en tity  achieve­
ment in the interpersonal domain in order to be engaged in 
occupational id en tity  formation.
These researchers were concerned that recent measures of 
feminine id e n tity  had attempted to assess the interpersonal 
dimension through studying sex values and sex-role ideology. Con­
vinced that the nature of the interpersonal id en tity  could not be ade­
quately assessed th is  way, Thorbecke and Grotevant developed an 
instrument, based on Marcia's crisis/commitment statuses, to 
measure the "interpersonal id e n tity ."
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Friendship and dating were proposed as important areas 
of interpersonal id e n tity  formation. Thorbecke and Grotevant 
defined "interpersonal id en tity" as the task of establishing an 
exp erien tia lly  derived set of be lie fs  about the se lf concerning 
interpersonal relationships. Grotevant's Extended Id en tity  Interview  
was used to examine th is  dimension, along with other instruments 
designed to measure other aspects of development including occu­
pational id e n tity  and achievement motivation. The researchers 
concluded:
Both the empirical work reported here and the theoretical 
work of G illigan  (1982b) and others point to the necessity of 
understanding id e n tity  formation in terms of the tension between 
separateness and connectedness experienced by both men and 
women, (p. 490)
They f e l t  that future work on id e n tity  should attend to 
both the " id en tity  pathways" of separateness and autonomy more 
typical of males, and that articu lated  by G illigan  in which re la tio n ­
ships, fo r females, might be considered important aspects of in d i­
vidual development. They also suggested that th e ir  research supports 
the need fo r further research on the construct of "interpersonal 
id e n tity ."
Theoretical Perspectives on Identity
Thorbecke and Grotevant appear to have contributed the most 
germinal research on id e n tity , as i t  relates to females, since 
James Marcia's orig ina l studies. Their findings are considered 
apropos fo r th is study because th e ir  empirical studies supported 
the theoretical stance of G illigan  and others who stressed the 
importance of the interpersonal dimension in feminine development 
and judgment.
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Five aspects of id en tity  are discussed as the theoretical 
underpinnings o f id en tity  research (Grotevant, Thorbecke, & Meyer, 
1982). These represent the various theoretical perspectives from 
which theory and research are developed.
The f i r s t  is  the developmental perspective. This focuses 
on the p a rtic u la rly  adolescent task of resynthesizing s e lf­
d e fin itio n  in the lig h t of emerging cognitive cap ab ilities . This 
perspective is reflected in Marcia's id e n tity  status interview which 
focuses on the adolescent task, but does not address Erikson's 
e a r lie r  developmental stages through which the adolescent must move 
prior to id e n tity  resolution.
The second perspective is the "dynamic" one which recognizes 
that the dynamic qua lities  of id e n tity  make assessment at any single 
time only a snapshot of the process. I t  holds that longitudinal 
assessments are necessary to pick up changes that occur within a 
single period, such as adolescence, as well as reformulations of 
id e n tity  that may occur la te r  in l i f e .
The th ird  view of id en tity  achievement is  that of an 
"adaptive" process; fo r id en tity  formation requires young people to 
adjust th e ir  se lf-d e fin itio n s  to the society in  which they liv e . 
Adaptation could be narrowly viewed as a reactive process.
The fourth perspective is that of "psychological reciprocity"  
which allows a broader vision of the negotiation between s e lf and 
environment. Assessment of th is dimension requires information about 
the context of the individual both interpersonally and h is to ric a lly . 
(The current research would fa l l  in to  th is  category.)
The f i f t h  perspective advanced by Grotevant, Thorbecke,
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and Meyer is  an "ex is ten tia l"  one. The suggestion is  that id en tity  
re flec ts  one's ex is ten tia l stance as d is tin c t from an abstract con­
ception of social relationships.
This ex is ten tia l stance was described by Bourne (1978) as a 
way of "being in the world" in the sense that the term is used by 
exis ten tia l philosophers and psychologists. That is ,  id en tity  has 
to do with how one establishes his or her place in the world, where 
"world" is more than simply the social environment. I t  implies 
the context fo r asking what is the meaning of l i f e .  The motivation 
fo r achieving ego id en tity  may include not only needs fo r biological 
and social adaptation but the need fo r a meaningful world.
I f  th is  ex is ten tia l in terpretation  of the concept of ego 
id e n tity  is correct, one of the most important indications of 
id e n tity  achievement is  what might be called the ind iv idu a l's  basic 
l i f e  commitments. The researchers found these commitments represent 
issues pertinent to female id en tity  development not adequately 
recognized by Erikson.
The emphasis of Erikson's inner space theory is on the bio­
logical and social adaptation of the female to her prospective role 
as a w ife /lo ver and mother. Bourne (1978) suggested that id en tity  
development is not ju s t biological and social adaptation, but 
basic l i f e  commitments representing one's ex is ten tia l stance or 
quest fo r l i f e 's  meaning. These include vocational, avocational, 
socia l, m arita l, ideological and ethical commitments (p. 227).
Grotevant, Thorbecke, and Meyer (1982, p. 39) noted that a 
clear d is tinc tion  needs to be made between achievement of one's 
id e n tity  or ideology with respect to interpersonal relationships
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and the actual establishment of intimate relationships. Erikson's 
orig inal work suggested that the psychosocial stage following 
id e n tity  formation is  one of intimacy versus iso lation  and involves 
establishment of a mutually trusting love relationships in which the 
partners must know themselves f i r s t  ( id e n tity ) before merging in a 
mature way with another (intim acy).
The researchers contended that a p rio r process of exploring 
and making a commitment to an ideology of interpersonal re la tio n ­
ships is  an important aspect of adolescent id e n tity  formation, and 
is a precursor of tru ly  intimate relationships in the Eriksonian 
sense.
Two perspectives on id en tity  were advanced by O'Connell
(1976) who studied the relationship between l ife -s ty le  and id en tity  
synthesis and re-synthesis in tra d it io n a l, neo trad itiona l, and 
non-traditional women. She noted that there are two kinds of 
id e n tity — the personal and the reflec ted .
She said:
A personal sense of id en tity  is . . . defined as an aware­
ness o f, and emphasis upon, one's ta le n ts , endowments, capa­
b i l i t ie s ,  and needs; its  focus is  on one's unique q u a lities  
from which one's self-esteem and feelings of worth are derived.
A sense of personal id en tity  involves the capacity to see one's 
s e lf as a separate e n tity  in the world, to know one's s e lf as a 
being who can function autonomously, (p. 676)
Her d e fin itio n  of a reflected id en tity  is  one that empha­
sizes s ign ifican t others in one's l i f e  rather than one's own personal 
characteristics. The focus is external. Self-esteem and feelings of 
worth are derived from one's partic ipation  in the lives  of s ig n if i­
cant others; i t  is a sense of id e n tity  by association.
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Id en tity : Three Espoused Components
Three constructs are addressed as valid  components in 
id e n tity  measurement in  the Erwin Id en tity  Scale based on Chickering's 
theory. Specific operational defin itions are given in chapter 3. 
However, a broader view of the constructs is given here to provide 
an adequate in terp retation  of what is being assessed in th is research. 
The three constructs o f id e n tity  named by Erwin are Confidence, Sexual 
Id e n tity , and Conceptions about Body and Appearance.
Confidence
Confidence, as defined by Chickering and Erwin, is rarely  
used in psychological lite ra tu re  on its  own. I t  is more often 
equated with self-esteem, assurance, and assertiveness. Erwin 
(1978, p. 12) associated i t  with Chickering's allusions to "inner 
capital" and "accrued confidence," in e ffec t the self-assuredness 
which is  a necessary component of id en tity .
I t  is described as a feeling  of consciousness of one's 
powers or of reliance on one's circumstances or the state or qua lity  
of being certain (Webster's New Collegiate D ictionary, 1974).
Sexual Iden tity
Sexual id e n tity  is described by Yorburg (1974) as the result 
of the role of male or female as i t  is  conceived and taught to human 
beings in particu la r societies, at particu la r times, and within  
particu lar segments of these societies (p. 9 ). She fu rther stated: 
"Since sexual status results in the learning of sex-typed personality  
tra its  and behavior and a sex-typed se lf image or id e n tity , gender 
also affects the performance of a l l  roles people play" (p. 153).
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In other words, in a ll  soc ie ties , even those in which sex-typing 
is not extreme, a person's basic status determines what other 
statuses the person can or cannot have.
Judith Ashway (1980) cited the establishment of a sexual 
id en tity  as another task of adolescence. She found, in her studies, 
that i t  was strongly influenced by a young person's relationship to 
the fam ily. Ashway concluded that in order fo r a young woman to 
establish a sound sexual id e n tity  and self-acceptance, i t  is important 
fo r her to id en tify  with her mother, adapting and incorporating 
into her own configuration her mother's positive q u a litie s . I t  is  
also necessary to learn to re la te  to the opposite sex; but, in order 
to establish a satisfy ing relationship with men, women need to have 
a good relationship with th e ir  own sex.
Ashway also stated that the development of a sound sexual 
id en tity  and capacity fo r productive adult functioning is  rooted 
in a foundation of positive self-worth (p. 492).
Marthas (1980) studied sexual id e n tity  formation in adoles­
cent females by following seven female subjects fo r two years. 
Variables determined from verbalizations as primary to id e n tity  
formation included a warm, trusting relationship with mother that 
allowed sharing of sexual information; a communicative fam ily that 
socialized the g ir l and continued to .influence her id e n tity  process; 
female peers with whom she could form a trans ien t, co llec tive  se lf 
in order to gain self-confidence in her move from parents; male 
peers with whom she could re la te  in a responsive manner.
Waterman and Nevid (1977), studying sex differences in the 
resolution of the id e n tity  c r is is , found a s ig n ific a n tly  higher
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incidence of crises over sexual id e n tity  fo r  females than fo r  males. 
She considered th is  as a possible re flec tio n  of Erikson's theory 
of the importance of "inner space" in feminine id e n tity . However, 
she acknowledged the p o s s ib ility  of an a lte rn ative  explanation of 
the sex differences in the sexual id en tity  c r is is — that of society's  
"double standard." She stated:
Although research findings indicate that our society is  
moving in the direction of a single standard, standards fo r  
female sexual behavior are s t i l l  more re s tr ic tiv e  than those 
fo r males (Pepleu, 1976). Thus, women may often establish a 
personal sexual eth ic  by disavowing cultural standards through 
a period of serious questioning or c r is is . Females may also be 
more lik e ly  than males to have a sexual id en tity  c r is is  because 
females are generally the ones who must make the decisions about 
issues such as contraception and abortion, (p. 340)
Chickering (1969) stressed the importance of "sexual 
id e n tific a tio n "—discovering what i t  means to be a man or a woman 
and coming to terms with some of the behaviors and roles required.
I t  also includes developing a position consistent with one's own 
peculiar blend of masculinity and fem in in ity . Perspective on 
fundamental feelings and responses— c u ltu ra lly  defined as feminine 
or masculine though parts of both reside in each person—must be 
achieved (p. 83). Erwin synthesized Chickering's position as 
outlined in the operational de fin itio ns  included in chapter 3.
Conceptions about Body 
and Appearance
Marthas (1980) held that physical changes such as hormonal, 
body image and function which the se lf encounters must be consciously 
acknowledged and incorporated in to  da ily  behavior in order fo r ego 
growth, specific to id e n tity  formation, to occur. Lerner, Orlos, and 
Knapp (1976) found physical attractiveness correlated more
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s ig n ifican tly  with higher self-concept in females than did physical 
effectiveness.
Their sample of 218 female and 124 male college students 
was studied fo r a comparison of physical attractiveness and physical 
effectiveness in the self-concepts o f la te  adolescents. Their 
derivations from the theoretical ideas of Erikson (1968) and 
McCandless (1970) were that a major source of females' self-concept 
is interpersonal, implying the saliency of th e ir  bodies as a stimulus 
fo r the attraction  of others (p. 315). The results of th e ir  study 
were consistent with these conclusions.
M ultiple correlations between the attractiveness ratings 
of the 24 body parts and the mean self-concept scores were higher 
than the corresponding results between the effectiveness ratings 
and the mean self-concept scores. Also, there were more of the 
individual attractiveness items that were s ign ifican t predictors 
of females' self-concepts. The reverse pattern was true fo r males.
Rosenbaum (1979), addressing female adolescent development, 
said that "The dramatic bodily changes during adolescence provide 
the concrete biological stage setting fo r an unfolding sense of 
s e lf ' (p. 234). He added that adolescence is the time fo r consoli­
dating gender differences in body image. There is an ever-increasing  
acceptance, comfort, and pride in being female, with a consistent 
movement from more superficial concerns about weight d is trib u tio n , 
e tc . ,  to a more f le x ib le  acceptance of the s e lf  as a maturing woman. 
According to Rosenbaum,
Body growth provides a stimulus for ego development. In 
p artic u la r, the ongoing separation process from mother, which 
enters a new phase in adolescence is  often poignantly i l lu s ­
trated by reactions to bodily change. Mothers tend to be
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discarded as fin a l authorities  when i t  comes to looks and dress 
and replaced by peers, whose opinions are increasingly valued.
(p. 249-250)
Rosenbaum f e l t  that coming to terms with the many d is­
crepancies between one's own body and the ideal embodiment of female 
beauty has ram ifications not only in terms of body image but also 
with regard to self-esteem, level of anxiety, re a lis t ic  perception, 
and self-acceptance. Body change and ego growth are in tim ately  
connected.
" I t  appears necessary," Rosenbaum stated, "to consolidate 
an acceptable sense of bodily se lf in order fo r optimal ego 
development to occur" (p. 251).
Greenaway (1985), studying the relationship between body 
image and self-concept in middle-aged and younger women, found that 
t ra its  and behaviors tra d it io n a lly  prescribed fo r the female 
gender in  Western culture are the strongest predictors of positive  
self-concept. The tra its  include interpersonal relationships and 
physical appearance (p. 2450). Greenaway's study revealed th a t, 
while women may be involved in new roles and behaviors that are 
not tra d it io n a lly  gender specific , they continue to u t i l iz e  tra d itio n a l 
gender-prescribed categories with which to evaluate the s e lf .
Erwin (1978) summarized Chickering's statements on th is
aspect of id en tity  th is  way:
. . . The changing, growing, physical body and the s e lf­
probing questions about s e lf become p a r t ia lly  focused on one's 
presentation of s e lf . Appearance is both superficial and 
fundamental. The s u p e rfic ia lity  is exhibited through sty le  of 
dress and external appearances. More fundamental issues 
include feelings questioning self-esteem such as unattractive­
ness and worthlessness. The emerging presentation of s e lf  is  a 
conscious balance among the persons' influences, situational 
appropriateness and expectations, and individual desires.
(pp. 10-11)
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For establishment of id e n tity , Erwin affirm ed, one's pre­
sentation of s e lf is  not unduly influenced by current styles and 
the dictates of peers or persons of authority . S im ila rly , an 
appearance intended to defy accustomed patterns or presentation 
also suggests an uncertainty of s e lf . I t  is  the integration of each 
influence—of others, of s ituations, and of personal preferences— 
that affirm s an established id en tity  (p. 11).
Summary of the Chapter
In summary, i t  would appear that i t  is  possible, with 
changing norms of so c ia liza tio n , to foster autonomous and mature 
re lational behaviors in females which could contribute to a firm ly  
based personal id e n tity  (see B illin g s , 1974, p. 3). The fusion 
of autonomous and mature interpersonal re lations occurs under 
Chickering's and G illig a n 's  conceptualizations of interdependence. 
One could conceive of G illig an 's  in terp retation  of interdependence 
as a weaving of Chickering's operational outlines into the feminine 
fab ric  of interconnection—where the fusion is  more complete and the 
lines of autonomy and interdependence are less distinguishable  
from each other. I f  those who emphasize th is  psychosocial per­
spective are correct, when women's s e lf-d e fin itio n  is  nurtured in 
the context of interdependence, the result w ill  be the evolution 
of an id e n tity  that is  less threatened by societal pressures. One 
is  fre e r to establish progressively more mature relationships that 
do not stymie personal achievement, nor minimize the satisfaction  
that can be derived from interpersonal commitment.
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METHODOLOGY
This was an empirical study of id en tity  and interpersonal re la ­
tionships. This chapter presents an outline of the method of sampling 
subjects, the selection and s ta tis t ic a l properties o f the instruments, 
operational de fin itio ns  fo r the major variables, procedures for the col­
lection of data, and statement of the hypotheses, with procedures for 
testing the hypotheses.
Sample
The subjects for th is  study were in the la te  adolescent and 
early  adult age range of approximately 17 to 22 years. A to ta l of 247 
female students were chosen from an original sample of 300 students 
from seven postsecondary in s titu tio n s  in the Midwest, Eastern, and 
Southern regions o f the United States. F ifty -th ree , of the orig inal 
sample were dropped because of incorrect or incomplete answer sheets or 
d isqua lificatio n  because o f age. College selection was based on estab­
lished contacts ( i . e . ,  known facu lty  and s ta ff)  and access ib ility  
( i . e . ,  geographical proxim ity).
Two of the in s titu tio n s  were all-fem ale schools. The others 
were co-educational. The purpose of including a ll-fem ale  schools in 
the study was to determine whether there are s ign ifican t d if fe r ­
ences between responses of females from all-fem ale schools and 
those in schools with mixed populations. Morgan (1982) emphasized 
the importance of same-sex peer relationships in shaping id en tity
70
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
71
in an era of rapid ly changing feminine values (pp. 209-10). One 
would, therefore, expect students in a ll-fem ale  schools to demon­
strate a more s tab ilized  id e n tity  and, consequently, higher id en tity  
scores than those in co-educational in s titu tio n s .
Subjects were drawn from natura lly  occurring groups, 
specifica lly  from required classes including English, general 
psychology, and sociology. This selection was an attempt to draw 
from a cross-section of students, rather than from class groupings 
re flec tive  of specific  career or personality orientations. The 
effect was expected to resu lt in a heavier representation of 
freshmen, sophomores, and juniors.
Instrumentation 
The Erwin Id en tity  Scale, the MAFERR Inventory of Feminine 
Values, and the Fundamental Interpersonal Relations Orientation— 
Behavior scale were the three instruments used in th is study.
Erwin Identity  Scale 
The Erwin Id en tity  Scale (EIS) was used to measure the 
extent of iden tity  development in the sample. Erwin (1978) 
constructed and validated an objective instrument to measure the 
core developmental vector in Chickering's model. This core is  
described as the "solid sense of self, that assumes form as the 
developmental tasks of competence, emotions, and autonomy are under­
taken with some success . . . "  (Chickering, 1969, p. 80).
The EIS has been designed to measure three main concepts 
comprising id en tity : confidence, sexual id e n tity , and conceptions
about body and appearance (Erwin & Delworth, 1980, p. 19).
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According to Erwin (1978), two of these have been specified by 
Chickering— sexual id e n tific a tio n  and conceptions about body and 
appearance (p. 10). The th ird  component, confidence, is  implied.
Erwin stated:
When he quoted from Erikson about "inner c a p ita l,"  "the 
person one feels oneself to be," and "accrued confidence," 
Chickering implied that self-assuredness was a necessary 
component of id e n tity , (p. 12)
(EIS) Operational Definitions
The Erwin Id en tity  Scale measures the three constructs or 
components of id e n tity . Each component is  represented by a sub­
scale on the EIS. The operational defin itions that follow are from 
Erwin's d issertation , "The Validation of the Erwin Iden tity  Scale" 
(1978, pp. 23-24).
Confidence
Confidence is defined as an assuredness of one's s e lf and in 
one's cap ab ilities . I t  includes se lf-re lian ce  while recognizing 
necessary dependence on outside sources. This recognition represents 
an awareness of and fa ith  in one's own c a p a b ilitie s , yet with a 
rea liza tion  that there are lim its  to these processes. Erwin said 
the confident person has some understanding of his or her lim ita tions. 
A self-confident person also feels comfortable about expressing 
b e lie fs , making decisions, and behaving competently, even though 
action may not be taken in these areas (Erwin, 1978).
Sexual Iden tity
Sexual Iden tity  is a c la r if ic a tio n  and acceptance of one's 
sexual feelings. The person with a high degree of sexual iden tity
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recognizes his or her sexual feelings as natural and normal. There 
is an absence of g u ilt  because of th e ir  presence. Sexual Id en tity  
includes not only a positive acceptance of one's sexual feelings  
but also a control of one's sexual feelings. A person's feelings  
are not overwhelming and do not in te rfe re  in interactions with other 
people. Sexual feelings are accepted as a normal part of close 
love relationships. This recognition and acceptance of sexual 
feelings does not imply sexual a c t iv ity  or a lack of i t .
Conceptions about Body 
and Appearance
Iden tity  also includes an accurate self-perception and 
acceptance of one's appearance. I t  is an issue of presentation 
of s e lf . What do I think of my body? How do I conceive of myself 
and my appearance? An increasing acceptance of one's body, 
p articu la rly  in re la tion  to other people, is  a necessary component. 
In addition, one's appearance and dress are resolved issues and 
represent a "varied balancing of personal preferences, the desires 
of others, and situational expectation" (Chickering, 1969, p. 83).
A person with a high degree of id en tity  exhibits a personal dress 
style governed by individual tastes rather than the dictates or 
expectations of other people (e .g .,  peers, people in au thority ).
Scale Development
Development of the EIS progressed in two major phases. In 
the f i r s t  phase, a 78-item instrument was administered to a sample 
of high-school juniors and seniors (15 ), college freshmen (2 1 ), 
college seniors (29 ), and graduate students (15). The 61 college 
freshmen and seniors comprised 75 percent of a s tra tif ie d  random
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sample of 80 students selected according to sex and class (freshmen 
and seniors). The high-school and graduate students were not random 
samples, but were included to broaden the educational level of the 
students studied (Erwin & Delworth, 1980, pp. 20-21).
In the second phase, the revised 58-item scale was adminis­
tered to 169 students at the University of Iowa. Items which corre­
lated less than .20 with the respective sub-scales were deleted. 
Based on feedback from Student Services s ta ff members, other items 
were deleted or rewarded to elim inate sexual, c u ltu ra l, and handi­
cap bias. One new item was included.
R e lia b ility
In the f i r s t  phase, Cronbach's coeffic ien t of internal 
consistency was used to estimate r e l ia b i l i t y .  Cronbach's alpha 
co e ffic ien t indicates the degree to which the items w ith in  each 
sub-scale measure a common characteris tic  (Erwin & Delworth, 1980). 
R e lia b ility  coeffic ien ts  ranging from .65 to .76 were obtained.
The revised instrument increased r e l ia b i l i t y  c o e ffic ie n ts , as 
indicated in table 1.
TABLE 1
INTERNAL CONSISTENCY COEFFICIENTS FOR THE EIS SUB-SCALES
EIS Sub-Scales Internal Consistency Coefficients
Confidence .81
Sexual Iden tity .75
Conceptions about Body and Appearance .79
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V a lid ity
In the in i t ia l  tes ting , the EIS was administered in con­
junction with two other scales to establish construct v a lid ity .
Two scales used by Chickering to tes t his theory were also used 
by Erwin. Chickering said the establishment of id en tity  is  
accompanied by a lessening of anxiety and a greater degree of 
personal in tegration . The scales he used were the Lack of Anxiety 
(LA) and Personal Integration (P I) scales from the Omnibus Person­
a l i t y  Inventory (OPI). In Erwin's study, in ter-sca le  correlations  
between the sub-scales of the EIS and the scales of the OPI ranged 
from .41 to .81. (In ter-sca le  correlations are shown in table 2 .)  
The correlations were considered moderate.
TABLE 2




Sexual Iden tity .58
Conceptions about 
Body and Appearance .63 .54
Personal Integration .81 .52 .41
Lack of Anxiety .67 .42 .47 .71
MAFERR Inventory of Feminine Values 
The Maferr Inventory of Feminine Values (MIFV) was o r ig in a lly  
the Fand Inventory of Feminine Values, developed by Alexandra
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Botwinik Fand (1955). The orig ina l instrument tested two dimensions 
of feminine value orientation on a continuum. One dimension 
represented orientation towards s e lf . The second dimension, 
located at the opposite end of the continuum, measured orientation  
toward others. These were otherwise described as "progressive" or 
"lib e ra l"  role orientation and "trad itio n a l"  role orientation.
Steinmann and Fox (1979) tested the instrument on 
samples of over 1,000 females, consisting of 15 clusters of 
American women. In her own doctoral d issertation , Steinmann (1957) 
used the Fand inventory (now the MAFERR inventory) to study the 
concept of the feminine role in 51 middle-class American fam ilies . 
The instrument has been used extensively in cross-cultural research 
by the MAFERR Foundation since 1955.
MAFERR: Operational Definitions
Although the most recent manual uses "family oriented" as 
opposed to "other oriented" (the term used from 1955 to 1973), fo r  
consistency, the orig inal terms are used in these operational 
d efin itio n s . The orig inal 34 items are essentia lly  the same, and 
other revisions of the Fand instrument (e .g .,  Gump, 1972) have 
maintained the "self"  and "other" terminology on the continuum of 
values. A th ird  category, "balanced," has been created to repre­
sent persons who score within the middle ranges of the continuum.
Other (T rad itional) Orientation
The trad itiona l orientation is descriptive of a woman who 
sees her own satisfactions coming second a fte r  those of her fam ily.
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Her fam ily responsib ilities  take precedence over any potential 
professional or occupational a c t iv it ie s  (MAFERR Inventory of Feminine 
Values, 4th ed ., 1979, p. 3 ). This is  the " tra d itio n a l1 fam ily- 
oriented concept of the feminine role where the woman conceives of 
herself as the "other," the counterpart of the man and children in 
her l i f e .  She performs a nurturant ro le and her achievement is  to 
help others achieve. She f u l f i l l s  herself "by proxy" (Steinmann, 
1975).
Self (L ib era l) Orientation
S e lf-o rien tatio n  in fers a lib e ra l woman who considers her 
own satisfactions equally as important as those of her husband and 
fam ily (MAFERR Inventory of Feminine Values, 4th ed ., 1979, p. 3 ). 
Steinmann (1975) called th is self-achieving concept of the feminine 
role a striv ing  to f u l f i l l  se lf d ire c tly  by realiz ing  one's own 
p o te n tia lit ie s . This woman is distinguished by the fac t that she 
seeks fu lf illm e n t through her own accomplishments.
Balanced
The term "balanced" recognizes the p o s s ib ility  of women's 
place on the continuum reflec ting  a combination of both nurturant 
and achieving roles. I t  amounts to a sociological equivalent of 
Bern's psychological concept of "androgyny." Analysis of composite 
scores of s e lf-  and other-orientations among college women over a 
12-year period appeared consistently moderate in sex-role attitudes  
(Gump, 1972). Gump saw i t  as an absence of su ffic ien t factor 
uniqueness in the Fand Inventory. Steinmann and Fox (1979),
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however, have, through numerous studies, established a parameter 
fo r a "balanced" orientation in recognition o f moderate sex-role  
attitudes as a legitim ate c lass ifica ito n  in i ts  own r ig h t.
Scale Development
The Inventory of Feminine Values (Fand, 1955) began with a 
l i s t  o f 40 items, consisting of value-charged statements bearing 
on women's needs, rig h ts , and obligations in th e ir  relationships with 
men, children, and the world in general. Some of the items were 
taken from situations arising in everyday l i f e ;  others were 
inspired by statements c lass ified  under "dominance," "abasement," 
"nurturance," e tc .,  in Murray's c lass ifica tio n  o f needs (1938).
Some items were formulated to meet agreement of other- 
oriented women; some, to meet agreement of se lf-o rien ted  women.
The items were submitted to seven judges composed of facu lty  and 
graduate students in the social sciences. The instrument, used 
by Anne Steinmann in her doctoral d issertation in 1957 (see 
Steinmann, 1963), was subsequently copyrighted by Steinmann and 
Fox of the MAFERR Foundation beginning in 1955, a fte r  very moderate 
revisions in  the wording of statements. The ideas conveyed 
remained the same.
R e lia b ility
S p lit -h a lf  r e l ia b i l i t y  was obtained on the MIFV using 
the Spearman-Brown prophecy formula. The r e l ia b i l i t y  coe ffic ien t 
on the en tire  inventory is  .81.
I t  should be noted that Gump's (1975) revision of the Fand 
instrument obtained r e l ia b i l i t y  coeffic ients on each of the two
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dimensions represented at opposite ends of the continuum. Gump's 
(1972) factor analysis of the Fand instrument produced a revised 
measure with items reduced from 34 to 24. However, i t  was in the 
1975 revision, where less factor uniqueness was required in her study, 
that Gump produced a 28-item instrument— 14 items on the s e lf scale 
and 14 on the other scale. S p lit -h a lf  r e l ia b i l i t y  coeffic ien ts  of 
.71 fo r "other" and .63 fo r "self" were obtained using the 
Spearman-Brown formula.
Choice of the MAFERR instrument fo r th is  study was based on 
a scoring revision which established parameters fo r a "balanced," 
or mid-range, category which is essential to th is  research. Table 3 
is a composite frequency-distribution table representing data 
collected from 500 women included in c luster samples of under­
graduates from four American public colleges. One of these 
colleges was a northern, predominantly White school, two of 
the in s titu tio n s  were predominantly White southern schools, 
and one a predominantly Black southern college.
Table 3 includes information fo r subcategories within  
the three major divisions of MAFERR. However, only the three 
major d iv is ions, i . e . ,  S e lf, Other (Fam ily), and Balanced were 
used in th is  study.
V a lid ity
Content v a lid ity  fo r the MAFERR Inventory was based on 
unanimous agreement among judges. A v a lid ity  check was b u ilt  into  
the instrument by expressing the same idea in two d iffe re n t ways.
Also, some items were expressed as axioms, some as feelings.
According to Steinmann and Fox (1979) concurrent v a lid ity
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has been tested in more than 90 research studies. Among them are 
studies by Swander and Dewey (1972) where MAFERR scores were posi­
t iv e ly  correlated with the Bergers Acceptance of Self and Other 
Scale, and by O'Connor-Blumhagen (1974), where positive corre­
lations were found between MAFERR scores and the Ego Development 
Sentence Completion Form.
TABLE 3











1. Balanced - 4 to +4 19 3 79
2. Family-Oriented -  5 and beyond 3 0 97
a . Some -  5 to -12 2 1 97
b. Much -13 to -20 1 0 99
c. Extreme -21 and beyond 0 0 100
3. Self-Oriented + 5 and beyond 79 21 0
a . Some + 5 to +12 25 21 54
b. Much +13 to +20 22 46 32
c. Extreme +21 and beyond 32 68 0
FIRO-B Scale
The Fundamental Interpersonal Relations Orientation-Behavior 
scale is  one of a series of awareness scales developed by Schutz 
(1958). I t  is the product of the evolution of several e a r lie r  
scales used in a number of studies. The instrument's primary purpose 
is to measure how an individual acts in interpersonal situations and 
to provide information leading to prediction of interaction between
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people. Figure 2 represents Schutz's schema of interpersonal 
behaviors expressed in general terms (Schutz, 1966, p. 59).
Schutz used a developmental approach to iso late  variables 
representing a sequence of typical interpersonal dealings through 
which most individuals move. A fter reviewing the work of a number 
of investigators, p a rtic u la rly  Bion (1949), Schutz concluded that 
the three dimensions, shown in Figure 2, cover most interpersonal 
behavior (Schutz, 1966, pp. 13-14).
SCHEMA OF INTERPERSONAL BEHAVIORS
DIMENSION EXPRESSED BEHAVIOR WANTED BEHAVIOR
Inclusion I in it ia te  interaction  
with people.
I want to be 
included.
Control I control people. I want people 
to control me.
Affection I act close and personal 
toward people.
I want people to 
get close and 
personal with me.
Fig. 2. The basic statement of the content of the expressed 
and wanted aspects of each need area.
Figure 3 represents a general paradigm devised by Schutz 
to i l lu s tra te , geometrically, a l l  possible types of orientation  
toward interpersonal re lations.
FIRO-B: Operational Definitions
The theory behind the FIRO-B is based on the assumption 
that a l l  human interaction may be divided into three categories: 
issues surrounding inclusion, issues surrounding control, and 
issues surrounding affection  (Schutz, 1978, p. 5).
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Fig. 3. General schema fo r describing interpersonal 
behavior. The terms in each quadrant describe the person who 
fa lls  at the extreme point of that quadrant.
Dimension of Inclusion
The interpersonal need fo r inclusion is  the need to establish  
and maintain a satisfactory relationship with people with respect 
to interaction and association. Some terms which connote a positive  
orientation in th is  area include "associate, in te ra c t, mingle, com­
municate, belong, companion, comrade, attend to , member, togetherness, 
jo in , extravert, pay attention to , interested, encounter." Negative 
inclusion is connoted by "exclude, is o la te , outsider, outcast, 
lonely, detached, withdrawn, abandon, ignore" (Schutz, 1978, p. 8 ).
Dimension of control
The interpersonal need fo r control is  the need to establish  
and maintain a satisfactory relationship with people with respect
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to control and power. Control behavior refers to the decision­
making process between people. Some terms that connote aspects 
of prim arily  positive control are "power, authority , dominance, 
influence, control, ru le r , superior, o f f ic e r , leader." Aspects of 
negative control are connoted by "rebellion , resistance, fo llow er, 
anarchy, submissive, henpecked, milquetoast" ( ib id . ) .
Dimension of affection
The interpersonal need fo r affection  is the need to establish  
and maintain a satisfactory relationship with others with respect 
to love and a ffection . Some terms that connote aspects of prim arily  
positive affection are "love, l ik e , emotionally close, personal, 
in tim ate, frien d , sweetheart." Aspects of negative affection  are 
connoted by "hate, cool, d is lik e , emotionally d is tan t, rejecting"
( ib id . ).
Descriptions of interdependent 
Scorers
Interdependence on Inclusion. Interdependence on the Inclusion 
sub-scale is  represented not only by a balance between expressed and 
wanted behaviors in the moderate score range but in the high range 
as w e ll, the la t te r  indicating high interchange or more intense 
relationships. Schutz, lik e  many other researchers before him, 
described the ideal re lationa l balance as one which is  maintained 
within the moderate score range of three to s ix . Higher scores, even 
though balanced, would indicate abnormal closeness.
I f  one accepts that what is  considered abnormal in the male 
model, especially with regard to the in tensity  o f relationships, is
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quite normal among females (Bardwick, Douvan, Horner & Gutmann,
1981; Oonelson & Gullahorn, 1977; G illig a n , 1982b; Gutmann, 1981, 
pp. 85-86), then to extend the balanced or interdependent range 
from moderate to high would be acceptable in th is  research.
Names assigned to personality types by Schutz in his three 
ranges or categories were not used as i t  was not essential to the 
goals of th is study. However, one should note that Schutz's 
description of persons in the moderate range of Inclusion included 
behaviors that demonstrate successful resolution of inclusion  
relations so that interaction with people presents no problem.
These people are capable of being genuinely interested in others 
and feel others are genuinely interested in them. They possess an 
id en tity  and in d iv id u a lity . They have integrated aspects of a 
"large number of individuals into a new configuration" which they 
id en tify  as themselves (Schutz, 1978, p. 14).
The interdependent scorer on th is dimension was referred to 
as Interpersonal.
Interdependence on Control. Interdependence on the Control 
sub-scale suggests a balance between giving and receiving orders 
which embodies the democratic princip le . Since, of a l l  the sub-scale 
constructs, control suggests a hierarchical relationship requiring  
dominance rather than a relationship of equality , i t  was d i f f ic u lt  
to conceive of anyone having an extremely high need to control 
having an equally high desire to be controlled. I t  was f e l t ,  
therefore, that the interdependent, on this dimension, would more 
l ik e ly  be in the moderate range described by Schutz which allows 
persons to feel comfortable giving and not giving orders as well as
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taking and not taking orders as appropriate to the s ituation . 
According to Schutz, such persons feel capable and responsible as 
persons. They neither shrink from responsibility  nor constantly 
t ry  to prove how competent they are. They are not preoccupied with 
fears of helplessness, s tu p id ity , or incompetence. They feel others 
respect th e ir  competence and tru st them with decision making.
The interdependent scorer on th is  dimension was referred to 
as Democratic.
Interdependence on A ffection . Persons who were represented 
as Interdependent on Affection sub-scale included scorers in the 
middle range on wanted and expressed aspects of the behavior. These 
persons were described by Schutz as having successfully resolved 
affectional relations with other people and having no problem with 
close, emotional relations with others. They are comfortable in 
close emotional relations but can also re la te  comfortably in s itu ­
ations requiring emotional distance. Being liked is  important to 
these persons. However, i f  they are not liked , they can accept 
that the d is like  is the result of the relationship between them­
selves and the p articu lar individual or individuals. That is ,  being 
disliked is not interpreted as being an unlovable person. These 
persons consider themselves to be lovable, especially to people 
who know them w ell. They are also capable of giving genuine a ffec­
tion .
Because females tra d it io n a lly  have scored s ig n ifican tly  
higher than males on affection (Burton & Goggin, 1985; Exline, Gray, 
& Schuette, 1965; Schutz, 1978) i t  was f e l t  that scores nortned on 
an all-fem ale population should include in the interdependent
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category those subjects who achieved a balance in expressed and 
wanted behaviors in the upper range of scores as w ell.
The interdependent scorer on th is  dimension is  referred to 
as Intimate.
Groups fo r Comparison
For the purpose of comparison, scorers who did not f i t  the 
"interdependent" category needed to be grouped in a manner con­
sistent with what might be conceived as not balanced in expressed 
and desired or wanted behaviors. These groupings were conceived 
sp ec ifica lly  fo r th is  research. Imbalance was perceived in two 
ways: one was the demonstration of a desire fo r or want of behavior
that exceeded the person's expression of that behavior; the other 
was an expression of a behavior which exceeded an ind iv idual's  desire 
fo r or want of that behavior.
On the inclusion scale, persons who exhibited an excess of 
want over expression in score patterns were described as Recipient. 
Those with an excess of expression over want were described as 
In it ia t in g . Low scorers, even though balanced in expressed and 
wanted behaviors, were assigned to a separate category because such 
scores suggested a lack of in terest in re la tin g . This category, on 
the Inclusion sub-scale, was described as Impersonal.
Persons indicating excess of want over expression in scores 
on the Control scale were described as Abdicratic (a word coined by 
Schutz to describe a person who seeks greater control from others 
than he or she exercises toward others). Scorers who indicated  
greater expressed control than desire fo r control were c lass ified  
as Autocratic (also used in Schutz c lass ifica ito n s ). Those who
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scored low on both expressed and wanted control were described by 
a newly coined term M in icra tic .
On the Affection scale, an excess of want over expression 
were represented by the term Solicitous. Those who expressed more 
affection than they indicated they wanted were labelled  Expressive. 
Those who scored in the low range on both expressed and wanted 
affection were described as D istant.
Scale development
Schutz (1978) used the Guttman technique of cumulative- 
scale analysis to construct appropriate items. A nine-item scale 
was constructed fo r each of the six dimensions. The scales were 
developed on 150 subjects from Boston area colleges and a m ilita ry  
group. A cross-validation study was done on a population of about 
1,500 subjects from Harvard and Radcliffe freshmen, the Harvard 
Business School, and colleges in the Boston area.
The Guttman technique allows fo r construction of scaled 
items regularly decreasing in popularity. That is ,  i t  is based on 
the theory that an individual accepts items sequentially to a given 
point and then rejects the remainder. I f  a series of items approxi­
mates th is  model so that 90 percent of a l l  responses can be pre­
dicted based on how many items were accepted, the items are con­
sidered reproducible. They can, therefore, form a unidimensional 
scale (Schutz, 1966).
R e lia b ility
The internal consistency coeffic ients (to  estimate re l ia ­
b i l i t y )  are usually obtained by Cronbach's co e ffic ien t alpha or
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the s p lit -h a lf  method (th a t is ,  correlation between scores on two 
halves of the te s t) .  However, since the FIRO-B scales are a ll  Guttman 
type, reproducib ility  was considered more appropriate to measure 
internal consistency. Schutz (1978) noted that according to Guttman's 
standards, reproducib ility  is  a more stringent c r ite r io n  than the 
usual internal consistency measures, since i t  requires not only that 
a ll items measure the same dimension but that they also occur in a 
certain order. The usual c r ite rio n  is that 90 percent of a l l  
responses are predictable from knowledge of the scores (p. 8 ).
Table 4 presents levels of reproducib ility  on expressed and 
wanted Inclusion (e* and w *), expressed and wanted Control (e^ and 
wC), and expressed and wanted Affection (eA and w *).
TABLE 4
REPRODUCIBILITY OF FIRO-B SCALES








Note: Reproducibility scores are the 
consistency fo r the FIRO-B.
coeffic ien ts o f internal
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The coe ffic ien t of s ta b ili ty  indicates the correlation  
between in i t ia l  tes t scores and re test scores a fte r  a time lapse 
(another way of assessing r e l ia b i l i t y ) .  Schutz considered th is  an 
important measure based on the assumption that interpersonal orienta­
tions are stable t ra its .
Table 5 gives te s t-re te s t r e l ia b i l i t y  coeffic ien ts among 
Harvard students over a one-month period fo r the Inclusion and 
Control dimensions. For the Affection dimension, the time lapse 
was one week. The mean s ta b ili ty  coeffic ients fo r the six scales 
is .76.
TABLE 5








Test Retest Test Retest
e* .82 126 5.21 5.00 1.90 2.19
w1 .75 126 3.88 3.42 3.29 3.30
ec .74 183 3.24 2.94 2.22 2.19
wC .71 125 4.44 4.58 1.91 2.13
eA .73 57 3.42 3.19 2.43 2.71
WA .80 57 3.95 3.54 2.74 2.88
V a lid ity
Content v a lid ity  is established demonstrating how well the 
content of the test items sample the situations or subject matter 
about which conclusions are drawn. Schutz (1978, p. 9) stated that 
i f  the theory underlying the Guttman scales is  accepted, then content
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v a lid ity  w ill be the property of a l l  legitim ate cumulative scales 
and, therefore, for a l l  FIRO-B scales.
I f  a ll items measure the same dimension and are of descending 
popularity, then they must represent a sample of items from that 
dimension. Any other item in that dimension must f i t  between or 
beyond scale items according to the percentage accepting the item. 
That is ,  the item is marginal, and the ind iv idual's  response to this  
new item is  at least 90 percent reproducible (or predictable) from 
his scale score.
The implication is  that any sample of items in the dimension 
would rank respondents in essentia lly  the same way; therefore, the 
sampling of the universe of items yields a satisfactory content 
v a lid ity .
Concurrent v a lid ity  is demonstrated by how well test scores 
correspond to measures of concurrent c rite rio n  performances or 
status (Schutz, 1978, p. 9 ). The FIRO-B has yielded s ig n ifican t 
information establishing its  v a lid ity , when used with several 
measures in a number of research studies. Among normal popula­
tions, these studies included group dynamics, personality struc­
tures of two-type fam ilies , and studies in self-esteem (pp. 25-27).
Differences in occupational groups have been found to be 
"striking" (p. 9 ). Nurses have scored very high in the affection  
area. Occupations requiring "more introverted a c tiv it ie s "  and 
less contact with people, such as architecture, physics, and 
antartic  exploration, score very low o v e r-a ll.
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Procedures fo r Gathering Data
The following is an outline fo r procedures used fo r col­
lecting data:
1. In i t ia l  contacts were made with lia ison  persons in 
partic ipating  in s titu tio n s . In most cases, these were chair­
persons of English and Psychology departments and/or directors of 
student a ffa irs . The contacts were made by telephone or by le t te r ,  
intended to precede a formal request in w riting .
2. Where special committees were set up to review requests 
to conduct research, a statement of th e ir  requirements was 
sought.
3. Verbal consent was followed with formal requests to 
appropriate au thorities . I f  one had not already been designated, 
an o f f ic ia l  lia ison  person— classroom teacher or counseloi— was 
selected to monitor testing or to arrange fo r personal tes t  
administration during class periods or special test sessions.
4. Written instructions fo r test administration were 
available to lia ison  persons, whether or not they were personally 
involved in supervising the test sessions.
5. Instructions included b rie f statements orienting students 
to the test sessions.
6. A ll three test instruments were administered a t one 
s itt in g . Since each required fifte e n  minutes or less to complete, 
ample time was available in regular class periods or special sessions 
fo r completion of the three instruments.
7. The Erwin Id en tity  Scale and the MAFERR Inventory of 
Feminine Values were prepared as two parts of a Female Research
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Questionnaire fo r convenience in computer scoring. The EIS pre­
ceded the MIFV as Parts I and I I  and numbering continued in 
sequence. Permission was obtained to copy or revise the formats 
of the instruments fo r any conveniences that were required. The 
wording of items was not changed. Both instruments require a f iv e -  
point L ikert-type scale response.
8. Because of a d ifference in format, the FIRO-B was 
administered as a separate questionnaire. Six-option response 
sheets were used fo r computer scoring. These were scored using 
the Item Weight computer program.
9. Wherever i t  seemed necessary, teachers or counselors 
were asked to o ffe r non-monetary incentives to students fo r p a r t ic i­
pation (such as, "special project" class cred it points).
Null Hypotheses and S ta tis tic a l Analysis 
Introduction
The balance between expressed and wanted behaviors indicated  
in responses to the FIRO-B represented an approximation o f the recip­
rocal ( i . e . ,  in it ia t in g  and receiving) aspects of interdependence as 
defined in chapter 2. A person, id ea lly  balanced in th is  aspect, 
was represented by moderate to high range, matched scores on both 
expressed and wanted behavior on each of the three dimensions (or 
sub-scales) of Inclusion, Control, and A ffection. Total expressed 
and to ta l wanted behavior scores appeared to be less valid  fo r  
analyses, due to the focus of th is  study. Respondents were cate­
gorized in low, middle, and high ranges based on scores on the 
MAFERR (a single continuum scale) and the FIRO-B Expressed and 
Wanted behaviors in each of the three dimensions of sub-scales.
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Hypotheses
General Hypothesis. There w ill be no s ign ifican t re la tio n ­
ship between feminine values, interpersonal o rientation , and id e n tity .
Twenty sub-hypotheses were posited fo r testing the specific  
ways in which the two measures of independent variables (feminine 
values and interpersonal orientation) might be related to the 
measure of the dependent variable ( id e n tity ) .
Hypothesis 1. There w ill  be no s ign ifican t difference  
between the median scores on the Erwin Id en tity  Confidence sub-scale 
fo r subjects scoring in the low, middle, and high ranges of the 
MAFERR Inventory of Feminine Values.
Hypothesis 2. There w ill be no s ign ifican t difference between 
the median scores on the Erwin Id en tity  Sexual Iden tity  sub-scale fo r  
subjects scoring in the low, middle, and high ranges of the MAFERR 
Inventory o f Feminine Values.
Hypothesis 3. There w ill  be no s ign ifican t difference between 
the median scores on the Erwin Id en tity  Conceptions about Body and 
Appearance sub-scale fo r subjects scoring in the low, middle, and 
high ranges of the MAFERR Inventory of Feminine Values.
Hypothesis 4 . There w ill  be no s ign ifican t difference between 
the median scores on the total Erwin Id en tity  scale for subjects 
scoring in the low, middle, and high ranges of the MAFERR Inventory 
of Feminine Values.
Hypotheses 1-4 were tested by the Median test which uses 
the chi-square d is tribu tion  to compare the frequencies of cases 
in each group which l ie  above and below the median of the combined 
sample.
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Hypothesis 5. There w ill be no s ign ifican t difference  
between the mean scores on the Erwin Id en tity  Confidence sub-scale, 
fo r subjects scoring in the Interpersonal (interdependent),
Recipient, In it ia t in g , and Impersonal categories on the FIRO-B 
Inclusion sub-scale.
Hypothesis 6 . There w ill be no s ign ificant difference  
between the mean scores on the Erwin Id en tity  Sexual Id en tity  sub­
scale fo r subjects scoring in the Interpersonal, Recipient, 
In it ia t in g , and Impersonal categories on the FIRO-B Inclusion sub­
scale.
Hypothesis 7 . There w ill be no s ign ificant difference  
between the mean scores on the Erwin Id en tity  Conceptions about 
Body and Appearance sub-scale fo r subjects scoring in the In te r­
personal, Recipient, In it ia t in g , and Impersonal categories on the 
FIRO-B Inclusion sub-scale.
Hypothesis 8 . There w ill be no sign ificant difference  
between the mean scores on the to ta l Erwin Id en tity  scale fo r sub­
jects scoring in the Interpersonal, Recipient, In it ia t in g , and 
Impersonal categories on the FIRO-B Inclusion sub-scale.
Hypotheses 9-12 are the same as 5 through 8, except that the 
FIRO-B Control sub-scale is  the independent variable and the 
groupings are Democratic (interdependent), Abdicratic, Autocratic, 
and M in icratic . The four groups are measured against the Erwin 
Iden tity  Confidence, Sexual Id e n tity , Conceptions about Body 
and Appearance, and to ta l scales, respectively.
Hypotheses 13-16 are the same as 5 through 8, except that the 
FIRO-B Affection sub-scale is the independent variable and the
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groupings are Intimate (interdependent), So licitous, Expressive, 
and Distant. The four groups are measured against each of the Erwin 
Id en tity  scales.
Hypotheses 5-16 were tested by one-way analysis of 
variance.
Hypothesis 17. There w ill be no s ign ifican t difference  
between the mean scores on the Erwin Id en tity  Confidence sub-scale 
fo r subjects attending in s titu tio n s  with a ll-fem ale  populations and 
those attending institu tio n s  with coeducational populations
Hypothesis 18. There w ill be no s ign ifican t difference  
between the mean scores on the Erwin Id en tity  Sexual Id en tity  sub­
scale fo r subjects attending in s titu tio n s  with a ll-fem ale  populations 
and those attending institu tions with coeducational populations.
Hypothesis 19. There w ill be no s ign ifican t difference
between the mean scores on the Erwin Id en tity  Conceptions about 
Body and Appearance sub-scale fo r subjects attending in s titu tio n s  
with a ll-fem ale  populations and those attending in s titu tio n s  with 
coeducational populations.
Hypothesis 20. There w ill be no s ign ifican t difference  
between the mean scores on the to ta l Erwin Id en tity  scale fo r  
subjects attending institu tions with a ll-fem ale  populations and those 
attending ins titu tio n s  with coeducational populations.
Hypotheses 17-20 were tested by a series of t-te s ts  to 
compare group means on a ll  variables.
All hypotheses were tested a t an alpha level of .05 on a
tw o-tailed tes t.
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PRESENTATION AND ANALYSIS OF DATA
This chapter presents the findings o f the analysis of data 
obtained from 247 respondents in the study of id e n tity  development. 
Seven ins titu tions  from the Midwest, the South, and the East coast 
were represented in the study. The f i r s t  section gives demographic 
information about respondents and partic ipating  in s titu tio n s . The 
second section deals with instrumentation and relevant s ta t is t ic s , and 
the th ird  section deals with the analysis, hypothesis by hypothesis.
The fourth section gives a b r ie f summary of findings as a prelude to 
a more extensive summary of conclusions and findings in chapter 5.
Respondents
Subjects were college females from 17 to 22 years of age. 
Seventy-four of the 247 respondents were registered a t the two a l l -  
female colleges represented in the sample. Budget and time con­
stra in ts  prevented random selection. Caution, therefore, should be 
exercised in generalizing the findings.
Lack of randomization was somewhat compensated fo r by careful 
group selection targeted a t a cross-section of students in 
required classes and basic classes. Participants were drawn from 
natura lly  occurring groups in English, psychology, and sociology 
classes. A ll sections of English were required classes and, therefore,
96
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included a cross-section of students and college majors. Psychology 
and sociology groups were also drawn from classes lis ted  in the 
General Education core curriculum and included a representative 
sampling of a cross-section of students. That a wide variety  of 
college majors was represented in the sample is  shown in Table 6, 
which gives information concerning the sample with respect to a 
number of demographic variables.
Partic ipating In s titu tio n s  
P artic ipating  ins titu tio n s  included Andrews University,
Henry Ford Community College, Howard U niversity, Indiana University  
(South Bend), Oakwood College, Spelman College, and St. Mary's 
College. With the exception of Henry Ford Community College and 
Indiana U niversity, a l l  the in s titu tio n s  are p rivate . Four of the 
seven in s titu tio n s  have strong relig ious a f f i l ia t io n .
Andrews University is a co-educational in s titu tio n  located 
in Berrien Springs, a semi-rural area of southwestern Michigan.
I t  consists of six schools including a School of Graduate Studies 
and a Theological Seminary. The College of Arts and Sciences offers  
four-year programs with a variety  of undergraduate majors. The 
cosmopolitan student population consisted of 1,746 male and 1,288 
female students in 1984, with 210 fu ll- t im e  and approximately 50 
part-tim e facu lty  members.
Henry Ford Community College is  located in an urban area of 
Southeastern Michigan, in the c ity  of Dearborn. I t  o ffers two-year 
undergraduate programs in lib e ra l a r ts , science, and technology.
In the f a l l  of 1984, the student population consisted of 8,106
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majors not elsewhere classified  
Undecided 
Not stated
Professional, technical, and 
managerial occupations 
Clerical and sales occupations 
Service occupations 
Agricultural, fishery, forestry, 
and related occupations 
Processing occupations 
Machine trades occupations 
Benchwork occupations 


































































Category Group N * Total
Mother's present Professional, technical, and 109 44.13
or former managerial occupations
occupation Clerical and sales occupations 44 17.81
Service occupations 67 27.12
Agricultural, fishery, forestry, 0 0 .0 0
and related occupations
Processing occupations 4 1.62
Machine trades occupations 2 0.81
Benchwork occupations 1 0.41
Structural work occupations 2 0.81
Miscellaneous occupations 1 0.41
Not stated 17 6 .8 8 247
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male students and 7,255 female students. Fu ll-tim e facu lty  members 
to ta lled  208 and part-tim e , 492.
Howard University is located in urban Washington, D .C., and 
embraces several colleges offering  specia lties in a number of 
areas including fin e  a rts , medicine, and education. At the graduate 
le v e l, there are Schools of Law, Religion, and Human Ecology. Its  
predominantly Black student population numbered 11,319 in 1984- 
1985. Of these, 5,476 were men and 5,843 were women. The to ta l 
number of fu ll- t im e  facu lty  was 1,959.
Indiana University at South Bend is  a co-educational in s t i­
tution offering graduate programs in fiv e  areas including Education, 
Business, and Library Science, and undergraduate programs in the 
a rts , sciences, and technology. In the f a l l  o f 1984 there were 
2,140 male students and 3,302 female students, with 163 fu ll-t im e  
and 180 part-tim e facu lty  members.
Oakwood College is a four-year, lib e ra l arts in s titu tio n  
with a predominantly Black student population. I t  is  situated in 
suburban H untsville , Alabama. At the time of the survey, there 
were 533 male and 614 female students. There were 74 fu ll-t im e  
facu lty  members and 31 part-tim e facu lty .
Spelman College is an a ll-fem ale lib e ra l arts  college located 
in urban A tlanta, Georgia. The student population is  predominantly 
Black. At the time of the study, there were 1,603 students, 91 f u l l ­
time and 39 part-tim e facu lty  members. Twelve administrators also 
held facu lty  rank.
St. Mary's is  an a ll-fem ale  undergraduate school offering  
diverse four-year programs in the lib e ra l arts and sciences. At the
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time of the study, there were 118 fu ll- t im e  and 54 part-tim e facu lty  
members. The predominantly Caucasian student population was 1,726.
The college is  located in a suburban area of South Bend, Indiana.
Descriptive S ta tis tics  on the 
Instruments
MAFERR
The MAFERR Inventory of Feminine Values contains 34 items. 
There are fiv e  response options. Steinman and Fox (1979) recommended 
a score range of - 6 8  to +68  with negative scores increasing the more 
tra d itio n a l, or other-oriented, the scorer, and positive scores in ­
creasing the more l ib e ra l,  or se lf-o rien ted , the scorer. A person who 
stronqly agrees with a statement considered extremely self-oriented  
would receive a score of +2  and a person strongly agreeing with a 
statement considered extremely other-oriented would receive a score 
of -2 . For convenience in th is  study, the score range per item was 
1 to 5, making the score range on the instrument 34 to 170, thus 
elim inating negative scores.
Some weakness in the MAFERR was evident in low point- 
m ultiseria l correlations (below .3) in 17, or exactly h a lf , of the 
items responded to in th is  sample. This suggested a less than 
desirable level of relationship between these individual items and 
the instrument as a whole. The table of po in t-m u ltise ria l- 
correlation coeffic ien ts  is included in Appendix D.
Table 7 shows the frequency d is tribu tion  of a l l  scores 
obtained on the MAFERR by subjects in th is  study. Categories are the 
same as those recommended by Steinman and Fox. That is ,  Steinman's 
Balanced range of -4  to +4 was represented as a nine-point range 
of 98 to 106 (designated in Table 7 as Group I I ) .  Her Other-
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TABLE 7
FREQUENCY DISTRIBUTION OF SCORES ON THE MAFERR INVENTORY
GROUP I (High) GROUP I I  (Middle) GROUP I I I  (Low)
Self-Achieving Balanced Achieving through
Others
Score f f(group) Score f f(group) Score f f(group)
148 1 106 7 97 4
146 2 105 5 96 3
142 1 104 5 92 1
139 3 103 3 88  2
138 2 102 5 87 1
137 4 101 6 85 1 12
136 2 100 4
135 2 99 6
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oriented range of -5  to - 6 8  was represented by scores of 34-97 
(Group I I I  in Table 7 ), and her Self-oriented range of +5 to +68  
was represented by scores of 107 to 170 (Group I in Table 7 ). The 
table shows a marked asymmetrical d is tribu tio n  with the highest 
proportion of scores grouped in the Self-oriented or highest range.
A composite frequency d is tribu tion  table containing data 
collected from 500 women undergraduates (Steinman & Fox, 1979) is  
reproduced in Table 3 (p. 71). Table 8 is a sim plified version of 
a composite frequency d is tribu tio n  fo r the sample in th is  study.
The d istribu tion  is shown in percentages.
According to the data obtained in the MAFERR sample in Stein- 
man's study, group percentages were 19, 3, and 79 fo r the Balanced, 
Other-oriented, and Self-oriented groups, respectively. This com­
pares with the current sample's percentages of 18, 5, and 77, respec­
t iv e ly , shown in Table 8 . Both samples produced a negatively skewed 
score d is trib u tio n , with the highest percentage scoring in the S e lf­
oriented range. S ligh tly  more women scored as Other-oriented in this  
sample, ard s lig h tly  fewer women scored in the Balanced range.
TABLE 8










1. Balanced -4  to +4 19 98 to 106 18
2. Other-Oriented - 6 8  to -5 3 34 to 97 5
3. Self-Oriented +5 to +68 79 107 to 170 77
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A nonparametric method of analysis was chosen fo r these 
data because the sample d is trib u tio n  departed s ig n ific a n tly  from 
the normal curve. When there is reason to believe that population 
distributions depart g reatly  from normality, d is trib u tio n -free  
methods of analysis, which require no assumption about the shape of 
the d is trib u tio n , are desirable (Welkowitz, Ewen, & Cohen, 1976, p. 
259).
The Median test is  a nonparametric method which tests fo r  
differences in location among two or more independent samples. In 
th is case, the three MAFERR groups were the samples fo r comparison, 
and the assumption that each o f the three groups had identical 
medians was tested by measuring them against the general median of 
the en tire  sample (the grand median).
By counting the number of cases above and below that median in 
each of the groups, a contingency table of frequencies was obtained 
and subjected to a chi-square test fo r s ign ifican t differences. The 
chi-square (y (? ) s ta t is t ic  determines i f  actual differences exist 
between these observed frequencies and the frequencies that might be 
expected i f  the group medians were id en tica l.
FIRO-B
Schutz's absolute divisions (Schutz, 1978, p. 6 ) were used 
to define the score ranges fo r each of the six dimensions of 
behavior on the FIRO-B; that is ,  the dimensions of Expressed and 
Wanted Inclusion, Control, and Affection . The low range is  repre­
sented by scores from zero to two; the middle range, by scores from 
three to s ix; and the high range, by scores from seven to nine.
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Table 9 shows the frequency d is tribu tio n  obtained on 
the dimensions of Expressed and Wanted Inclusion, and Table 10 
shows the d istribu tion  obtained on the dimensions of Expressed 
and Wanted Control with the same absolute scales. I t  is noted 
that the Control variable produced an unusually large number of 
low scores. Table 11 shows the d is tribu tio n  obtained on the dimen­
sions of Expressed and Wanted Affection
Groups were then established based on the scoring patterns 
of each of the 247 subjects. That is ,  those who indicated a balance 
between th e ir desired and expressed behaviors, ranging from moderate 
to intense interaction (middle- and high-range scores), were grouped 
together. Those who desired more o f a behavior than they expressed 
were grouped, and those whose expressed behavior exceeded the desired 
behavior they indicated were grouped. A fourth group was established 
to include those who indicated a low need fo r expression of or 
receiving of a behavior.
As cited e a r l ie r ,  the four groups representing these behaviors 
on the Inclusion scale were described as Interpersonal, Recipient, 
In it ia t in g , and Impersonal. On the Control scale, they were id e n ti­
fied  as Democratic, Abdicratic, Autocratic, and M in lcra tic . The 
Affection groups were Intim ate, So lic itous, Expressive, and Distant. 
(Table 12).
I t  should be noted that nearly h a lf the sample scored within 
the moderate to upper ranges on the Affection scale. This is a 
finding sim ilar to those cited in chapter 2 , where female students 
and female professionals ( i . e . ,  nurses) scored higher than the norm
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TABLE 9
FREQUENCY DISTRIBUTIONS FOR EXPRESSED AND WANTED INCLUSION
Group Score Expressed Wanted
f  f  (group) f f  (group)
Low I 0 10 81
1 16 16
2 31 57 16 113
Middle I I 3 23 8
4 50 19
5 48 12
6 28 149 14 53
High I I I 7 31 33
8 7 26
9 3 41 22 81
TABLE 10
FREQUENCY DISTRIBUTIONS FOR EXPRESSED AND WANTED CONTROL
Group Score Expressed Wanted
f  f  (group) f f  (group)
Low I 0 69 38
1 66 68
2 43 178 60 166
Middle I I 3 32 30
4 24 17
5 6 15
6 4 66 9 71
High I I I 7 3 1
8 5
9 3 4 10
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TABLE 11
FREQUENCY DISTRIBUTIONS FOR EXPRESSED AND WANTED AFFECTION
Group Score Expressed Wanted
f f  (group) f f  (group)
Low I 0 9 5
1 34 24
2 37 80 17 46
Middle I I 3 48 22
4 28 42
5 37 59
6 19 132 27 150
High I I I 7 7 15
8 21 19
9 7 35 17 51
TABLE 12
GROUP FREQUENCIES FOR PATTERNS OF INTERACTION ON THE FIRO-B
Inclusion Control Affection
Interpersonal 70 Democratic 23 Intimate 113
Recipient 55 Abdicratic 56 Solicitous 78
In it ia tin g 79 Autocratic 43 Expressive 30
Impersonal 43 Mini cra tic 125 Distant 26
in the area of Affection. An even more strik ing  result was the 
heavy concentration of scores in the low range on both expressed 
and wanted Control. Similar results were obtained with a sample of 
female high-school students and among pre-adolescent g ir ls  as cited  
in chapter 2 (p. 49).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
109
Erwin Id en tity  Scale
The Erwin Iden tity  scale consisted of 59 items, measuring 
three constructs or aspects of id e n tity . Twenty-four items made 
up the Confidence sub-scale; 19 the Sexual Id en tity  sub-scale; and 
16 the Conceptions about Body and Appearance sub-scale.
An item analysis of the Erwin Id en tity  Scale as a whole 
produced point-m ulti serial correlations ranging from .07 to .6 6  
(tables are included in Appendix C). Forty-eight of the 59 items 
yielded point-m ulti serial correlations of .30 or above. When items 
were analyzed within each of the three sub-scales of the EIS, 
correlations were s lig h tly  higher, suggesting that the scales 
were measuring consistently.
Correlations on items from the Confidence sub-scale ranged 
from .23 to .65. Only one of the 24 point-m ulti serials fe l l  below
.30. Nineteen items measured the Sexual Id en tity  construct. Point-
multi seria ls  ranged from .22 to .58. Sixteen of the items yielded  
correlations of .30 or above. On the sub-scale measuring Conceptions 
about Body and Appearance, 15 of the 16 point-m ulti seria ls  ranged 
from .30 to .62.
Table 13 shows the means, standard deviations, and r e l ia ­
b i l i t y  coeffic ients fo r each of the MAFERR, FIRO-B, and Erwin 
Id en tity  scales.
Basic Data fo r Analysis 
Group medians fo r each of the Erwin Id en tity  sub-scales and
the to ta l scale were obtained fo r each of the MAFERR groups.
Table 14 shows the number represented in each of the high, middle,
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TABLE 13






R e lia b ility
C oeffic ient
Alpha
MAFERR 247 34-170 115.78 1 1 .8 8 .69
FIRO-B
Exp. Inclusion 247 0-9 4.27 2.08 .72
FIRO-B
Wanted Inclusion 247 0-9 3.76 3.39 .92
FIRO-B
Exp. Control 247 0-9 1.70 1.61 .67
FIRO-B
Wanted Control 247 0-9 2.26 2 .0 0 .75
FIRO-B
Exp. Affection 247 0-9 3.82 2.32 .78
FIRO-B
Wanted Affection 247 0-9 4.70 2.30 .77
EIS Confidence 247 24-120 89.13 14.82 .87
EIS Sexual 
Id en tity 247 19-95 64.71 10.69 .73
EIS Conceptions 
about Body and 
Appearance 247 16-80 56.40 9.62 .78
EIS Total 247 59-295 210.24 29.79 .91
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and low groups, the group medians and the overall median obtained 
through in it ia l  analysis.
Group means fo r each of the FIRO-B Inclusion groups on each 
of the Erwin scales are shown in Table 15.
The control group types were Democratic, Abdicratic, Auto­
c ra tic , and M in icratic . Means fo r each of these groups on the Erwin 
scales are shown in Table 16. A high concentration of scorers in 
the low range was noted and is consistent with previous discoveries 
in research on female subjects. This is  discussed in greater 
deta il in chapter 5.
TABLE 14






about Body & 
Appearance Total
High 190 91.30 6 6 .0 0 58.12 215.10
Middle 45 8 6 .1 2 62.00 53.75 202.75
Low 12 81.00 58.00 50.00 191.50
Total 247 90.00 64.94 57.33 2 1 2 .0 0
Affection group types were In tim ate, So licitous, Expressive, 
and Distant. An opposite trend was noted on th is  dimension where the 
greatest concentration of scorers was in the high range, representing 
what Schutz has called "high interchange." Group means on the Erwin 
scales are shown in Table 17. The scoring pattern follows that of 
previous findings in FIRO-B research with female subjects.
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TABLE 15











Interpersonal 70 89.63 65.79 55.30 210.71
Recipient 55 86.73 64.53 55.91 207.20
In it ia tin g 79 89.47 63.48 56.65 209.59
Impersonal 43 90.79 65.30 58.35 214.44
All Groups 247 89.13 64.69 56.40 2 1 0 .2 2
TABLE 16











Democratic 23 90.57 65.83 55.65 210.04
Abdicratic 56 79.86 61.23 53.48 194.57
Autocratic 43 93.00 68.30 58.60 219.91
Minocratic 125 91.70 64.79 57.08 213.57
All Groups 247 89.13 64.69 56.40 2 1 0 .2 2
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TABLE 17











Intimate 113 90.93 66.84 56.64 213.41
Solicitous 78 87.44 63.28 55.33 206.05
Expressive 30 86.50 61.73 57.20 205.43
Di stant 26 89.46 63.00 57.62 210.08
All Groups 247 89.13 64.69 56.40 2 1 0 .2 2
Testing the Hypotheses
Null Hypothesis 1
There w ill be no s ign ifican t difference among the medians 
on the Erwin Confidence scale fo r subjects scoring in the low, 
middle, and high ranges on the MAFERR Inventory of Feminine Values.
The results of the Median test of th is  hypothesis are shown 
in Table 18, which includes the numbers of persons in each group and, 
in parentheses, the percentage of each group in each category.
The chi-square value obtained with two degrees of free­
dom was 7.394 with p = .025, which is  s ig n ifican t. I t  is  evident 
from Table 18 that the high MAFERR group d iffered  s ig n ifican tly  
from the middle and low groups. F if ty - f iv e  percent scored above 
the general median of the sample, while 34 percent and 33 per­
cent of the middle and low groups, respectively, scored above 
the median.
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TABLE 18
CONTINGENCY TABLE FOR MAFERR GROUPS
Group
Scoring Below Scoring Above 
Median Median Total
High (Self-O riented) 86.0 ( 45) 104.0 (55) 190
Middle (Balanced) 29.5 ( 66) 15.5 ( 34) 45
Low (Other-Oriented) 8 . 0  (67) 4.0 (33) 12
Total 123.5 123.5 247
Null Hypothesis 2
There w ill be no s ign ifican t difference among the medians
on the Erwin Id en tity  Sexual Id en tity  sub-scale fo r subjects scoring
in the low, middle, and high ranges on the MAFERR Inventory of
Feminine Values.
The results of the Median test fo r th is  hypothesis are shown
in Table 19.
TABLE 19
CONTINGENCY TABLE FOR MAFERR GROUPS ON 




i Scoring Above 
Median Total
High 87.0 (46) 103.0 *54* 190
Middle 29.0 *64) 16.0 (36) 45
Low 7.0  (58> 5.0 (42) 12
Total 123.0 124.0 247
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A chi-square of 5.432 with two degrees of freedom was obtained with 
p = .066. This was not s ig n ifican t. Therefore, the null hypothesis 
was retained.
Null Hypothesis 3
There w ill be no s ign ifican t difference among the medians 
on the Erwin Id en tity  Conceptions about Body and Appearance sub­
scale fo r subjects scoring in the low, middle, and high ranges on 
the MAFERR Inventory of Feminine Values.
The results of the Median tes t fo r hypothesis 3 are shown 
in Table 20.
TABLE 20
CONTINGENCY TABLE FOR MAFERR GROUPS ON EIS CONCEPTIONS 






High 90.0 100.0 {53* 190
Middle 26.0 (58) 19.0 45
Low 8.0 <67> 4.0 ( 33> 12
Total 124.0 123.0 247
The chi-square obtained with two degrees of freedom was 2.945 with 
p = .224, which was not s ig n ifican t. The nu ll hypothesis was, 
therefore, retained.
Null Hypothesis 4
There w ill be no s ign ifican t difference among the medians on 
the to ta l Erwin Id e n tity  scale fo r subjects scoring in the low,
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middle, and high ranges on the MAFERR Inventory of Feminine Values 
Table 21 shows the results of the Median tes t fo r th is  
hypothesis.
TABLE 21
CONTINGENCY TABLE FOR MAFERR GROUPS ON THE 






High 84.0 *44) 106.0 (56) 190
Middle 30.5 <68> 14.5 {32* 45
Low 9.0 <75> 3.0 <25> 12
Total 123.5 123.5 247
The chi-square value obtained in th is  analysis was 11.236 
with two degrees of freedom with p = .004. This is  s ig n ifican t at 
the .05 leve l. Therefore, the hypothesis was rejected.
Although differences between groups did not reach s ig n if i­
cance on Sexual Id en tity  and Conceptions about Body and Appearance, 
the scoring patterns were s im ilar to those on Confidence and the 
entire  Identity  scale, with more than 50 percent of the high MAFERR 
group above the sample median and substantially more than ha lf the 
middle and lower groups below the sample median.
Null Hypothesis 5
There w ill be no s ign ifican t difference between the mean 
scores on the Erwin Id e n tity  Confidence sub-scale, fo r subjects 
scoring in the Interpersonal (interdependent), Recipient, In it ia t in g ,
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and Impersonal groups on the FIRO-B Inclusion sub-scale.
Analysis o f variance revealed no s ig n ifican t differences 
between groups on th is  dimension. This hypothesis was, therefore, 
retained. Table 22 presents the results of the ANOVA.
TABLE 22
ANOVA OF MEAN SCORES OF FIRO-B INCLUSION GROUPS ON 











462.55 3 154.18 .70 .56
Error 53,796.04 243 221.38
Total 54,258.59 246
Null Hypothesis 6
There w ill be no s ign ifican t difference between the mean 
scores on the Erwin Id en tity  Sexual Id en tity  subscale, fo r subjects 
in the Interpersonal, Recipient, In it ia t in g , and Impersonal groups 
on the FIRO-B Inclusion sub-scale.
Again, there were no s ign ifican t differences between the 
groups and the hypothesis was retained. Table 23 shows the analysis 
of variance results.
Null Hypothesis 7
There w ill be no s ign ifican t difference between mean scores 
on the Erwin Id en tity  conceptions about Body and Appearance sub-scale 
fo r subjects scoring in the Interpersonal, Recipient, In it ia t in g ,  
and Impersonal groups on the FIRO-B Inclusion sub-scale.
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TABLE 23
ANOVA OF MEAN SCORES OF FIRO-B INCLUSION GROUPS 









Group 216.51 3 72.17 .63 .60
e ffe c t
Error 27,904.10 243 114.83
Total 28,120.61 246
Significant differences were not apparent on th is  th ird
dimension of the Erwin Id e n tity  scale. The null hypothesis was
retained. The results o f analysis of variance are in Table 24.
TABLE 24
ANOVA OF MEAN SCORES OF FIRO-B INCLUSION GROUPS ON THE
EIS CONCEPTIONS ABOUT BODY AND APPEARANCE SUBSCALE
Source of Sum of Degrees of Mean
Variance Squares Freedom Square F-Ratio P
Group 266.03 3 8 8 .6 8 .96 .41
e ffec t
Error 22,491.09 243 92.56
Total 22,757.12 246
Null Hypothesis 8
There w ill be no s ig n ifican t difference between mean scores 
on the to ta l Erwin Id e n tity  scale fo r subjects scoring in the In te r­
personal, Recipient, In it ia t in g , and Impersonal groups on the FIRO-B 
Inclusion sub-scale. This hypothesis was also retained. Table 25 
shows the ANOVA for the te s t of th is  hypothesis.
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TABLE 25
ANOVA OF MEAN SCORES OF FIRO-B INCLUSION GROUPS 










e ffe c t
1,316.02 3 438.67 .49 .69
Error 216,958.73 243 892.83
Total 218.274.75 246
Null Hypothesis 9
There w ill be no s ig n ifican t difference between mean scores
on the Erwin Id en tity  Confidence sub-scale fo r subjects scoring in
the Democratic, Abdicratic, Autocratic, and M in icratic  groups on
the FIRO-B Control sub-scale.
Analysis of variance yielded.a s ign ifican t F -ra tio  of 10.70
with p = .0005. The null hypothesis was therefore rejected. The
ANOVA results are shown in Table 26.
TABLE 26
ANOVA OF MEAN SCORES OF FIR0- 








Group 6,329.63 3 
e ffec t
2,109.88 10.70 .0005
Error 47,928.96 243 197.24
Total 54,258.59 246
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Because of a re la tiv e ly  unequal d is tribu tio n  of cases w ithin  
the groups (23, 56, 43, and 125, respective ly), i t  was decided to use
developed fo r  comparisons where there are equal group frequencies. I t  
can also be adjusted for e ffe c tive  use where frequencies are s lig h tly  
unequal. Where differences are more extreme, the Scheffe is  preferred. 
I t  is not seriously affected by v io lations of the assumptions of 
normality and homogeneity of variance. Because the Scheffe' tes t is  
very stringent, the choice is le f t  with the investigator to employ a 
less rigorous significance le v e l; fo r example, a . 1 0  level may be used 
instead of a .05 level (Ferguson, 1959, p. 309). The .10 level was 
adopted fo r  testing here. The formula fo r obtaining the c r it ic a l  
values to compare and Xj (a pa ir of means)
= / ( K - l ) xP x Mean Square Error x ( ~  + ^ 7 ).
i J
The number of groups is  represented by K, while F equals the c r it ic a l  
value of F at the .10 alpha le v e l. The mean square error is  obtained 
from the ANOVA tab le , and the groups are designated by " i"  and " j"  
in the formula.
In the case of the Control groups, th is is represented by
Calculations are corrected to two decimal places in Table 27 
which shows the results of group comparisons fo r  each of the four 
Control groups on the FIRO-B. An asterisk ( * )  is  used to show 
the difference which reached or exceeded the significance le v e l.
the Scheffe' test to compare pairs o f means. The Newman-Keuls tes t was
/6 .30  x 197.2385 x ( -^  + -^ )' n  ̂ n £  'ni " j
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TABLE 27
SCHEFFE TEST TO COMPARE FIRO-B CONTROL GROUP 
MEANS ON CONFIDENCE
Groups Types /I + 1/  ni nj




1 & 2 Democ. &Abdi. .25 8.73 10.71*
1 & 3 Democ. & Autoc. .26 9.11 2.43
1 & 4 Democ. & Minoc. .23 8 . 0 0 1.13
2 & 3 Abdic. & Autoc. .2 0 7.15 13.14*
2 & 4 Abdic. & Minoc. .16 5.67 11.84*
3 & 4 Autoc. & Minoc. .18 6.23 1.30
I t  is evident from Table 16 (p. 112) that the mean of 
Group 2 (Abdicratic) is lower than each of the other means. The 
results of the Scheffe7 showed that i t  was s ig n ific a n tly  lower than 
the other means. However, the other means were not s ig n ifican tly  
d iffe re n t from one another. This confirms the obvious, that those 
who tended to want to be controlled were much lower in confidence.
Null Hypothesis 10
There w ill be no s ign ifican t difference between mean scores 
on the Erwin Id en tity  Sexual Id en tity  sub-scale fo r subjects scoring 
in the Democratic, Abdicratic, Autocratic, and M inicratic groups on 
the FIRO-B Control sub-scale.
The F -ra tio  obtained in analysis of variance was 3.80 with 
p = . 0 1 , indicating that there was a s ign ifican t difference. 
Hypothesis 10 was, therefore, rejected. The results of the analysis 
are shown in Table 28.
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C ritic a l values of each pair of means on th is dimension 
are equal to
/   7
/6.30 x 110.5307 x (-J- + ) = 26.39 x A  + ±  .
ni nj  ni nj
Table 29 shows the results of the Scheffe/  tes t.
In th is case, the mean of Group 3 (Autocratic) was higher 
than the mean of the other groups (seep. 112). However, Table 29
TABLE 28
ANOVA OF MEAN SCORES OF FIRO-B CONTROL GROUPS 
ON THE EIS SEXUAL IDENTITY SUBSCALE
Source of 
Variance




Group 1,261.67 3 420.56 3.80 .01
e ffec t
Error 26,120.62 243 110.53
Total 28,120.62 246
TABLE 29
SCHEFFE TEST TO COMPARE FIRO-■B CONTROL GROUP
MEANS ON SEXUAL IDENTITY
/ i  + i C ritica l ActualGroups Types  ̂ " i . nj Value Difference
1 & 2 Democ. & Abdic. .25 6.54 4.59
1 & 3 Democ. & Autoc. .26 6.82 2.48
1 & 4 Democ. & Minoc. .23 5.99 1.03
2 & 3 Abdic. & Autoc. .20 5.35 7.07*
2 & 4 Abdic. & Minoc. .16 4.24 3.56
3 & 4 Autoc. & Minoc. .18 4.67 3.51
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indicates that the difference was only s ign ifican t between Group 3 
(Autocratic) and Group 2 (A bdicratic ). A ll other pairs of group 
means were not s ig n ific a n tly  d iffe re n t from one another. The results  
indicate that those higher in sexual id e n tity  tend to exercise 
control more read ily .
Null Hypothesis 11
There w ill be no s ign ificant difference between mean scores 
on the Erwin Id en tity  Conceptions about Body and Appearance subscale 
fo r subjects in the Democratic, Abdicratic, Autocratic, and Mini- 
cra tic  groups on the FIRO-B Control sub-scale.
Analysis of variance resulted in an F -ra tio  of 2.78 with 
p = .04 which was s ig n ifican t, bearing in mind that the alpha level 
fo r a ll  tests was set a t .05. The null hypothesis was therefore  
rejected. Table 30 shows the ANOVA, while Table 31 determines where 
the significance exists as measured by the Scheffe* tes t.
TABLE 30
ANOVA OF MEAN SCORES OF FIRO-B CONTROL GROUPS ON 










e ffe c t
756.44 3 252.15 2.78 .04
Error 22,000.69 243 90.54
Total 22,757.13 246
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The c r it ic a l values to compare pairs of means is
/  i / 1 i/  6.30 x 90.5377 x = 23.8828 x /  + fT..
I J  I J
Note in Table 15, p. 112, that the mean of Group 3 is  
higher than those of the other groups. Table 31 shows that the 
difference reached the level of significance in  the comparison 
of the Autocratic and Abdicratic group means. Other group mean 
comparisons showed none of the other groups was s ig n ific a n tly  
d iffe re n t from another. As in the case of sexual id e n tity , i t  
appears that positive Conceptions about Body and Appearance are 
linked to a tendency to exercise control.
TABLE 31
SCHEFFE TEST TO COMPARE FIRO-B CONTROL GROUP MEANS
ON CONCEPTIONS ABOUT BODY AND APPEARANCE
Groups Types a  + i/  n, nj




1 & 2 Democ. & Abdic. .25 5.92 2.17
1 & 3 Democ. & Autoc. .26 6.17 2.95
1 & 4 Democ. & Mi noc. .23 5.42 1.43
2 & 3 Abdic. & Autoc. .2 0 4.84 5.12*
2 & 4 Abdic. & Minoc. .16 3.84 3.60
3 & 4 Autoc. & Minoc. .18 4.22 1.52
Null Hypothesis 12
There w ill be no s ign ifican t difference between mean scores 
on the to ta l Erwin Id en tity  Scale fo r  subjects in the Democratic, 
Abdicratic, Autocratic, and M in icratic  groups on the FIRO-B Control 
sub-scale.
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Analysis of variance yielded an F -ra tio  of 7.82 with 
p = .0001 which was highly s ig n ifican t. The hypothesis was therefore 
rejected. Tables 32 and 33 show the results of analysis and the 
Scheffe tes t of significance.
C r itic a l values to compare pairs of means on th is  dimension 
are obtained from
/ ; 7~  /; r
/  6.30 x 819.1315 (■£ + ±  ) = 71.8368 x /  ±
ni nj  ni nj
On the to ta l Erwin Scale, the mean of Group 2 (Abdicratic) 
was lower than a ll  others (see p. 112). Table 33 indicates that both 
Groups 3 and 4 had means which were s ig n ifican tly  greater than
TABLE 32
ANOVA OF MEAN SCORES OF FIRO-B GROUPS ON 










e ffe c t
19,225.78 3 6,408.59 7.82 .0 0 0 1
Error 199,048.97 243 819.13
Total 218,274.75 246
Group 2. The other pairs of means were not s ig n ifican tly  d iffe ren t  
from one another. I t  appears, then, that o ve ra ll, higher id en tity  
scores are associated with control behavior which may be e ither  
in it ia t in g  or minimal on both expressed and wanted dimensions.
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TABLE 33
SCHEFFE TEST TO COMPARE FIRO-B CONTROL GROUP 
MEANS ON THE TOTAL EIS SCALE





1 & 2 Democ. & Abdic. .25 17.79 17.47
1 & 3 Democ. & Autoc. .26 18.56 7.86
1 & 4 Democ. & Minoc. .23 16.30 1.52
2 & 3 Abdic. & Autoc. .2 0 14.57 25.34*
2 & 4 Abdic. & Minoc. .16 11.55 19.00*
3 & 4 Autoc. & Minoc. .18 12.70 6.34
Null Hypothesis 13
There w ill be no s ign ifican t difference between the mean 
scores on the Erwin Id en tity  Confidence sub-scale fo r subjects 
scoring in the Intimate (interdependent), Solicitous, Expressive, 
and Distant groups on the FIRO-B Affection sub-scale.
A s ign ificant F -ra tio  was not obtained on these dimensions, 
as noted in Table 34. The hypothesis was therefore retained. 
Specific results of the analysis of variance are shown in Table 34.
TABLE 34
ANOVA OF MEAN SCORES OF FIRO-B AFFECTION GROUPS ON 











800.02 3 266.67 1.21 .31
Error 53,458.57 243 219.99
Total 54,258.59 246
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Null Hypothesis 14
There w ill be no s ig n ifican t difference between the mean 
scores on the Erwin Id en tity  Sexual Iden tity  sub-scale fo r subjects 
scoring in the Intim ate, So lic itous, Expressive, and Distant groups 
on the FIRO-B Affection sub-scale.
Analysis of variance resulted in an obtained F -ra tio  of 3.03 
with p = .03, indicating a s ign ifican t d ifference. The Scheffe* and 
Newman-Keuls tests fa iled  to indicate a difference reaching the 
c r it ic a l  value necessary to be considered s ign ifican t. A subsequent 
t - te s t  fo r independent means did reveal a s ign ificant d ifference.
The hypothesis was therefore rejected.
Results of analysis of variance and a Scheff^ test fo r  
significance are shown in Tables 35 and 36.
TABLE 35
ANOVA OF MEAN SCORES OF FIRO-B AFFECTION GROUPS ON










e ffe c t
1,013.82 3 337.94 3.30 .03
Error 27,106.79 243 111.55
Total 28,120.61 246
The c r it ic a l value to compare means is
/6 .3 0  x 111.5506 x ±  + = 26.51 x A  + |
ni nj  ni nj
Because of the unexpected fa ilu re  of the Scheffe* test to
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reveal s ign ifican t d ifferences, following the s ign ifican t F -ra tio  
a fu rther comparison was undertaken. Each pa ir of group means was 
compared by the t - te s t  fo r independent means using the Error Mean 
Square of 111.55 from Table 35. The results o f these tes ts , shown 
in Table 35. The results of these tests , shown in Table 37, in d i­
cated s ign ifican t differences in Sexual Id en tity  scores between the 
Intimate group and both the Solicitous and the Expressive. The d i f ­
ference was also marked when the Intimate were compared with the 
D istant, although i t  did not reach significance.
TABLE 36
SCHEFFE TEST TO COMPARE FIRO-B AFFECTION GROUP 
MEANS ON THE EIS SEXUAL IDENTITY SUBSCALE





1 & 2 Intim . & Solic. .15 3.90 3.56
1 & 3 Intim . & Express. .2 1 5.43 5.11
1 & 4 Intim . & Distant . 2 2 5.78 3.84
2 & 3 Solic. & Express. . 2 2 5.70 1.55
2 & 4 Solic. & Distant .1 1 3.00 0.28
3 & 4 Express. & D ist. .27 7.10 1.27
This was, in fa c t, the one dimension o f the FIRO-B in which 
the interdependent group (described as Intimate on the Affection  
sca le ), scored s ig n ific a n tly  higher than other groups. The results  
suggest that an evolved, or c learer, gender id e n tity  in the women of 
th is  study was also consistent with an emotional balance in the area 
of affection .
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TABLE 37
t-TESTS TO COMPARE FIRO-B AFFECTION GROUP MEANS 
ON THE EIS SEXUAL IDENTITY SUBSCALE
Groups Types
Absolute
Difference t C ritic a l t
1 & 2 Intim . & Solic. 3.56 2.29* 1.97
1 & 3 Intim . & Express. 5.11 2.36* 1.97
1&  4 Intim . & Distant 3.84 1.67 1.97
2 & 3 Solic. & Express. 1.55 0 . 6 8 1.97
2 & 4 Solic. & Distant 0.28 0.23 1.97
3 & 4 Express. & D ist. 1.27 0.45 1.97
Null Hypothesis 15
There w ill be no s ign ifican t difference between the mean 
scores on the Erwin Iden tity  Conceptions about Body and Appearance 
sub-scale, fo r  subjects scoring in the In tim ate, So lic itous, 
Expressive, and Distant groups on the FIRO-B Affection sub-scale.
Analysis of variance to test th is  hypothesis resulted in an 
F -ra tio  of .55 with p = .65, which is  not s ig n ifican t. This 
hypothesis, too, was retained. The results are shown in Table 38.
TABLE 38
ANOVA OF MEAN SCORES OF FIRO-B AFFECTION GROUPS ON THE 











152.71 3 50.90 .55 .65
Error 22,604.41 243 93.02
Total 22,757.12
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Null Hypothesis 16
There w ill be no s ign ifican t difference between the mean 
scores on the to ta l Erwin Identity  Scale, fo r subjects scoring in 
the Intim ate, So licitous, Expressive, and Distant groups on the 
FIRO-B Affection sub-scale.
The F -ra tio  obtained through analysis of variance was 1.52 
with p = .21. The hypothesis was therefore retained. Table 39 
shows the analysis of variance results.
TABLE 39
ANOVA OF MEAN SCORES OF FIRO-B AFFECTION GROUPS ON 











4,024.47 3 1,341.49 1.52 .21
Error 214,250.28 243 881.69
Total 218,274.75 246
Null Hypothesis 17
There w ill be no s ign ifican t difference between the mean 
scores on the Erwin Iden tity  Confidence sub-scale fo r subjects 
attending in s titu tio n s  with a ll-fem ale populations and those attending 
coeducational in s titu tio n s .
This was one of a series of four hypotheses, each of which 
was tested by the t - te s t  fo r means of independent samples. The 
results o f these tests are shown in Table 39. A t-value of .72 
was obtained with p = .47. I t  was, therefore, not s ign ifican t at
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the .05 level established fo r rejection of the null hypothesis. 
Hypothesis 17 was therefore retained.
Null Hypothesis 18
There w ill be no s ign ificant difference between mean scores 
on the Erwin Identity  Sexual Id en tity  sub-scale fo r subjects 
attending ins titu tio n s  with all-fem ale populations and those 
attending coeducational in s titu tio n s .
S ta tis tic a l analysis yielded a t-va lue of .63 with p = .53. 
This was not s ig n ifican t. The hypothesis was therefore retained.
Null Hypothesis 19
There w ill be no s ign ifican t difference between the mean 
scores on the Erwin Id en tity  Conceptions about Body and Appearance 
sub-scale fo r subjects attending in s titu tio n s  with a ll-fem ale popu­
lations and those attending coeducational in s titu tio n s .
A t-va lue of - .0 8  with p = .94 was obtained. The null 
hypothesis was therefore retained.
Null Hypothesis 20
There w ill be no s ign ificant difference between the mean 
scores on the to ta l Erwin Id en tity  Scale fo r subjects attending 
ins titu tio n s  with a ll-fem ale  populations and those attending 
coeducational in s titu tio n s . •
Again, the t-value obtained was not s ig n ifican t. A com­
parison of group means yielded a t-va lue of .56 with p = .58. The 
null hypothesis was retained.
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The suggested importance of same-sex peer relationships to 
shaping id e n tity  (Morgan, 1982, pp. 209-10) could not be demon­
strated by group performance on the Erwin Id en tity  Scale. As none 
of the null hypotheses related to school types was rejected, there 
was no evidence of s ign ifican t difference between the females from 
all-fem ale groups and females from coeducational groups on any of 
the Erwin scales.
Hypotheses were not formulated fo r other comparisons of 
school types. However, the means on a number of relevant variables  
were compared as a matter of in te res t. Table 40 presents the data 
on these comparisons. A s ign ifican t difference between schools 
was found on the MAFERR, which was the instrument used to measure 
the independent variable of feminine values.
TABLE 40
COMPARISON OF SCHOOL TYPES BY MEANS
Variable All-Female Coeducational t P
Year in school 2.91 1.29 14.78 .0005**
Age 19.93 18.65 7.51 .0005**
Confidence 90.18 88.69 0.72 .472 n.s
Sexual Iden tity 65.35 64.41 .63 .527 n.s
Conceptions about 
Body & Appearance 56.32 56.43 -.0 8 .939 n.s
Total (EIS) 211.85 209.53 .56 .575 n.s
MAFERR 118.99 114.41 2.81 .005**
A comparison of school types on the MAFERR Inventory of 
Feminine Values yielded a t-value of 2.81 with p = .005. A pos­
sible re lation  between th is  s ign ifican t difference and s ign ifican t
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differences in age and year in school are discussed in greater 
deta il in the chapter summary and in chapter 5.
Intercorrelations between 
major variables tested
I t  was decided to study in tercorre lations among major vari> 
ables because i t  was observed that the mean scores on each EIS scale 
increased with the level of scores of the MAFERR groups. Variations  
in the scoring patterns fo r the FIRO-B groups made i t  d i f f ic u l t  to 
draw conclusions. The in tercorre lations among scores on the three 
instruments and th e ir  sub-scales are shown in Table 41.
Correlations which were s ig n ifican t a t the .05 alpha level 
are indicated by asterisks. Intercorre lations were found to ex is t 
between the three Erwin Id en tity  sub-scales and the to ta l instrument. 
Positive correlations of .91, .82, and .79 were obtained between the 
dimensions of Confidence, Sexual Id e n tity , and Conceptions about 
Body and Appearance, respectively, and the to ta l scale. (This 
would be expected.)
There were s ig n ific a n t, but only modest, positive correla­
tions between scores on the MAFERR and the Erwin Id en tity  dimensions 
of Confidence and Conceptions about Body and Appearance, as well as 
the to ta l EIS. These were .270, .282, and .284, respectively.
The most d is tin c tive  pattern that emerged on the FIRO-B 
variables was the consistent negative correlations between the 
dimension of Wanted Control and each of the scales of EIS and MAFERR. 
As might be expected, the strongest negative correlation occurred 
between Wanted Control and Confidence. That is ,  the greater the 
desire to be controlled the lower was the level of Confidence as 
indicated by scores on these measures.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
134
As Table 41 indicates, the Wanted Control dimension produced 
negative correlations of - .3 9  with the EIS Confidence sub-scale,
- .1 9  with the EIS Sexual Id e n tity  sub-scale, - .2 7  with the EIS 
Conceptions about Body and Appearance sub-scale, - .3 5  with the total 
EIS scale, and -.3 6  with the MAFERR Inventory o f Feminine Values.
A ll were s ign ifican t a t the .05 alpha leve l.
I t  is  evident that those who abdicate control to others 
tend to be less confident, less developed in other areas of id en tity  
resolution.
The only s ig n ifican t correlations between the MAFERR and 
FIRO-B were also on the Control variab le . A modest positive corre­
la tio n  of .157 was obtained between the MAFERR and Expressed Control 
and a negative correlation of -.357 between the MAFERR and Wanted 
Control.
Summary
The study set out to determine whether or not id e n tity  
could be pos itive ly  related to the re la tiona l concept of in te r ­
dependence or a balance between autonomous and a f f i l ia t iv e  
orientations, in females. More s p e c ific a lly , i t  set out to 
determine whether interdependence could be even more relevant to 
feminine id en tity  development than an autonomous, self-achieving  
orientation .
In terms of values, the results showed that the more s e lf-  
achieving the woman, the more l ik e ly  she was to have achieved a 
higher degree of id en tity  resolution. In terms of dyadic and group 
re la tio n s , women's assessments of th e ir  behaviors did not show any 
marked d istinction  between groups on id e n tity  resolution except in


















INTERCORRELATIONS FOR ALL MAJOR VARIABLES













EIS Confidence .598 .593 .905 .270 -.008 .103 .069 -.032 -.385 .038
EIS Sexual 
Identity .598* .489 .815 .164 -.004 .123 .110 .035 -.187 .132
EIS Conceptions 
about Body & 
Appearance .593* .489* .794 .282 -.121 .069 .067 -.055 -.271 .023
EIS Total .905* .815* .794* .284 -.044 .117 .096 -.021 -.346 .074
MAFERR .270* .164 .282* .284* -.040 .157 .067 -.029 -.357 .020
FIRO-B
Expressed Incl. -.008 -.004 -.121 -.044 -.040 .120 .393 .502 .128 .301
FIRO-B
Expressed Cont. .103 .123 .068 .117 .157* .121 .165 .242 .074 .134
FIRO-B
Expressed Affec. .069 .110 .067 .096 .067 .393* .165* .444 .037 .600
FIRO-B
Wanted Inclusion -.032 .035 -.055 -.021 -.029 .502* .242* .444* .181 .506
FIRO-B
Wanted Control -.385* -.187* -.271* -.346* -.357* .128* .074 .037 .181* .095
FIRO-B
Wanted Affection .038 .132* .023 .074 .020 .301* .134* .600* .506* .095
*  Significant at the .05 level
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the areas of control and a ffection . In the control area, the dis­
tinc tion  was marked only when comparison was made between those 
who tended to exercise control more fre e ly  and those who tended to 
want to relinquish control to others. In the affection area, the 
interdependent group showed s ig n ifican tly  higher sexual id e n tity , 
but there was no s ign ifican t difference on Iden tity  development as 
a whole.
Twenty null hypotheses were tested. Of these, seven were 
rejected and 13 retained. A discussion of the results of th is  
research is  contained in chapter 5.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction
This study set out to determine whether or not feminine 
id en tity  development could be pos itive ly  related to the re lational 
concept of interdependence. Interdependence was conceived by 
Chickering (1969) as a balance between independent or autonomous 
orientations and mature interpersonal orientations. That is ,  persons 
who are tru ly  interdependent are able to maintain a balance between 
a desire fo r self-achievement and the desire to maintain in te r ­
personal relationships which are mutually f u l f i l l in g  to s e lf  and to 
others. G illigan  (1982b) conceived of interdependence as a dynamic 
form of relationship between se lf and others which increases a 
woman's awareness of a need to act responsively both to s e lf  and others.
The study sought to find empirical support fo r theoretical 
perspectives that challenge a single, sequential pathway to id e n tity  
development as a model fo r women. Further, i t  sought to explore 
fem inist theory that relationships are ju s t if ia b ly  v ita l to a female's 
s e lf-d e fin itio n  and that these are only negatively symptomatic 
when characterized by unhealthy dependence or reliance upon others 
fo r what one can accomplish fo r oneself (Bardwick, 1971).
The study, therefore, attempted to discover whether in te r­
dependence would be more relevant to feminine id en tity  development
137
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than e ith er an autonomous (independent), self-achieving orientation  
or a more dependent orientation that re lie s  on others fo r fu lf illm e n t.
The 247 respondents were divided in to  three groups (high, 
middle, and low) from scores obtained on the MAFERR Inventory of 
Feminine Values. They were divided into four groups from scores 
obtained on the FIRO-B inventory. On the MAFERR, the group whose 
scores were in the middle range was designated as interdependent.
For reasons explained in chapter 4, the group maintaining balanced 
re lational involvement indicated by moderate to high scores on both 
expressed and wanted behaviors were designated as interdependent.
Results 
Group Comparisons 
The clearest pattern was found in the comparison of the 
MAFERR groups. I t  might have been anticipated that with the ideal 
re lational context of interdependence there would be an increase 
in id en tity  scores the closer the middle-range scorers approached 
the mid-point of the "interdependent" or "balanced" range of scores 
on the MAFERR Inventory of Feminine Values. The relationship  
would, therefore, be cu rv ilin e a r, as illu s tra te d  in Figure 4.
What actually  occurred is illu s tra te d  in  Figure 5. Data 
indicated a lin e a r relationship with women approaching the autonomous 
or self-achieving end of the continuum (indicated by higher scores 
on the MAFERR) also achieving higher scores on the Id en tity  scales. 
This would correspond with established concepts of id e n tity  develop­
ment as an increasing awareness of s e lf  as a separate and d is tin c t  
en tity  with unique a ttrib u tes  (Wilkerson, Protinsky, Maxwell, & 
Lentner, 1982, p. 33).
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EIS CURVILINEAR. RELATIONSHIP





(Towards O thers) (Balanced) (Toward S e lf )
Fig. 4. An illu s tra tio n  of how a curv ilinear re la tio n ­
ship between MAFERR Inventory and Erwin Id en tity  scores might appear.
LINEAR RELATIONSHIP




(Toward O thers) Interdependent(Balanced)
Fig. 5. An illu s tra tio n  of the actual relationship in d i­
cated by analysis of obtained data.
The FIRO-B measures relationships from a d iffe re n t per­
spective from the MAFERR. While the MAFERR is lim ited to the s e lf-  
other dimension of a re lationsh ip , the FIRO-B attempts to measure 
the o th er-se lf dimension as w ell. Consequently, in th is  study, 
there was a s lig h t s h ift  in the in terpretation  o f a re lational 
balance or interdependence with the FIRO-B. That is ,  instead of 
a mid-point on a se lf-o th er continuum, interdependence on the 
FIRO-B was represented by equal proportions of se lf-o th er in te r­
change at average to high in tensity .
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Three other groups established fo r comparison were:
1. Those who were more inclined to express certain behaviors 
than they were to want those behaviors from others.
2. Those who were more inclined to want certain behaviors
from others than they were to express those behaviors themselves.
3. Those who were balanced but low on expressed and wanted
behaviors. That is ,  they were equally low in the desire to express 
and the desire to receive certain behaviors.
The las t category was made separate from the other balanced 
category representing interdependence because i t  seemed to indicate  
that these persons preferred to remain minimally involved in in te r­
personal relationships. That is ,  they seemed to be in troverts .
Since th is appeared to contradict the theory that women place a 
high p r io r ity  on relationships, i t  seemed inappropriate to place 
th is  group with the other balanced but higher in teracting groups.
In many instances, however, the las t group had mean scores which 
closely resembled, and often exceeded, the balanced but higher 
in tensity  status of interdependence.
The group achieving interpersonal balance or interdependence 
was s ig n ifican tly  d iffe re n t from other groups only in the area of 
affection where the Intimate group scored s ig n ific a n tly  higher on 
sexual id en tity . Here, the group mean of x = 66.84 fo r those in 
the Intimate category was s ig n ifican tly  higher than that of the 
Solicitous (those wanting more affection than they express) which 
was x = 63.28, and s ig n ifican tly  higher than that of the Expressive 
group (those expressing more affection than they desired) which 
was x = 61.73. Although the Intimate group scored higher on a ll
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id e n tity  scales, there was not a s ta t is t ic a l ly  s ig n ifican t difference  
on any of the other scales.
The implications of th is  finding are not immediately apparent. 
The resu lt does suggest that an interdependent orientation is  com­
patib le  with higher id en tity  achievement, at least in the area of 
gender id en tity .
The only other place where any group was s ig n ific a n tly  d if ­
ferent s ta t is t ic a lly  was on the dimension of Control, where a group 
mean of x = 93.0 on Confidence fo r the Autocratic (those higher on 
expressed behavior) was s ig n ifican tly  higher than the mean x = 79.86 
obtained fo r the Abdicratic (those higher on receiving or wanted 
behavior). In th is  instance, the other two groups were also sig­
n ific a n tly  higher than the Abdicrats with means of x = 91.70 (M ini- 
c ra tic ) and x = 90.57 (Democratic), respectively.
The difference between Democratic (balanced), Autocratic 
( in i t ia t in g ) ,  and M inicratic (low expressive and recip ient behaviors) 
was not s ign ifican t. The group, therefore, that actually  d iffered  
s ig n ifican tly  from a ll others was the Abdicratic, or those whose 
desire to be controlled exceeded th e ir  desire to exercise control.
I t  was the la tte r  group that also scored lower on Sexual 
Id en tity , although the only difference s ign ifican t a t the .05 
level was between the Autocratic (more expressed than wanted control) 
and the Abdicratic. S im ila rly , i t  was the Abdicratic that scored 
lower than other groups on Conceptions about Body and Appearance 
and, consequently, lower on the to ta l Erwin scale.
Schutz described the Abdicrat as one who consciously wants 
people to relieve him or her of his or her own obligations; the
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kind of person who is  a fo llow er; the person who feels  incapable 
of responsible adult behavior; and one who feels incompetent and 
irresponsible (1966, p. 29).
At least some of these descriptors bear a strong resemblance 
to those used to define dependency (see p. 11).
I t  is  of in te res t to note that the one FIRO-B scale which 
has shown marked gender difference in previous research (Babladelis, 
1978, Burton & Goggin, 1985, and Schutz, 1978) and an unusual 
d istribu tion  with th is  a ll-fem ale  population was also the only one 
which discriminated s u ffic ie n tly  to id e n tify  a consistent pattern  
of id en tity  development across a l l  Id en tity  scales in at least one 
group type— the Abdicrat.
There was evidence to suggest that the Control scale is  
more gender-sensitive than e ith e r the Inclusion or Affection scales. 
Excessively low scores on expressed and wanted behaviors might 
indicate any of a number of things: fo r example, i t  may indicate
that control is  not as great an issue in female interpersonal 
relationships, that control may be considered threatening to a 
satisfying re lationsh ip , or that a woman's method of in terpreting  
control is substantially  d iffe re n t from the way control is 
measured and interpreted through the FIRO-B.
When in s titu tio n  types were Compared, there were s ign ifican t 
differences on the MAFERR Inventory only. Females from a ll-fem ale  
ins titu tions  scored s ig n ific a n tly  higher than those in coeducational 
in s titu tio n s . This indicates that women in the former group showed 
a value system tending to be more autonomous. However, students
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in a ll-fem ale  in s titu tio n s  were also s ig n ific a n tly  older than 
in coeducational in s titu tio n s . They were also at least one grade 
level higher.
I t  was not clear from the results whether the differences  
noted are due to the supportive environment provided by same-sex 
peer relations (Douvan, 1970, p. 35; Morgan, 1982, p. 210) or to  
maturation.
Score Patterns
The Erwin Id e n tity  Scale, validated on orig inal samples of 
high school and college students (Erwin & Del worth, 1980), is  a 
59-item instrument. The range of scores fo r each sub-scale are 
24-120 on Confidence, 19-90 on Sexual Id e n tity , and 16-80 on Concep­
tions about Body and Appearance. Percentile rankings are based on 
norms established on 2,812 subjects (Erwin, 1977). Males and 
females were ranked together.
The mean score fo r the en tire  sample on the dimension of 
Confidence was 89.13 which is  equivalent to an approximate percentile  
ranking of 56.7. The mean score fo r Sexual Iden tity  was 64.69 
which equates to a percentile ranking of approximately 61.0.
The mean score fo r Conceptions about Body and Appearance was 56.40 
or the equivalent of an approximate 63.0 percentile ranking.
Compared with the population norm, th is  sample was above 
average in terms of id e n tity  development. In fa c t, a l l  groups 
scored above the expected mean score fo r each of the id e n tity  scales.
In terms of values, the sample closely resembled that of 
500 women studied by Steinman (Steinman & Fox, 1979) between 1973
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and 1976. The mean score fo r th is  sample was 115.78 compared with 
a reported mean score of +12.04 on Steinman's scale which is  the 
equivalent of 114.40 on the scale used in th is  study. Seventy-seven 
percent in th is  study scored in the Self-oriented range compared 
with Steinman's 77 percent, 18 percent in the Balanced range 
compared with Steinman's 19 percent, and 5 percent Other-oriented 
compared with the e a r lie r  sample's 3 percent.
On the FIRO-B, the current sample obtained scores sim ilar to 
those of Radcliffe freshmen tested by Schutz. The mean score on 
wanted Affection was 4.70 compared with 5.0 fo r the Radcliffe  
students, and fo r expressed A ffection , 3.82 compared with 3.70.
The preference fo r receiving behavior a ttributed  to females (Schutz,
1978, p. 9) is evident in the scores of the current sample.
That preference indicated 1n scores recorded fo r Radcliffe  
freshmen (mean scores of 4.7 fo r wanted control and 2.9 fo r expressed
control) was also evident in th is study. The group mean fo r wanted
control was 2.26 and fo r expressed control, 1.70. However, these 
also re f le c t  much lower scores on the Control variable than the 
R adcliffe  sample and more closely resembled the scores of Schutz's 
sample of 1,488 female high-school students whose mean score on 
wanted control was 3.1 and on expressed contro l, 1.9.
The trend fo r receiving behavior was reversed in the area of 
Inclusion. The mean score fo r the current sample was higher on 
expressed inclusion then on wanted inclusion. The means were 4.27 
on expressed inclusion and 3.76 on wanted inclusion, while means 
obtained with Radcliffe freshmen were 4.6 on expressed inclusion and 
5.4 on wanted inclusion.
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Context of Findings
Several factors need to be considered before drawing con­
clusions about the resu lts . Were the results influenced in sig­
n ifican t ways by the type of population? How accurately were the 
constructs assessed? What were the strengths and weaknesses of 
the methodology used?
Population
Participants in th is  study were drawn from seven post­
secondary institu tions in three geographical locations in the 
United States. While appropriately representing the targeted age 
group in transition  from la te  adolescence to early  adulthood, the 
sample was unique in a number of respects, including type of sub­
jec ts , family background, and type of in s titu tio n  from which subjects 
were drawn.
Sample Type
The sample consisted of 247 college females, aged 17 to 22 
years of age. Th irty -e ight percent of the subjects were 18 year- 
olds, and 58 percent were freshmen. One of the lim itations noted 
in chapter 1 was the fact that non-college females were not included. 
This would lim it  generalizing findings to a l l  la te  adolescent females 
who, according to Erikson (1968), would be coping with the develop­
mental task of id en tity  resolution. Further, th is  sample, not being 
representative of the to ta l population, was more lik e ly  to produce 
scores which were not normally d istributed . The fact that these 
young women were essentia lly  preparing fo r careers might indicate
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orientations already more inclined in the d irection of autonomous, 
non-traditional l i f e  goals.
Parental Background
Demographic data contained in Table 6 (p. 98) indicate that 
the fathers of 46.56 percent of the partic ipants were in pro­
fessional, technical, and managerial positions and the mothers of 
44.13 percent were in s im ilar positions. In addition, the fathers  
of 10.93 percent were in c le ric a l and sales occupations and the 
mothers of 17.81 percent were in s im ilar positions.
This means that parents of more than h a lf the participants  
were in w h ite -co llar occupations. While socioeconomic variables  
were not sp e c ifica lly  measured, i t  is evident from the preceding 
data that participants came from re la tiv e ly  high socioeconomic 
status backgrounds and were representative of a predominantly middle 
class.
I t  was noted in chapter 2 that Bardwick (1971) found that 
trad itio n a l orientations in sex-role behaviors were breaking down 
among the middle class. This demise was strongly correlated with 
educational levels .
A more d irec t influence on the pro files  of the females in 
th is study was the career status of the parents. I t  was also noted 
in chapter 2 that Baruch (1976) concluded that how a g ir l looks upon 
fem ininity and competence is  affected by her mother's self-image and 
values. Sanguiliano (1978) found increasing evidence that the fa th er's  
role carries greater weight in the daughter’ s motivation fo r per­
formance and mastery, but expected th is to change as more mothers 
achieved occupational id e n titie s .
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
147
Both fathers and mothers of these subjects would appear to 
have achieved strong occupational id e n tit ie s . Furthermore, the 
presence of such a high percentage of mothers in professional, 
managerial, and technical positions would have a profound impact on 
the orientation of the daughters.
Sanguiliano (1978, p. 246) stated, "The woman who is  ac tive ly  
partic ipa ting  and responsible in the home and in the world breaks 
the stereotype of what a woman is  supposed to be."
Student Types by In s titu tio n
Four of the seven ins titu tio n s  from which the sample was 
drawn are p rivate , fee-paying in s titu tio n s  a f f i l ia te d  with relig ious  
bodies. Spelman College in Atlanta was founded as a Baptist 
college. Andrews University and Oakwood College are Seventh-day 
Adventist in s titu tio n s . St. Mary's is  a Catholic college.
While the e ffe c t of strong relig ious influences might be 
expected to produce more trad itio n a l l ife -s ty le s  and viewpoints, 
th is  is  not evident in the resu lts . The influence may have been 
confounded by the largely  professional m ilieu from which the p a r t ic i­
pants came.
Spelman College, a Black female in s titu tio n , and St. Mary's 
College, a White female in s titu tio n , were the two schools used fo r  
comparison of the influence of gender on the social m ilieu of the 
partic ipants . As pointed out e a r l ie r ,  a s ig n ifican t difference  
was found between the combined populations of these two schools and 
that of females in the co-educational in s titu tio n s . The females 
from Spelman and S t. Mary's achieved higher overall scores on the
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MAFERR Inventory of Feminine Values, meaning that they were s lig h tly  
more self-achieving or autonomous.
However, since they were also older and more l ik e ly  to be 
sophomores or upperclassmen, one could not safely a ttr ib u te  the 
difference to the positive effects of same-sex peer relationships  
(Morgan, 1982).
Constructs
The two primary constructs addressed in th is  study are 
"identity" and "interdependence." Id e n tity  is defined by Erikson 
as a persistent sameness w ithin oneself and a persistent sharing of 
some kind of essential character with others (Erikson, 1961, p. 102). 
The meaning of interdependence has been abstracted from its  usage 
in l ite ra tu re , s p e c ific a lly  that of Arthur Chickering (1969) and 
Carol G illigan  (1982b). Essentia lly , i t  is  a balance between 
autonomous and mature interpersonal orientations which allows a 
person to act responsively to the s e lf  and to others.
In terpreting and Measuring the 
Id en tity  Construct
Id e n tity , as with other psychological constructs, is  an 
abstraction. Researchers, at best, measure evidences of id en tity  
resolution based on th e ir  conceptions o f the construct. For Erikson 
(1956, 1968) the basic meanings of id e n tity  were: (1 ) continuity
of experience, (2 ) conscious sense of individual uniqueness, (3) 
crite rio n  fo r the s ile n t doings of ego synthesis, and (4) main­
tenance of an inner s o lid a rity  with a group's ideals and id en tity  
(pp. 57, 208).
Id en tity  resolution has been determined by Erikson's four
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statuses in Marcia's Id en tity  Status Interview . These statuses of 
Id en tity  Achievement, Moratorium, Foreclosure, and Id en tity  D if­
fusion are determined by where a person is assessed to be in terms 
of commitment to occupation or ideology.
In the las t decade, crisis/commitment issues have been 
extended, fo r females, to attitudes towards sex and social 
relationships (Marcia, 1976b), to inner space issues (Hopkins, 1977); 
and to interpersonal relationships established in friendship and 
dating (Thorbecke & Gortevant, 1982).
Erwin stated that id e n tity , or the sense of s e lf , has been 
a noteworthy but vague psychological concept fo r years. He has 
taken Chickering's perception of id en tity  and developed an instrument 
used to co llect data in the current study. I t  is  Erwin who noted 
the difference in perceptions between Erikson, Marcia, and 
Chickering (1978, p. 22).
Measurable differences were apparent in a study by Erwin and 
Schmidt (1981) to establish convergent v a lid ity  between the EIS and 
the Id en tity  Achievement Scale (IAS) developed by Simmons (1973), 
an objective version of Marcia's concepts. The sample studied was 
a group of high-school students of both sexes. Moderate correlations  
of .46 and .29 were obtained between Erwin's Confidence and Sexual 
Id en tity  subscales, respectively, and the IAS. The correlation  
between Conceptions about Body and Appearance and the IAS was a 
low .18.
Erwin and Schmidt concluded that the "complexity" of the 
id e n tity  construct was borne out because the EIS and IAS measure 
sim ilar yet d iffe re n t conceptualizations of id e n tity . Marcia
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emphasized the importance of social roles in his concepts, 
and Chickering and Erwin interpreted id e n tity  to be a more basic 
notion of the s e lf .
Erwin also suggested that the low correlation between the 
Iden tity  Achievement Scale and Erwin's Conceptions about Body and 
Appearance indicates one area where Chickering's and Marcia's con­
cepts do not overlap.
I t  is evident that the conceptions of id en tity  vary 
considerably. This makes a comprehensive assessment of id en tity  
development in a single instrument almost impossible.
I t  was not necessary, in the current study, to measure the 
tota l spectrum of conceptions about id e n tity . However, when 
comparisons are made with other constructs, i t  should be noted 
that the id e n tity  instrument measures only certain aspects of 
id en tity . Other aspects of id en tity  development not captured by 
Erwin's instrument could re la te  in e n tire ly  new ways to the inde­
pendent variables in th is  study.
Although the EIS appeared to address issues of id en tity  in 
a more general, less sex-biased way, i t  lacked the precision of a 
status questionnaire. This was a disadvantage. I f  respondents 
could have been placed in precise status categories, i t  would have 
given a more exact picture of where persons were in the evolution 
of th e ir  id e n tit ie s .
A measure such as Erwin's scale only indicates how close a 
subject has come to a maximum score on id e n tity  development. I t  
does not indicate a point at which a person may be considered 
Identity-achieved or not achieved.. I t  does not ind icate, as
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Marcia's Id en tity  Status does, the reason why a person may not 
have reached Id en tity  achievement, or whether they are moving in a 
positive way toward achievement (as in the case of Moratoriums) 
or a negative way (as in the case of Foreclosures, who accept an 
id en tity  as theirs without going through the process of resolving 
co n flic t and synthesizing discordant elements into a new whole).
Interpreting and Measuring the 
Interdependence Construct
The d if f ic u lty  of measuring a construct not yet established 
by consensus in psychological c irc les  is obvious. This researcher's 
personal conceptualization was described e a r lie r  as an approxi­
mation of interdependence. The results of measurement must be viewed 
in that l ig h t . C learly , interdependence is neither purely autonomy 
nor purely dependence. Its  parameters, therefore, must be some­
where between the two.
Despite the inexactness with which they were measured by 
the MAFERR, interdependent values seemed to take second place to 
self-achieving or autonomous values when compared to higher id en tity  
scores. That means that the more autonomous woman appeared to be 
closer to the goal of id en tity  achievement than the interdependent 
woman.
On the FIRO-B i t  was the balanced but less involved 
persons on the Inclusion scale that achieved the highest id en tity  
scores fo r Inclusion groups, and the balanced but less involved on 
the Control and Affection scales that achieved the second highest 
id en tity  scores fo r Control and Affection groups. Interdependence
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(conceived here as balanced but more involved) was associated with 
id en tity  scores higher than other orientations only in the area 
of A ffection.
The negative implications Schutz associates with the unin­
volved person appeared to be contradicted in th is  study of id en tity  
development in females. This, and the unusual results obtained on the 
Control variab le , appear to suggest another instance where instru­
mentation may not be measuring or in terp reting  women's psychological 
development adequately.
Should this be an invalid  conclusion and the instrument 
was making a legitim ate assessment, then the high id en tity  scores 
achieved by the balanced but minimally involved persons may Indicate  
something else about id e n tity  achievement. I t  could support 
Chickering's assertion that relationships become less symbiotic 
with m aturity. He stated (1959, p. 15) that as a firm  sense of 
id en tity  is established, relationships s h if t  toward greater tru s t, 
independence, and in d iv id u a lity . The support provided by existing  
relationships is  more simple and strong.
As interpersonal relationships become eas ier, he said, 
the need to partic ipate in  group a c t iv it ie s  declines in favor of 
spending time with a few good friends. In la te  adolescence and 
early  adulthood, increased m aturity of interpersonal relationships  
involves increased "introversion," a t least as that tendency is  
reflected by less need to be a "jo iner" (p. 101).
I t  must be remembered that most of these comparisons in the 
current study are re la tiv e . In no case did differences among groups 
reach a level of s ta tis tic a l significance except with the
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interdependent Affection group on one id e n tity  sub-scale, and the 
Abdicrat in the Control groups on a ll id e n tity  scales. On the 
Control variab le , persons indicating control behavior in much the 
same way as dependent types are said to do were also s ig n ifican tly  
lower on id e n tity  scores.
Instrumentation
The chief complaint of feminist theorists about research on 
women is the absence of sound methodological practices (Marcia & 
Friedman, 1970). The methodology used here was no exception. How­
ever, the use of a less-than-adequate methodology was caused by an 
absence of instruments based on a sound psychology of women's 
development. P articu larly  in the area of id e n tity , instruments 
addressing women's issues have been created by adding segments or 
appendages to instruments that have worked well fo r males (e .g .,  
Marcia 4 Friedman, 1970; Thorbecke 4 Grotevant, 1982).
Erwin Id en tity  Scale
The Erwin instrument is  new and not as well established
by frequent usage in research as the Id en tity  Status interviews.
However, i t  provided an e f f ic ie n t  way to measure a re la tiv e ly  large 
population. Its  general content areas avoided the controversial 
gender discrepancies associated with id e n tity  status issues.
I t  has not as yet been labelled c u ltu ra lly  bound in the manner
reported by Erwin in reference to Marcia's id e n tity  statuses.
The allegation of culture bias came as a result of incon­
sistent results in at least two studies looking a t id en tity  
achievement and self-esteem. Erwin (1978, pp. 20-21) noted that
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
154
females with id e n tity  achievement status had the lowest and the 
highest scores in self-esteem in two d iffe re n t studies (Marcia & 
Friedman, 1970; Schenkel & Marcia, 1972). The difference between 
the second study (where esteem scores increased) and the f i r s t  
study was that the content areas used to measure the id en tity  
statuses were changed to include questions on social relationships. 
Erwin concluded that the categorization of individuals as committed 
according to content areas may be c u ltu ra lly  bound (p. 21).
MAFERR Inventory
The MAFERR Inventory of Feminine Values was chosen because 
of its  sociological leanings. This study emphasizes context, 
and the connectedness of the female with s ign ifican t others in her 
l i f e .  An instrument such as the MAFERR was to be preferred to a 
more psychologically oriented measurement tool such as the Bern Sex 
Role Inventory. However, serious revisions to the MAFERR resulting  
in increased r e l ia b i l i t y  and v a lid ity  would have enhanced the value 
of the findings.
FIRO-B Inventory
The results on th is  instrument with th is  sample ve rified  its  
consistency as a measurement tool over the years. As an in te r­
personal measure, there are drawbacks with its  usage in atypical 
populations such as those subjected to th is  study. A simpler 
instrument may have delineated more c learly  the interpersonal 
orientation of th is group of females.
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S ta tis tic a l Analysis
The severely skewed d istributions obtained fo r the sample 
population caused revisions in the methodological approach planned. 
O rig in a lly , i t  was planned to use only m ultivariate  analyses, but 
because the scores were not normally d is tribu ted , th is was not 
possible. The decision to use nonparametric methods to analyze the 
data on the MAFERR and to use the parametric method of one-way 
Analysis of variance fo r the FIRO-B produced re la tiv e ly  satisfactory  
results.
Implications and Conclusions 
There was never an in tent to imply causal relationships  
in th is study. Rather, the research attempted to look at contexts, 
examining the levels of com patibility between moderately related  
variables.
The following implications of findings are noted:
1. The inference of a higher level of com patibility  
between autonomous self-achieving values as measured on the MAFERR 
is  that autonomy is as legitim ate a path to personal development 
fo r the female as i t  is for the male. This conclusion, however, 
must be tempered by two factors:
(a) The population of th is study was very autonomous and 
unique (being a ll college females) and is not representative of the 
adolescent population at large.
(b) The p o ss ib ility  of other orientations, even though less 
strongly linked to the evolved id e n tity , does ex is t. This is 
evident in reasonably high scores on id e n tity  produced by groups 
demonstrating stronger interpersonal inc linations.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
156
2. A variety  of interpersonal sty les , as measured on the 
FIRO-B, may be compatible with positive id e n tity  development.
3. Low levels of itnerchange (low scores on expressed and 
wanted behaviors) given negative psychological connotations by Schutz 
(1978), pp. 13-14) did not carry the same negative a ttrib u tes  when 
viewed in re lation  to id e n tity  scores. The Control variable has 
resulted in consistently low scores among females fo r a s u ffic ie n tly  
long period of time to suggest that these do not connote deviance, 
only a difference in the perception of control by females.
Schutz (1966, p. 23) perceived th is variable as not requiring  
prominence. That is ,  a person need not be v isually  prominent to 
exercise control. Nevertheless, in terms of a position in a 
re lationsh ip , there is an implied hierarchy in the exercise of 
control. G illigan (1982b, p. 62) says that women have a "nonhier- 
archical vision of human connection."
Recommendations
This study touches aspects of feminine development that need 
to be explored more deeply. On th is  basis, the following recom­
mendations are made:
1. The study needs to be replicated with a more diverse 
and representative population.
2. Concepts of id e n tity  and interdependence need to be
refined.
3. Concerted e ffo rts  must be made to develop a comprehen­
sive instrument to measure id e n tity , based on sound psychological 
theories of women's development, and on what women know in s tin c tiv e ly  
about themselves.
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P.O. Box 92




Uni versi ty /C o l1ege
Dear
This is  pursuant to our recent telephone conversation. Thank you 
fo r the courtesy you extended in approving my in i t ia l  request. I 
did promise to forward a le t te r  explaining, in greater d e ta il,  what 
I am attempting to do.
As a doctoral student of Andrews University, I am currently pro­
posing to examine the psychosocial factors involved in id en tity  
development in females. Research on existing theories of id en tity  
have raised new challenges to th e ir  a p p lic a b ility  to females. Social 
scientists  have been emphasizing recently the significance of psycho­
social factors in women's development.
My research has resulted in a dissertation proposal which attempts 
to investigate the relationship of the psychosocial factors of feminine 
values (trad itio n a l and non-traditional or l ib e ra l) ,  and interpersonal 
o rien tation , to the evolution of the female id e n tity . I wish to draw 
samples from diverse college settings.
To compensate fo r lack of randomization, I am seeking d ivers ity  
among students by selecting from required classes including English, 
General Psychology, and Sociology. My goal is to find a cross- 
section of female students between the ages of 17 and 22 years. The 
targeted minimum sample is f i f t y  per in s titu tio n . Your help in 
obtaining these subjects w ill be appreciated. Enclosed is  a sample 
packet containing questionnaires, instructions fo r administering them, 
and consent forms to be signed by students.
Sincerely yours
Barbara E. Robinson 
Doctoral Student in 
Counseling Psychology
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S p c l m a n  C o l l e g e
ATLANTA. GEORGIA 30314 
404-6B1-3643
OCPARTMCNT or  PSYCHOLOGY
July 19, 1984
Mrs. Barbara E. Robinson 
P.O. Box 92
Berrien Springs, Michiqan 49103 
Dear Mrs. Robinson:
The Department of Psychology has reviewed your plans/proposal 
for the use of a sanple of Spelman students for your research. We 
have agreed that our students may participate if they so desire.
We have requested participation from the appropriate department (s).
In order that we may agree on the procedures for implementation 
as soon as possible we ask that you do the following: (1) develop an
informed consent process which allows the students to choose whether 
or not they wish to participate, (2) provide us with information on 
how you plan to use the results of the study, and (3) submit a copy of 
the research proposal (and results of the research).
We look forward to working with you and wish you success in this 
endeavor.
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Yours very truly
BLB/mdw
(t o ** .̂ /A an a of* f/en-iHce to 'fit
OAKWOOD COLLEGE HUNTSVILLE, ALABAMA 35896 (2051837-1630
DEPARTM ENT OF ENGLISH CO M M UNICATIO NS. &  FOREIGN LANGUAGES
August 23, 1984
Mrs. Barbara Robinson 
P.O.Box 9 2
Berrien Springs, Michigan 49103 
Dear Mrs. Robinson:
Thank you for your letter of August 12. We shall be pleased 
to administer the questionnaires for you. The sooner you get 
them to us the better.
Best wishes for your success!
Sincerely yours.
B . W.1 Benn
BB/am
"Enter to learn; Depart to serve.'
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August 12, 1984
Dr. B. LaConyea Butler 
Chair, Department of Psychology 
Spelman College 
A tlanta, Georgia 30314
Dear Dr. Butler:
This is  in response to your le t te r  dated July 19. Thank you 
fo r the courtesies you have extended to me. I'm sorry my response 
has taken so long. I have been working strenuously during the 
last fiv e  weeks to have fin a l approval o f my proposal. I now have 
i t .  A copy of the proposal accompanies th is  le t te r .
My response to your three requests follows: (1) a consent form
is enclosed, ( 2 ) the plan is to use the results of the study to 
complete a dissertation fo r my doctorate in counseling psychology, 
(3) the proposal is being forwarded, and ins titu tio n s  w ill be pro­
vided with abstracts of my findings.
My financia l resources are now lim ited (in  fa c t , close to non­
existent at present), so I would appreciate i t  i f  the instruments 
could be administered fo r me. Should th is  not be possible, I 
w ill have to find  a way to travel to your in s titu tio n  i f  necessary.
Thank you fo r your kindness.
Sincerely
Barbara E. Robinson
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S p e l m a n  C o l l e g e
ATLANTA. GEORGIA 30314 
404-681-3643
DEPARTMENT OF PSYCHOLOGY
September 20, 19 8U
Ms. Barbara E. Robinson 
P.O. Box 92
Berrien Springs, Michigan 1*9103 
Bear Ms. Robinson:
This is in response to your letter of August 12. (Had. you 
enclosed your telephone number, I would have been able to respond 
sooner.) As I indicated to you in an earlier letter, we felt that 
we could get a sufficient number of students for your study. First 
of all, let me indicate that there is no way that anyone on our staff 
will be able to administer the instruments for you. If you know a 
qualified person in the Atlanta area who would be willing to do it, 
we would consider permitting him or her to do so.
We have questions about the portion of the procedure that requires 
the student to list her name, address, and telephone number, so this 
procedure would need to be addressed further. If you feel that you 
can get the mechanics worked out satisfactorily, I will be happy to 
discuss possibilities with you. You may reach me at (I4OU) 681-361*3, 
ext. U02.





Berrien Springs, MI 49103 
October 9 , 1984
Dr. B. LaConyea Butler, Chair 




Thank you fo r your le t te r  dated September 20. Data collection  
is going w ell.
Regarding your concern about the name and address information 
requested, th is  is merely fo r the purpose of tracing an individual 
should data be missing or incorrectly entered on computer answer 
sheets. I cannot require a student to divulge her name and address 
i f  she does not care to. In most cases, a second contact with the 
partic ipant w ill not be necessary. Only the ID number and data 
other than the name and address w ill be entered on the computer.
Any names and addresses submitted w ill be destroyed once satis ­
factory computer entries are received.
I f  there is any concern about information which makes the p a r t ic i­
pant traceable, then I do not plan to in s is t that the information 
be given. I t  is  optional, just as partic ipation  is optional.
I am making contact with two persons at the University of A tlanta, 
whose names have been given to me, to determine th e ir  a v a ila b ility  
to o ffe r  professional assistance in administering the instruments.
I f  you wish to c la r ify  anything fu rth e r, you may contact me at 
(616) 471-9004, preferably between 1 p.m. and 3 p.m. on weekdays. 
I'm sorry I neglected to give you the phone number before. Thank 
you fo r your continued support.
Sincerely
Barbara E. Robinson
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INDIANA UNIVERSITY SUMMARY SAFEGUARD STATEMENT 
to  be completed by 
ALL INVESTIGATORS USING HUMAN SUBJECTS IN  RESEARCH
tOJECT TITLE AND NUMBER; FKMTNTNF. yATHRS, TWTgppgpgmiAT fiPTffM TtTTflM  A un_rug  
VOLUTION OF THE f e m a l e  T n r .f r r m _ T M  en iT .pn ir RTimEMTg -----------
IINCIPAL INVESTIGATOR: B a r b a r a  E . B n b ln im n  ĵ iAAv  A u g u flr
(Typed u m )  /(S ig n a tu re )  (D a te )
ther I n v e s t i g a t o r s : ______
SPARTMENT: E d u ca t i o n ,  A ndrew s U n I r a r a l f y ( B o r r fg n  S p r in g s ,  M le h .  _
sr extram ural support? Yes No I f  yes, ro u te  aheet should be attached
In s tru c tio n s : Answer In  the  space below (use a d d it io n a l sheeta where n ecessary):
Cheek a p p lic a b le  spaces to  describe  type o f p ro je c t:
Research T ra in in g Education
Demonstratlon  C lass P ro jec t  (Couraaf ) Thesis X
Other (s p e c ify )
Describe basis  fo r  p a r t ic ip a t io n  ( in c e n tiv e s , e t c . )  o f s u b je c ts  and s p e c ify  
sub ject popu lation  and rec ru itm en t procedures, 
i f  b) J u s t ify  use o f "v u ln e ra b le ” s u b je c ts , i f  such use la  planned.
c) Location o f te s t in g .
d) Approximate number o f su b je c ts 50  Age re q u ire d 17 t o 2 2  a p p r o x .
e) Time re q u ire d  per s u b je c t. 50  m in u te s
1. B r ie f ly  describe the purpose and natu re  o f the present research  p ro p o sa l. S ta te  w hat, I f
any, b e n e fit  is  to  be gained by the s u b je e t(s ) o r what In fo rm a tio n  la  to  be added to  the  
general body o f knowledge as a r e s u lt  o f th is  research . (T h is  Inc ludes research t r a in in g
g ran ts . Each pro jece ahould.be tre a te d  s e p a ra te ly .)  .
< ThfxA r  k rv fr .
i .  L is t  a l l  procedures to  be used on human subjects  w ith  a d e s c r ip tio n  o f those you co n s id er
beyond es tab lish ed  and accepted techniques o r those which in c rease  the o rd in a ry  r la k a  o f
d a lly  l i f e ,  In c lu d in g  the recognized r is k s  In h eren t in  a chosen occupation o r f i e ld  o f  
serv ice *
( a )  P ro c e d u re s  -  se e  a t t a c h e d  o u t l i n e  (w h ic h  i s  a ls o  c o n ta in e d  i n
p r o p o s a l )  ( b )  S ee  sum m ary s ta t e m e n t  a ls o  a t t a c h e d .
5. Describe the necessary safeguards to  be ap p lied  to  p ro te c t the  s u b je c t. „ .  , , „ ,
( a )  S e p a r a te  p a c k e ts  w h ic h  t h e  s u b je c t  can  s e a l  h e r s e l f  f o r  c o n f i d e n t i a l i t y .
( b )  W i l l  h a n d le  p a c k e ts  m y s e l f  and  names w i l l  b e  d is c a r d e d  when 1 am s a t i s f i t
6 . ■te. c r i b V £ s r a S . f t ac.5 ? t p *o tj5 fi. 'i<,T f J a t s*d  u s K i s s m t . .«
such r is k s . R is k s  t o  s u b je c t s  a r e  v i r t u a l l y  n o n - e x i s t e n t . T h e  in s t r u m e n t s  a r e  
n o n - t h r e a t e n in g ,  e a s y  t o  c o m p le te ,  no  names w i l l  b e  d is c lo s e d .  D a ta  w i l l  be
u s e d  to  e x a m in e  a th e o r y  r a t h e r  th a n  fo c u s  on i n d i v i d u a l s .  . .7. S ta te  whether o r not you consider the sub ject to be a t  r is k  . I f  you consider Che
sub ject to  be " a t  r is k ,"  In  what respect do the p o te n t ia l  b e n e f its  to  the aub ject o r
co n trib u tio n s  to  the genera l body o f knowledge outweigh the r is k s ?
I do not perceive the subject to be at risk in any way. Also, the more participants there are the more viable the study and greater its
8. you ̂ cons5 ffc r*  j h T i S M l S P  „ h . t  you t . l l  h i .  1» 1 . ,
language to  o b ta in  Inform ed consent r e la t iv e  to  each procedure w herein he is  "a t  
r is k ."  Th is  must be a form th a t  la  given o r read to  th e  s u b je c t p a r t ic u la r ly  fo r  
th is  purpose.
I f  a n y  i n d i v i d u a l  c o n s id e r s  t h e r e  i s  a n y  r i s k  t h e r e  i s  
an  a t t a c h e d  c o n s e n t fo rm  a v a i l a b l e  f o r  s ig n a t u r e .
9 . S ta te  how you w i l l  o b ta in  documentation o f informed consent. Answer even I f  you consider
subjects not a t  r is k .  Do not use " In a p p lic a b le . '!
S ee  No. 8 a b o v e .
. Sec.
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1USB SUMMARY SAFEGUARD STATEMENT 
Notes on Items (a), (b), and (c) of t w o :
(a) I will rely heavily on liaison persons in departments 
of psychology, or teachers of English or other required 
courses from among whose students my sample may come, to 
provide non-monitary incentives. The reason is that I 
have none to give at thi3 time. My only resource is 
positive encouragement from myself and any of the faculty 
of the institutions who have sufficient rapport with students 
to encourage their support.
Recruitment procedures will comply with existing policies 
of individual Institutions, and will be used on the advise 
of liaison persons.
(b) This is a research undertaking designed to test 
a theory. The nature of the instruments does not pose any 
obvious threat to individuals, and therefore, I do not 
perceive my populations to be drawn from "vulnerable" 
subjects. The Instruments have been used and validated 
extensively with college populations, and my study involves 
an age group from which your institution could provide an 
adequate sample.
(c) The location of the testing is to be on-site at 
all participating institutions. Details of specific 
room assignment and/or monitoring are left to the 
discretion of liaison persons and/or special committees 
of the institutions.
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Human S ubjects  Form: IUSB
INDIANA UNIVERSITY
DOCUMENTATION fOBM FOR REVIEW AND APPROVAL OF 
RESEARCH PROJECT UTILIZING HUMAN SUBJECTS
P ro je c t T i t l e iE M IN IN E  VALUES. INTERPERSONAL O R IE N TA T IO N  AND THE
EVOLUTION OF THE FEMALE ID E N T IT Y  IN  COLLEGE STUDENTS ( D l s a e r t a t l o n )
P ro je c t Number (supp lied  by HSR Committee):___________________________________ ____
A i the s lgnsture  below t e s t i f i e s ,  ths p r in c ip a l In v e s t ig a to r  Is  pledged to  con­
form to  ths fo llo w in g  precepts:
As one engaged in  In v e s tig a t io n  u t i l is in g  hinun s u b je c t, I  acknowledge 
the r ig h ts  and w e lfa re  o f  the p a t ie n t , o r normal huaan s u b je c t. In v o lv e d .
I  acknowledge «ry re s p o n s ib il ity  as an In v e s tig a to r  to  peeure the Informed  
consent o f the su b jec t by exp la in in g  the procedures and t h e i r  purposes. 
Id e n t ify in g  experim ental procedures, describ ing  a tte n d a n t d la e o a fo rts  
and r is k s  and b e n e fits  which can be reasonably expected , d is c lo s in g  
a lte rn a t iv e  procedures, o f fe r in g  to answer questio n s . In s tru c t in g  
person th a t he/she la  f re e  to  withdraw from a c t iv i t y  a t  any tim e .
I  am In  agreement w ith  the Ind ians U n iv e rs ity  Statem ent o f  P r in c ip le s  
Regarding the Use o f Human Subjeeta In  Research, and I  understand th a t  
In  research a fundamental d is t in c t io n  must be recognized  between 
research In  which the aim Is  e s s e n tia lly  th e ra p e u tic  fo r  a p a t ie n t ,  
and research , the e s s e n tia l o b jec t o f which la  p u re ly  s c ie n t i f i c  and 
w ith o u t th e rap eu tic  va lue  to  the person subjected to  th e  research .
I f  Lhere la  reason fo r  me to  d ev ia te  from these p re c e p ts , I  w i l l  seek 
p r io r  approval In  w r it in g  from the appropria te  U n iv e rs ity  board.
This p ro to co l fo r  use o f human subjects  has been reviewed and approved by the
Pr . „_____   ____d ire c to r
F acu lty  S p o n so r(if a p p ro p ria te ) Date Dept, o r D iv is io n  C hairperson Date
Review Board a t (Campus)
Chairman o f Board Date
Period  o f Approval
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INDIANA UNIVERSITY at SOUTH BEND 
INTERDEPARTMENTAL COMMUNICATION
To;Barbara E. Robinson From: John Adamopoulos Telephone
Dept. Oept. Psychology
Subj. ' Dal® i o / l a j ? A
The Psychology Expedited Review Committee has la p p r o v e d / n o t  approved 
your project Feminine values, interpersonal orientation and the evolution
of the female identity in college students_____________________________________
for a period of _________ one year___________________________________________
Other Investigators:
Conditional upon changes discussed in earlier telephone conversation, 
and receipt of revised material (i.e, new consent form, and debriefing 
instructions).
FO LD  A N D  FA STE N  -  . . .  NO  EN V E LO P E  N E ED ED
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P.O. Box 92
Berrien Springs, MI 49103 
November 2, 1984
Dr. Margaret C rishal, Registrar 
Henry Ford Community College 
5101 Evergreen Road 
Dearborn, Michigan 48128
Dear Dr. Crishal,
I t  was a pleasure to be in touch with you again. I am sending th is  
cover le t te r ,  as promised. My research subjects are in the age 
range of approximately 18 to 22 years. My top ic, as outlined in the 
accompanying prospectus, is concerned with feminine id e n tity  develop­
ment from a re lational perspective. The fu l l  t i t l e  is : "Feminine
Values, Interpersonal Orientation and the Evolution of the Female 
Id e n t ity ."
There are three copyrighted instruments compiled in to  two question­
naires. Each instrument takes from 10 to 15 minutes to complete.
In a l l ,  giving time fo r reading of instructions, e tc . ,  the group 
administration to undergraduates of as diverse a background, philo­
sophical and/or career orientation as possible. I rea lize  one can­
not poll a naturally-occurring group to determine how much d ivers ity  
there is . However, in questionnaire administration to date, facu lty  
have been able to draw from required or general education classes 
such as English, General Psychology, Child Development, etc.
I f  group administration is  d i f f ic u lt  to arrange, questionnaire 
packets are e x p lic it  enough to be taken home by students and 
returned to the facu lty  member responsible. This would be my alterna­
tiv e  choice. However, i f  th is  has to be resorted to , I would hope 
some form of extra cred it or other form of motivation might be 
offered by facu lty  to encourage a high percentage of returns.
The package I am mailing contains Instructions to Test Monitors, 
Consent forms ( i f  they are deemed necessary at your in s titu tio n )  
and f i f t y  questionnaire packets. A return packaging envelope is also 
enclosed. I f  there are any further questions, my number is  
(616) 471-9004.
Thank you fo r your o ffe r of assistance.
Sincerely yours
Barbara E. Robinson
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i/UAndrews University 
REQUEST FOR PERMISSION TO MAKE A SURVEY OF STUDENT OPINION
Mrs. Barbara E. V. Robinson
N auu:
English classes selected by Prof. Bruce




November 20 - December 7,1984 
Date Survey will be taken
1. All questionnaires used at Andrews University for student opinion surveys 
must be approved by the Vice-President for Student Affairs after counseling 
with the person in charge of the area where the survey will be taken. If 
che survey is for a class, the approval of the teacher and dean of the 
school must also be secured before the Vice-Present for Student Affairs 
^ives final approval. Surveys conducted by student organizations must be 
approved by the faculty sponsor and the Vice-President for Student Affairs.
2. The student making the survey agrees not to release information publicly 
about the results of the survey without the permission of the teacher, the 
dean, and the Vice-President for Student Affairs. A  report of the survey 
will be given to these three individuals.
3. The questionnaire should be clearly identified as to the purpose for making 
the survey, the name of the class, and the name of the teacher who has 
approved the questionnaire and the project.
Request for Information about Survey:
1. Describe the project proposed for which the survey is taken and attach a 
copy of the questionnaire to be used.
Dissertation Proposal: "Feminine Values, InterpersonalOrientation and the Evolution of the Female Identity in College Students"
This is a research venture in the study of feminine Identity development in the psychosocial context of "Interdependence" as defined by Arthur Chickering in his book, Education and Identity. The study is an expansion of theories emerging from Erikson's stage theory and is based on a call for a new psychology-of women based on the 
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INFORMED CONSENT, INSTRUCTIONS, AND 
PERSONAL DATA COLLECTION
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INSTRUCTIONS TO STUDENTS
THANK YOU FOR AGREEING TO PARTICIPATE IN THIS IMPORTANT 
STUDY OF FEMININE VALUES AND DEVELOPMENT. YOU ARE A VITAL PART OF 
THIS RESEARCH. YOUR PRIVACY IS GUARANTEED, SO FEEL FREE TO BE AS 
CANDID AS POSSIBLE.
You w ill be asked to f i l l  out a Personal Data Sheet. Your 
packet ID number must be entered. I t  w ill be the number which 
appears on the top rig h t hand corner of your tes t packet. This 
number should appear on a ll test m aterials. To make i t  easier to 
contact you should there be accidental ommission in your packet, 
spaces are provided fo r your name, address, and phone number. But 
you are under no obligation to f i l l  them in , i f  you do not wish to. 
All other information requested is needed.
REMEMBER, your personal packet is returned d ire c tly  to the 
researcher, reducing the opportunity fo r your expressed opinions to 
be shared or otherwise divulged. Your test monitors w ill be expected 
to honor your privacy. I t  is  suggested that materials be placed in 
the envelope in the following sequence before being returned:
Feminine Research Questionnaire, Computer answer sheet (purp le), 
FIRO-B, Computer answer sheet (grey), Personal Data Sheet. Please 
seal your envelope.
YOUR INDIVIDUAL SCHOOLS WILL BE GIVEN SUMMARIES OF THE 
FINDINGS OF THIS STUDY. THANK YOU AGAIN.
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CONSENT FORM
YOU ARE ONE OF A NUMBER OF STUDENTS WHO ARE BEING ASKED 
TO CONTRIBUTE VALUABLE INFORMATION ABOUT FEMININE VALUES AND 
DEVELOPMENT. NAMES OF STUDENTS WILL NOT BE DISCLOSED. The 
questionnaires are easy to complete. Your privacy is  assured. You 
w ill be able to seal your own envelope containing answer sheets.
You may choose whether or not to p artic ip a te , and a 
student has the rig h t to withdraw from the study, a t any time, 
without penalty. However, each partic ipant w ill make this study 
that much more s ig n ifican t. I hope that your signature below w ill 
be one of many indicating a willingness to be a part of a very 
v ita l and new contribution to feminine research. Thank you.
Sincerely,
Barbara Robinson
Consent signature of student
College or Ins titu tion
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INSTRUCTIONS TO TEST MONITORS
Wherever possible, seating should be pre-arranged to allow  
(a) adequate lig h tin g , and (b) s u ffic ie n t space between students to 
discourage mutual d istraction  or conferring. Students should be 
asked to read a ll  w ritten instructions ca re fu lly , and follow  them 
exactly.
Chalkboard reminders may be used at the discretion of test 
monitors. Such reminders may include the importance of students' 
ensuring th e ir  test ID numbers are on test m aterials as well as the 
Personal Data Sheet.
A relaxed atmosphere is  most desirable. At the same time, 
students should be encouraged to record answers quickly and accurately 
based on th e ir  opinions. Additional assistance in monitoring the 
session is  desirable, especially in groups of twenty or more.
Please record your name or the name of your college, the 
number of test packets issued, and the number of complete tes t packets 
returned, in the spaces below. Prior arrangements w ill have been made 
fo r return mailings, or co llec tio n , of m aterials. This sheet should 
be included with m aterials returned by your in s titu tio n .
NAME OF TEST MONITOR:_______________________________________________
NAME OF INSTITUTION:_______________________________________________
NO. OF TEST PACKETS ISSUED: NUMBER RETURNED:







Year in School: Freshman   Race: White
(Check One)
Sophomore________  Black
Junior _________  Oriental






Father's present or former occupation: __________________
Mother's present or former occupation: __________________
Age __________
College Major ____________
Occupational or L ife Goal:
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RESEARCH INSTRUMENTS
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PLEASE NOTE:
Copyrighted materials in this document 
have not been filmed at the request of 
the author. They are available for 
consultation, however, in the author's 
university library.
These consist of pages:
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APPENDIX D
ITEM ANALYSES, FREQUENCY DISTRIBUTIONS AND
RAW SCORES FOR ALL INSTRUMENTS








1 .257 12 .197 23 '".3862 .080 13 .524 24 .1763 .396 14 .323 25 .4564 .060 15 .208 26 .2345 .386 16 .242 27 .5416 .168 17 .371 28 .2117 .308 18 .267 29 .4028 .068 19 .191 30 .1809 .487 20 .404 31 .47610 .332 21 .305 32 .26511 .153 22 .317 33 .50534 .224
TABLE 42
ITEM ANALYSIS OF THE ERWIN IDENTITY SCALE
Point Point PointItem Multlserlal Item Multlserlal Item Multlserlal
1 .364 21 .365 41 .5302 .351 22 .461 42 .4123 .396 23 .396 43 .4214 .484 24 .407 44 .3225 .210 25 .346 45 .4096 .432 26 .405 46 .3037 .438 27 .227 47 .2448 .466 28 .390 48 .4719 .160 29 .659 49 .39810 .397 30 .591 50 .35011 .423 31 .235 51 .53412 .563 32 .347 52 .16613 .465 33 .460 53 .48814 .346 34 .372 54 .61815 .103 35 .601 55 .54816 .591 36 .407 56 .51417 .302 37 .274 57 .57218 .436 38 .552 58 .55019 .075 39 .152 59 .38520 .297 40 .558 • •
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TABLE 43
ITEM ANALYSIS FOR THE ERWIN IDENTITY SUB-SCALES
EIS Confidence EIS Sexual Identity EIS Concepts About





1 .439 • 1 .495 1 .3562 .356 2 .511 2 .4763 .519 3 .483 3 .2994 .609 4 .477 4 .5095 .555 5 .447 5 .6226 .382 6 .218 6 .4287 .440 7 .418 7 .5918 .393 8 .254 8 .6009 .420 9 .448 9 .53410 .523 10 .477 10 .47511 .308 11 .391 11 .54212 .605 12 .403 12 .62513 .509 13 .507 13 .31214 .628 14 .384 14 .57815 .356 15 .511 15 .44316 .566 16 .581 16 .33017 .228 17 .40918 .611 18 .294 m19 .652 19 .52220 .624 m21 .534 • m m22' .624 m m m23 .606 m24 .411 * - - -
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TABLE 44
ITEM ANALYSIS FOR THE FIRO-B EXPRESSED BEHAVIOR SUBSCALES
Inclusion -Control Affection
Item PointMultiserial Item PointMultiserial Item PointMultiserial
1 .468 1 .585 1 .6762 .610 2 .680 2 .7323 .632 3 .512 3 .3744 .586 4 .620 4 .3895 .645 5 .629 5 .5586 .635 6 .658 6 .7277 .614 7 .554 7 .6918 .276 8 .592 8 .5449 .367 9 .562 9 .737
TABLE 45




Item PointMultiserial Item PointMultiserial
1 .790 1 .452 1 .6382 .838 2 .599 2 .6023 .829 3 .479 3 .6234 .477 4 .590 4 .3865 .629 5 .596 5 .6216 .812 6 .665 6 .5317 .887 7 .707 7 .6658 .877 8 .497 8 .6599 .869 9 .673 9 .585
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